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Plagiarism is a topic of public debate at the moment. We are
frequently reminded through the media of the community’s
concerns over an apparent rise in the incidence of plagiarism,
but at the same time there is widespread uncertainty over
what plagiarism really means, how common it really is and
how it might be prevented.

I am delighted that the staff of the University’s Institute 
for Interactive Media and Learning have co-ordinated the
production of this set of resources designed to assist both 
students and staff to understand the issues behind the 
plagiarism debates, and to put in place simple effective 
strategies to minimise its occurrence.

It is incumbent on all of us in higher education to uphold the
central importance of acknowledging the work of others in 
an appropriate way just as we would expect our own academic
work to be appropriately acknowledged by our colleagues.
This outstanding set of resources presents us with a model of
partnership between students and staff – designed to ensure
that we are all acquainted with the issues, and equipped to
tackle them effectively.  I commend it to you.

Professor Ross Milbourne

Vice-Chancellor and President
University of Technology, Sydney
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INTRODUCTION

The profile of plagiarism in universities has been raised by a number of prominent cases of

academic dishonesty by both academic staff and students reported recently in the press.

While plagiarism is not a new phenomenon, there is widespread concern that plagiarism in

universities is on the increase. New technology plays a part in this fear, as there is now a large

number of online resources that make it easy to find information that can be copied directly

into assignments. Surveys in the US show that almost half of the students come to university

with the view that there is nothing wrong with copying and pasting from the Internet (McCabe,

2003). Increasing student to staff ratios make it difficult for lecturers to get to know the 

students individually, adding to the concern that there is an ever-smaller chance of students

being caught. In addition, a rise in collaborative learning methods brings the added unease

that there will be collusion in situations where students should be working on their own. 

Accusing a student of plagiarism is a serious allegation and any accusation will require 

convincing evidence of academic misconduct. Proving plagiarism can be a time consuming

process of collecting original source material and presenting a convincing case to the 

Faculty Academic Conduct committee. Defining plagiarism hinges as much on the students’ 

motivation as on their observable behaviour. The wide variation in the penalties for plagiarism

come from the difficulty in determining whether insufficient citations are a sign of poor 

scholarship or a deliberate attempt to deceive the lecturer (Larkham & Manns, 2002). 

A better alternative to penalising students for academic misconduct is to discourage 

plagiarism before it occurs by having assessment based on explicit criteria, informing 

students of how they will be assessed and reducing competition for grades. In a recent 

national survey of Australian universities James, McInnis & Devlin (2002) found four 

commonly used strategies for minimising plagiarism. These are:

– consistent policies to counter plagiarism, 

– educating students on the conventions of academic writing, 

– designing assessment tasks that discourage plagiarism, 

– maintaining highly visible procedures to detect cheating. 

Strategies used to deter plagiarism at UTS include public discussion of the issues, designing

assignments to minimise plagiarism, routine scanning of assignments, maintaining a 

database of offenders and having university-wide consistent penalties. Academics who have

dealt with plagiarism at the University suggest that anonymity encourages plagiarism, 
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and recommend getting to know students in large classes. This can involve a series of 

activities, such as those collected in this kit, which include discussing academic integrity with

the students, publishing guidelines on how to avoid inadvertent plagiarism and providing clear

definitions and penalties for plagiarism. Above all, to discourage others from plagiarising, 

lecturers should not accept cheating behaviour. It is important for lecturers to act on it once 

it is detected.

There are a number of divisions of UTS, such as the Academic Board, IML, ELSSA Centre and

Student Association, each working to minimise plagiarism in the University. As such there are

a number of sources of information and resources on preventing student plagiarism and this

kit brings together many of the available resources under six sections.

01 What is plagiarism 04 Helping students with their writing

02 Why students plagiarism 05 Designing out plagiarism

03 Defining and discussing 06 Detecting plagiarism
plagiarism with students

Resources to support the prevention of plagiarism are likely to change over time and the

latest information is available on the IML web site at: 

http://www.iml.uts.edu.au/assessment/plagiarism/ 

The IML welcomes feedback, suggestions and contributions to the Preventing plagiarism kit.

Please contact Peter.Kandlbinder@uts.edu.au with suggestions for future items of interest.

Reference

Jame, R., McInnis, C. & Devlin, M. (2002). Assessing Learning in Australian

Universities. Melbourne: Centre for the Study of Higher Education.

Larkham, P. J., & Manns, S. (2002). Plagiarism and its Treatment in Higher 

Education. Journal of Further and Higher Education, 26(4), 339-349.

McCabe, D. L. (2003). Promoting academic integrity- A U.S./Canadian perspective.  

A Keynote paper presented at the Educational Integrity Conference, Adelaide, 21-22 

November.
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01

WHAT IS PLAGIARISM ?

Most students approach their assignments with academic integrity. Plagiarism has been

found to be only weakly associated with cheating (Caruana, Ramaseshan, & Ewing, 2000).

Howard (2000) divides plagiarism into three levels of seriousness: fraud, non-attribution due

to a lack of understanding of the conventions, and patch-writing. The latter is a mosaic style of

constructing an essay from different, correctly referenced parts that some associate with 

plagiarism as it is an amalgamation of other people’s ideas. It is a common form of poor 

academic writing that does not strictly fall within the UTS definition of academic misconduct.

Copying or buying papers to submit as a student’s own work are clear cases of fraud but are

also the least common forms of plagiarism. 

While there is a variety of interpretations of plagiarism the procedures to deal with academic

misconduct have necessitated a clear definition relating to students’ work at UTS. Plagiarism

is broadly defined as ”presenting someone else’s ideas or work without acknowledging
the source“ (Coursework Assessment Policy and Procedures: 24). There are a number of

penalties for breaching this policy ranging from receiving zero for a subject to suspension

from a course or expulsion from the University (UTS rules 5.1 to 5.50).

Reference

Caruana, A., Ramaseshan, B., & Ewing, M. T. (2000). The effect of anomie on 

academic dishonesty honesty among university students. The International 

Journal of Educational Management, 14(1), 23-37.
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Case Study Discussion

To assist students in understanding what sort of behaviour constitutes plagiarism 
consider discussing the following case with your students.

The tutor is reading through a group work assignment when she realizes that

she has read this material before. In searching through earlier assignments she

finds an identical essay. Later, she comes across two more copies of the same

work. When the four students are confronted they admit that they collaborated

on the essay. They said that working together saves them time and helps them 

to understand the material better. They don’t see why the tutor is so upset.

After reading this case, form into a group of three and determine what would be the
appropriate course of action for the tutor. The penalties available to the group are: 

() Explain the rules to the students

() Explain the rules along with a caution or reprimand

() A zero grade for the assignment 

() A requirement that the students re-submit a specific assessment task, 
with  a reduction in marks to no more than a specified percentage of 
the maximum possible mark in the assessment task

() A requirement that the students must undertake alternative assessment 
for the whole subject, for which the maximum possible mark can be no 
greater than a specified percentage of the total value of the assessment 

(v) A zero grade for the results of the total assessment in the subject

(v) Exclusion from the course

(v) Exclusion from the University

p 3
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02

WHY STUDENTS PLAGIARISE

Even those students not intending to cheat can inadvertently plagiarise. Wilhoit (1994) argues

that few students come to university understanding the rules of academic writing. Poor note-

taking, for example, is the most common reason given for inadvertent plagiarism. Howard

(1995) argues that some forms of inadvertent plagiarism are learning strategies adopted by

students who have not been taught how to make proper intellectual use of resources.

Studies of student plagiarism have found clear differences between students’ and teachers’

views of cheating. Generally students do not think that minor forms of cheating are wrong

(Franklyn-Strokes & Newstead, 1995). Students plagiarise to cope with the demands of 

studying and the pressure to get a good grade (Ashworth, Bannister & Thorne, 1997: 188).

Zobel & Hamilton (2002) found that financial problems were among the most common 

reasons given for committing plagiarism. Students who plagiarise have a tendency to 

over-commit themselves to other activities and then plagiarise out of desperation. Zobel 

& Hamilton found that there are also cultural issues such as respect for authority that can 

lead to unintentional plagiarism.

The most common factors influencing intentional plagiarism are the stress to obtain good

grades, ineffective institutional deterrents and condoning teachers (Davis, Grover, Becker, 

& McGregor, 1992). When the assignment is considered to be of little consequence and others

in the class are cheating or the institution does not make plagiarism a high priority then 

students are more likely to plagiarise (Ashworth et al., 1997). Zobel & Hamilton (2002) found

that when students find themselves with difficulties they preferred to turn to their friends for

help rather than to university structures like time extensions or study skill support. 

p 5
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Academic dishonesty is lower where there is a high perception of being caught (McCabe,

Trevino & Butterfield, 2001). There is clearly an institutional responsibility to detect and deal

with plagiarism. Yet, Zobel and Hamilton (2002) find that departments are often inadequately

prepared to deal with plagiarism. They argue that the first step in preventing plagiarism is

arriving at staff agreement on what constitutes plagiarism and the appropriate penalties for

plagiarists.

Reference

Ashworth, P., Bannister, P., & Thorne, P. (1997). Guilty in whose eyes? 

University students’ perceptions of cheating and plagiarism in academic work 

and assessment. Studies in Higher Education, 22, 187-203.

Davis, S. F., Grover, C. A., Becker, A. H., & McGregor, L. N. (1992). Academic 

Dishonesty. Teaching of Psychology, 19(1), 16-20.

Franklyn-Strokes, A., & Newstead, S. E. (1995). Undergraduate cheating. 

Studies in Higher Education, 20(2), 159-172.

Howard, R. M. (1995). Plagiarisms, Authorships and the Academic Death Penalty.

College English, 57(7), 788-806.

McCabe, D. L., Trevino, L. K., & Butterfield, K. D. (2001). Dishonesty in academic 

environments. Journal of Higher Education, 72(1), 29-45.

Wilhoit, S. (1994). Helping students avoid plagiarism. College Teaching, 42(4), 161-165.

Zobel, J., & Hamilton, M. (2002). Managing Student Plagiarism in Large Academic 

Departments. Australian University Review, 45(2), 23-30.
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03

DEFINE AND DISCUSS PLAGIARISM

Students often come to university without clearly understanding the conventions of academic

writing. Most students will need to be taught the difference between paraphrasing and 

plagiarism. Brown & Howell (2001) found that warnings were necessary but warnings alone

had no effect on students’ awareness of plagiarism. They conclude that providing information

about plagiarism is an effective way of changing perceptions of how seriously plagiarism 

breaches the guidelines. Some strategies for defining and discussing plagiarism are:

Clearly explain what constitutes plagiarism and provide adequate examples and
opportunities to learn the appropriate practices. 

Advice to students on what constitutes plagiarism and on good academic practices can be

found in the UTS Coursework Assessment Policy and Procedures manual, available online at

http://www.uts.edu.au/div/publications/policies/select/assess.html 

and the UTS Handbook, available online at 

http://www.uts.edu.au/div/publications/policies/select/acprac.html

p 9
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Discuss hypothetical cases

Students can find it difficult to understand how the rules and procedures apply to their own

situation. In class discussion of examples of plagiarism, provide a straightforward illustration

of appropriate and inappropriate writing.

Print statements offering examples of academic writing for the discipline

Each discipline has slightly different conventions to attributing others’ work and these are

rarely discussed in general guides to good student writing. Plagiarism can only be avoided by

accurate referencing. A referencing guide can be found online at 

http://www.bell.uts.edu.au/referencing/index.html

Publicise warnings outlining penalties

Many lecturers prefer to deal with minor infringements themselves. In more serious breaches

of the academic misconduct rules the responsible academic officer has a range of penalties

that they can apply. These are published in the UTS calendar at 

http://www.uts.edu.au/div/publications/policies/rules/5div1.html#31

Reference

Brown, V. J., & Howell, M. E. (2001). The Efficacy of Policy Statements 

on Plagiarism: Do they change students‘ views? Research in Higher 

Education, 42(1), 103-118.
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Plagiarism

Plagiarism can be avoided through accurate referencing. The Online Referencing Guide,
can be found on the website 

http://www.bell.uts.edu.au/referencing/index.html

All scholarly work depends on acknowledging the work of others. In all forms of 
written and spoken scholarly work, including assessments, every thought, theory, 
finding, suggestion or opinion that comes from a source other than the author must 
be accompanied by a clear indication of its source. Failing to indicate the source is 
called plagiarising.

Plagiarism is a form of academic misconduct. It is a broad term referring to the practice
of presenting someone else’s ideas or work as one’s own, without acknowledging the
source. Plagiarism applies to commercially produced materials and to the work of other
students or colleagues. Plagiarism affects the learning and scholarship of all students 
and negatively impacts on the perceived integrity of the degree or award. For this reason
it is in the interest of all staff and students to minimise the incidence of plagiarism.

Plagiarism includes

– Copying out part(s) of any document, audio-visual material, 
computer-based material or artistic piece without acknowledging 
the source. This includes copying directly from the original, or 
from a secondary source (eg photocopy, fax, email), or by other
means, including memorising.

– Using or extracting another person's concepts, results, processes or
conclusions and passing them off as one's own.

– Summarising and paraphrasing another's work without 
acknowledging the source.

– Preparing an assignment collaboratively and then submitting work
that is substantially the same as another student's assessment, in cases
where the assessment task is intended to be individual work – not

p 11
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03.1 Cheating and Plagiarism
an extract from Coursework Assessment Policy and Procedures, 2002

group work. This does not include legitimate forms of cooperation
such as students discussing their work with others, exchanging ideas,
or seeking help from lecturers.

– Asking another person to write an assessment item.

Not acknowledging sources (plagiarising) is a form of academic misconduct for which
students will be penalised according to the UTS Rules Relating to Discipline and
Appeals for Students 5.1 to 5.50. Students in breach of these rules will be subject to
severe disciplinary action. Students encouraging, assisting or colluding with another
person to commit plagiarism may also be penalised (refer sections 4.3–4.5).

To discourage plagiarism among students, teaching staff should clearly explain and
exemplify what constitutes plagiarism in their particular subject and learning practices.
Teaching staff should advise students to ensure that each quotation or piece of 
written work, design, work of art, computer program or any other material is clearly 
acknowledged according to the faculty-recommended referencing guidelines. 
Plagiarism can also be minimised if assessment methods are used which place less
emphasis on material that may be easily plagiarised. Students should be advised to 
be particularly diligent in regard to acknowledging the work of others if they are 
working collaboratively on an assessment item.

The following guidelines help students to avoid plagiarism:

() Become familiar with the style of acknowledgment recommended for use in a
particular subject (usually either the Harvard or Chicago style).

() Write the source on any notes or copies made from any document or electronic
sources such as the internet, and keep a detailed list of sources.

() Use quotation marks or some other acceptable form of acknowledgment 
when quoting directly from a work. It is not enough merely to acknowledge 
the source.

() Avoid excessive paraphrasing, even where the source is acknowledged.

IML.PREVENTING PLAGIARISM ©2004 UTSp 12
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Advice to Students on Good Academic Practice

Students come to university for a variety of reasons such as to gain a specific 
qualification, to pursue their interest in a particular field and to broaden their education.
Whatever your reasons are for being at UTS, you will gain more from your studies if 
you follow some basic principles of good academic practice. These include the following: 

Academic integrity 

Academic integrity involves a good measure of trust between students, and between 
students and academic staff and thesis examiners. Cheating, whether in the form 
of plagiarism, bringing unauthorised material into exams, submitting false requests 
for alternative exams or special consideration, or any other form, is a breach of this 
trust. Cheating also subverts the aims and value of students' studies. In certain courses, 
this may have serious consequences for public health and safety. 

Students should also be aware that cheating helps to diminish the good reputation of the
University. The continuing value of a UTS award in the opinions of potential employers
and other institutions depends on UTS maintaining its reputation as a university that
has utterly reliable credentials. 

Good academic practice demands personal integrity and respect for scholarship. These
include the fulfilment of mutual obligations. For example, academic staff and thesis
examiners are obliged to mark your work fairly and consistently, and you are obliged to
submit work that represents your own efforts to meet the stated requirements. 

In order to assess your understanding of a subject, rather than merely reward a good
memory or quick mind, some forms of assessment (such as essays, theses and projects)
require extended independent research. To do this research, you will have to refer to the
work of various scholars who are authorities in the field. This is normal academic 
practice because all scholarship depends in some way on building on the work of others.
You must ensure you acknowledge the original authors of the ideas, facts, results etc. 
to which you refer. In doing so, you both respect the intellectual property rights of those
authors and enable your own efforts to be recognised and properly evaluated. If you
don't acknowledge your sources you will be committing an act of plagiarism (which is
the attempt to pass off/use somebody else's work as one's own). Plagiarism which is

p 13
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03.2 Advice to Students on Good Academic Practice
an extract from the UTS Calendar 2003, p. 364, available online at
http://www.uts.edu.au/div/publications/policies/select/acprac.html

attempting to deceive the marker or examiner is academic fraud. It is an act of academic
misconduct for which students will be penalised as described in the Rules Relating to
Discipline and Appeals for Students 5.1 to 5.50 .

The source of the material must be clearly acknowledged otherwise any of 
the following is plagiarism: 

– copying, paraphrasing or summarising all or part of any document
(including written, audio, visual and computer-based material); 

– using somebody else's ideas, results or conclusions as your own; 

– presenting another person's work as your own. 

(Of course, none of the above is applicable to quite legitimate forms of cooperation such
as discussing your work with other students, exchanging ideas with them, or seeking
help from your tutor or lecturer.) 

The following guidelines will help you to avoid plagiarism: 

– Make sure that you are familiar with the style of acknowledgment
that is recommended for use in the particular subject you are 
studying (usually either the Harvard or Chicago style). 

– Write the source on any notes or copies you make from any 
document or electronic sources such as the internet. Keep a detailed
list of your sources throughout the course of your research. 

– Sources that must be acknowledged include those containing the
concepts, experiments or results from which you have extracted or
developed your ideas, even if you put those ideas into your own
words. 

– Always use quotation marks or some other acceptable form of 
acknowledgement when quoting directly from a work. It is not
enough merely to acknowledge the source. 

– Avoid excessive paraphrasing, even where you acknowledge the 
source. Use a different form of words to show that you have thought
about the material and understood it.

IML.PREVENTING PLAGIARISM ©2004 UTSp 14
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The Bell Program Referencing Guide

This guide provides instructions for the three most commonly used referencing systems
for academic writing at UTS. These include the author and date systems in the Harvard
and APA styles and the numerical Note system. 

The guide has been prepared in consultation with the UTS Faculties and lists the 
preferred styles for each Faculty unless otherwise stated. Your lecturer/tutor may impose
other conditions that would override this general guide and these conditions will be
noted in Subject Outlines.

A brief introduction to the importance of acknowledging sources, plagiarism and 
referencing provides a basis for the following style guides. Staff and students can also 
use Endnote bibliographic software to collect, store and organise references.

This table shows you the referencing system preferred by your Faculty. A comprehensive
list of both in-text citation and reference list formats and examples for each style can be
obtained online via

http://www.bell.uts.edu.au/referencing/index.html

Harvard System – Adult Education 
In text referencing – Business 
Reference List – Design Architecture and Building 

– Engineering 
– Humanities and Social Sciences 
– Information Technology 
– Science 

APA system – Nursing Midwifery & Health
In text referencing – Business 
Reference List – Education 

Note System – Law 

p 15
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Penalties for breach of discipline 

If a breach constitutes academic misconduct in relation to a subject in which the
student is admitted or enrolled: 

() a zero grade for the results of any form or forms of assessment in the
subject, in accordance with Rules 2.23.10 to and including 2.23.16 
[see Rule 2.23 ]; 

() a requirement that the student re-submit a specific assessment task, 
with  a reduction in marks to no more than a specified percentage of 
the maximum possible mark in the assessment task; 

() a requirement that the student must undertake alternative assessment for
the whole subject, for which the maximum possible mark can be no 
greater than a specified percentage of the total value of the assessment; 

() a zero grade for the results of the total assessment in the subject, in 
accordance with Rules 2.23.10 to and including 2.23.16 [see Rule 2.23 ].

p 17
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04

ENSURE STUDENTS HAVE THE
APPROPRIATE SKILLS

Wilhoit (1994) argues that as plagiarism is such a complex concept students do not 

always recognise when using a writer’s ideas is plagiarism. There are a wide range of 

resources to help students improve their writing skills and thereby avoid plagiarism. 

Two that are specifically intended for UTS students are the English Language Study 

Skills Assistance (ELSSA) Centre 

http://www.elssa.uts.edu.au

and the BELL Program 

http://www.bell.uts.edu.au/awg/ 

Two student writing guides written for UTS students are:

Morley-Warner, T. (2000). Academic Writing is ... A guide to academic writing 

in a university context. Sydney: Centre for Research and Education in the Arts.

Faculty of Business (1999). Guide to Writing Assignments. 

Sydney: Faculty of Business

p 19
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Have students look at a plagiarised text and its sources to rewrite it 
to eliminate plagiarism. 

To assist students in understanding how these resources can be applied in your subject 

provide them with examples of a number of versions of the same passage and show them

what is acceptable.

Provide written feedback on drafts of assignments. 

Feedback helps students to improve and prevents them from making the same mistakes

again. UTS students see high quality feedback as consisting of a clear criteria against which to

judge the comments, comments that are detailed and related to specific aspects of their work,

and comments that are improvement focused.

Teach note-taking. 

Poor note-taking is the primary reason students give for inadvertent plagiarism. Effective 

note-making from a written text includes keeping appropriate bibliographic details with page

numbers and distinguishing between paraphrased and quoted material. 

Invite ELSSA Centre staff into your class to discuss academic writing.

There are many reasons why students may not use sources and/or reference according to the

academic conventions of their fields of study. Frequently, unintentional cases of plagiarising

are due to students’ limited skills in:

– writing English – citing, referencing and writing bibliographies

– taking and making notes – reading/interpreting assignment tasks

– summarising – managing contributions to group work

– paraphrasing – managing time, workloads and stress

– discussing critically & analysing – misunderstanding cultural conventions

Some resources and notes to address these causes of plagiarism are included in this 

”resource package”. Further assistance (workshops, individual assistance, credit subject,

etc...) for staff and/or students is available from the: 

ELSSA Centre, elssa.centre@uts.edu.au, 

City Campus, level 18, tower building, phone 9514 2327, 

Kuring-gai campus, room 2.522, phone 9514 5160
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Provide collaboration guidelines that outline what each student is 
expected to contribute. 

Subject outlines describe to the students what is in your subject, including the nature and

extent of collaboration required. The students receive the subject outline in the first week of

the semester and the details should only change in exceptional circumstances. 

Provide proofreading guides. 

As well as spelling, grammar and sentence structure students need to ensure that their 

references are accurate and formatted in the appropriate style. A guide to student proof-

reading is available online at

http://cal.bemidji.msus.edu/WRC/Handouts/ProofandEdit.html

Describe how to cite electronic sources. 

There is a tendency to view materials on the Internet as being in the public domain and there-

fore do not require referencing. Conventions for many popular online formats can be found at: 

http://www.apastyle.org/elecref.html

Reference

Wilhoit, S. (1994). Helping students avoid plagiarism. College Teaching, 42(4), 161-165.
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How to avoid plagiarism in your writing

Academic writing requires students to engage with other people’s ideas, with research
and published work in their field of study. When writing essays or papers you are 
expected to draw on this knowledge to develop your own arguments and ideas. As part
of this process you need to acknowledge when you use other people’s work.

The following examples of paraphrasing can assist you to understand some of the ways
you might use the work of others and give credit to their ideas so as to avoid plagiarism.

So what is paraphrasing?

Paraphrasing involves interpreting and understanding what an author has written 
and then using your own words to state their ideas, research, theories, opinions or 
arguments. Of course you must cite the source you have used to gain this information. 

Example 1

The original passage from page 116 of The Ascent of Man, written by Jacob Bronowski:

I have described the hand when it uses a tool as an instrument of discovery; it is the theme of

this essay. We see this every time a child learns to couple hand and tool together – to lace its

shoes, to thread a needle, to fly a kite or to play a penny whistle. With the practical action

there goes another, namely finding pleasure in the action for its own sake – in the skill that

one perfects, and perfects by being pleased by it. This at bottom is responsible for every work

of art, and science too: our poetic delight in what human beings do because they can do it.

A student’s piece of writing:

The hand can be viewed as an instrument of discovery when it uses a tool. Every time a child

learns to use their hands and a tool together this is evident. There is also the pleasure in these

practical actions for their own sake. In fact, as human beings we delight in what we do

because we can do it, and this is responsible for every work of art and science too.

p 23
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Verdict: This student has plagiarised. How can you tell? Underline all the matching
phrases between the original passage and the student’s work. Can you see how the 
student has just moved the order of these phrases around? She has also failed to cite 
where these ideas have come from and the work is presented as though it is the student’s
own original idea (there is no mention of the author and his work).

A student’s paraphrase of this original passage that is not plagiarised:

What are the ways in which we can describe our relationship with tools? Bronowski (2002)

suggests that when our hand engages with a tool it becomes ‘an instrument of discovery’

(p. 116) and that it is from the delight that humans experience in what they do practically

that great works of art and science emanate.

Example 2

The original passage from page 4 of The Age of Innovation, written by Felix Janszen:

Innovation can be seen as an event, the introduction of something new to the business

world, as well as a process; one innovation causes another. A change in technology results in a

new product that, when used efficiently, requires a change in the organization of business

processes. New products, ultimately, may also lead to the development of new markets.

A student’s piece of writing:

When a new technology becomes available it can drive changes in the way in which business

is undertaken and it may in turn generate new markets (Janszen, 2000).

Verdict:  How has the student used another person’s ideas in this piece of writing?
Firstly he has interpreted the original passage, highlighting the key points AND the
meaning of the author’s words has been retained. The student has used his own words to
show his understanding of the passage. Lastly he has cited the source of information he
used. This is an acceptable piece of writing and has not been plagiarised.
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Example 3

The original passage from page 5 of E-tivities, written by Gilly Salmon:

Many students are concerned about working online. They see reduced social contact in 

learning contexts as a real threat. They are anxious about the lack of stimulus and fun from

their ‘buddies’ and on the potential loss of a special relationship with their teachers, trainers

and professors. Somehow, without them, a little magic seems lost!

A student’s piece of writing:

Designers of online environments might question whether students can learn collaboratively

when they engage with these new learning technologies. One issue that Salmon (2002) raises

is students’ concerns that there is “reduced social contact in learning contexts” (p. 5) to the

extent that their relationship with peers and teachers has changed.

Verdict: How has the student used the original text? Has she used these ideas to support
the development of her own argument? In what way? By borrowing an idea from the
original passage, citing where this is located in the author’s work (giving the source and
page number), the student has used this to support and develop her own argument. She
has also accurately represented the original meaning of the source. The student has not
plagiarised.

p 25
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Useful resources to assist you further in understanding how to reference 
in academic writing and avoid plagiarism:

The Bell Program Assignment Writing Guide:

http://www.bell.uts.edu.au/awg/index.html

The Bell Program Referencing Guide:

http://www.bell.uts.edu.au/referencing/index.html

The English Language Study Skills Assistance (ELSSA):

http://www.uts.edu.au/div/elssa

Plagiarism: What It is and How to Recognize and Avoid It  

http://www.indiana.edu/%7Ewts/wts/plagiarism.html

Morley-Warner, T. (2000). Academic Writing is... A guide to academic writing 

in a university context. Sydney: Centre for Research and Education in the Arts.

Reference of examples used

Bronowski, J. (2002) The Ascent of Man

London: Penguin Books

Janszen, F. (2000) The Age of Innovation

London: Prentice Hall

Salmon, G. (2002) E-tivities: The key to active online learning 

London: Kogan Page
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Giving and Receiving Feedback

The role of peers in self-assessment 

One of the most valuable contributions anyone can make to another person's learning is
constructive comment. Whether one is a student or a teacher, each of us has the capacity
to provide useful information to other people which will help them to learn more effectively. 

To offer another person feedback about their work indicates both that you care about
them enough to consider their situation, and that their work is worthy of your attention.
You are both affirming the person's worth and offering them your views on something
they have put effort into. 

Everyone has the capacity to give useful feedback but some people use this capacity to
more effect than others. You can improve your skills in giving and receiving feedback by
developing the attributes that make feedback worthwhile, and by learning how to give
feedback in ways that contribute to learning. 

Good and bad feedback 

Some types of feedback are unhelpful and sometimes positively harmful. We all 
know what it feels like to receive bad feedback: we feel 'got at', 'attacked', 'put down', 
'damned' and generally invalidated as a person. Some of the characteristics of bad 
feedback are that it is directed at the person globally; it is unhelpful, ie. it does not 
suggest an alternative; it is ill-judged, ie. it serves the critic's needs rather than the 
receiver's needs; and it is dehumanising, ie. it can provide such a weight of destructive
comment that the receiver finds it difficult to resurface. 

Good feedback, on the other hand, affirms the worth of the receiver and gives them 
support, whilst also offering some reaction or comment on the subject of attention. 
This shows that the provider of the feedback values the receiver and is sensitive to his or
her needs and goals. This does not mean that only praise should be given; phoney or
contrived praise or praise directed at the person rather than what they have done can be
counter-productive, as it can feel patronising or controlling. Criticisms, however, should
be raised in a supportive context in which both people can trust one another. 

p 27
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from Sampson, J. Cohen, R. Boud, D. & Anderson G. (1999). Reciprocal peer learning: A Guide 
for Staff and Students. Sydney : Faculty of Education, University of Technology

Good feedback also makes a conscious distinction between the receiver (who is always
valued) and his or her specific work (which may be subject to critical comment). This
distinction emphasises the fact that people are not the same as what they do, though it
should not justify not taking responsibility for their own behaviour. No matter how
distasteful people's acts might be, feedback will only be effectively communicated if their
humanity is respected. 

Giving helpful feedback 

The way that feedback is given is very important. The tone, style and content should be
consistent and provide the message: 'I appreciate you and what you have done and 
whatever else I say should be taken in this context'. Below are some suggestions for how
to give helpful feedback. 

Be realistic   Direct your comments towards matters on which the person can act. 
Don't make suggestions which are entirely outside the scope of the person's ability.
Constructive comments can be helpful so long as they respect the person's individual
way of doing things. 

Be specific   Generalisations are particularly unhelpful. Base your comments on concrete
observable behaviour or materials. Always check your general impressions or inferences
against the particular and use the particular in your response. Focusing on behaviour
implies that it is something related to a specific situation that might be changed. The
person should be given sufficient information and examples to pinpoint the areas you
are referring to, and have a clear idea about what is being said about those areas. 

Be sensitive to the person's goals   Just because the other person's contributions have
not met your goals doesn't necessarily imply that something is wrong. The person 
produced the work for a specific purpose and you should be aware of that purpose and
give your views accordingly. This is not to say that you can't make comments from your
own perspective, but that you should be clear when you offer views based on your own
goals and you should say that is what you are doing. Link your comments with their
intentions and listen carefully to what they have to say. If you have a common task or
goal, make sure that your interpretation of what it means is similar. 
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Be timely   Time your comments appropriately. It is no use offering feedback after the
person receiving it has put the work aside and moved on to other things. Respond
promptly when your feedback is requested – to be effective feedback must be well-timed. 

Be descriptive   Describe your views. Don't be evaluative or say what you think the 
person should feel. Don't be emotionally manipulative-you are offering your considered
views, but it is up to the other person to accept or reject them as he or she sees fit. 

Be consciously non-judgemental   Offer your personal view, but don't act as an 
authority even if you may be one elsewhere. Give your personal reactions and feelings
rather than value-laden statements. One way of doing this is to use comments like '
I feel... when you... '. 

Don't compare   Treat each person's work as their own, not part of some supposed 
competition with others. Be cautious about giving feedback in a context where 
the comments you give one person will be compared with those of another. Such 
comparisons undermine people's intrinsic motivation. 

Be diligent   Check your response. Is it an accurate reflection of what you want to
express? Have you perceived the contribution accurately? There is nothing more 
annoying than receiving criticism from someone who clearly hasn't bothered to pay
attention to what you have done. 

Be direct   Say what you mean. Don't wrap it up in circumlocution, fancy words 
or abstract language. 

Be positive   Say what you appreciate. Don't just focus on what you react to negatively.
Try to find something which is genuinely felt, rather than being positive because you feel
it is required. 

Be aware   Be aware of your own emotional state before you give feedback. If you 
are anxious or defensive you may well distort otherwise helpful comments, Feedback 
is never a time for you to relieve yourself at the expense of another person. Before 
responding, focus on the person with whom you are relating and their needs. 
Don't overload them just because you have a lot to give.

p 29
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from Sampson, J. Cohen, R. Boud, D. & Anderson G. (1999). Reciprocal peer learning: A Guide 
for Staff and Students. Sydney : Faculty of Education, University of Technology

Receiving feedback   There is no point in asking others to give you feedback unless you
are prepared to be open to it and to consider comments which differ from your own 
perceptions, Below are some suggestions for how to receive feedback: 

Be explicit   Make it clear what kind of feedback you are seeking, If necessary, indicate
what kinds of feedback you don't want to receive. The feedback from others is entirely
for your benefit and if you don't indicate what you want you are unlikely to get it. 

Be attentive   Concentrate fully on what is being said. Focus on what the person wants
you to know, not on what you would like to hear.

Be aware   Notice your own reactions, both intellectual and emotional. Particularly 
notice any reactions of rejection or censorship on your part. The other person's point of
view is different to your own, don't dismiss it – it can be important to realise other 
people's misunderstandings. Some people find it useful to partially dissociate or distance
themselves in this situation and act as if they were witnessing feedback being given to
someone else. 

Be silent   Refrain from making a response. Don't even begin to frame a response 
in your own mind until you have listened carefully to what has been said and have 
considered the implications. Don't use the excuse of correcting factual errors to avoid
hearing the substance of what has been said. Don't be distracted by the need to 
explain-if you continue to feel that you need to give an explanation do it after the 
feedback session, once you are sure you have listened to all that has been said. 

Written versus face-to-face feedback 

There is no difference in principle between feedback given in written form and that
given in person. However, with written feedback there is normally no opportunity to
resolve misunderstandings and it is necessary to be explicit when specifying what types
of feedback are desired and when formulating responses, In the written form, more
attention needs to be given to tone and style as there is no opportunity to adjust your
response in the light of the other person's immediate reactions. 

Adapted from D. Boud (1991). Implementing student self assessment, 

HERDSA Green Guide: No.5, 2nd edn. HERDSA, Sydney.
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Effective Note-Making from Written Text

As a tertiary student, it is essential to develop effective note-making skills to ensure that
you get the most out of the time that you spend reading. Good note-making can help
organise your ideas and keep you focussed on your reading.It can also help you keep a
record of your reading and help you locate information.There is nothing worse than
having to spend time tracking down information that you have previously read and now
require for an assignment!

Jotting down notes on a reading in the margins and/or highlighting important ections
can help you to better understand a text to some extent. However,as your reading 
requirements become more extensive,it is well worth your while to spend time to write
effective notes that will save you time down the research/writing track.   

Good notes can help you to:

– think critically about what you are reading
– help you analyse a text
– help you engage with the text (that is, stop your mind 

from wandering)
– enable you to draw links to other research
– enable you to draw conclusions from the research
– highlight areas that you need to develop further

How to Organise Effective Notes for Academic Writing 

The following split-page method may be a useful way to help you organise your notes
and assist you to develop some of the above skills that are so essential for successful 
academic study. 

Bibliographic Details 

Make sure that you note down the appropriate bibliographic details.They may include
the author ’ surname and initial, the title of book/article, the title of the journal, the
publisher, the place of publication, the page numbers of the article, internet site details,

p 31
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notes prepared by “The Learning Centre”, University of NSW ©2002. Reproduced with kind
permission and distributed by the ELSSA Centre, UTS, http://www.elssa.uts.edu.au

including the web address etc. It is also a good idea to include the library call number so
that you can easily relocate the text. You never know when you have to review parts of
the text again. 

Page Layout 

Divide your page into 3 columns. The first column should be for your notes based on
the reading. This section may include paraphrased information from the original text,
(paraphrasing means to rewrite somebody else ’s ideas in your own words); or direct 
quotes.Ultimately, most of your note-making should paraphrase or summarise the key
ideas of the author(s). Use direct quotes sparingly in assignments and only in situations
where they seem to be the most appropriate way of expressing something. 

The second column is used for the page number on which you have found a particular
piece of information. This is essential for two reasons. Firstly,when directly quoting you
must acknowledge the page number(s) on which you located information. Secondly, if
you need to clarify your notes,you need to be able to quickly locate the information. 

The third column, which is vital in effective note-making, is used for your comments 
on the text. Your comments are important because this is where you relate what you are
reading to the various ideas that you are trying to develop,you acknowledge similarities
and differences with other authors,or you identify where your knowledge needs further
developing. This is the section that encourages you to think critically about your text, 
to question what the author is saying and to examine the strengths and weaknesses of the
author ’ ideas. It is where you start making links between the various authors that you
have read as well as to consider where and how your ideas are positioned in the research,
and how they may be validated or questioned.
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Template for Setting Out and Writing Effective Notes from a Reading  

Remember to use a new page for each new reading!  

• author ’s surname and initial,
• the title of book /article, 
• the title of the journal, 
• publisher, 
• place of publication, 
• page numbers of article, 
• internet site details, 

including web address etc. 

It is a good idea to include 
the library call number. 

Paraphrases (i.e. rewriting some-body
else ’s ideas in your own words)and
summaries should form the bulk of the
information in this section. When using
a direct quote, ensure that you put
inverted commas around the quote,or
write it in a different colour, to remind
you that it is somebody else ’s words
copied verbatim (word for word).

In this section,you may write anything
that indicates your response to the 
reading.The questions included in the
template are a guide only.You do not
have to have a response to every para-
phrase or quote but it is important 
to think about why you are including
information and to jot down any 
reasons that seem pertinent to why 
you are reading the text.
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How does this information
relate to other texts that 
I have read? 

What important links can 
be made to the topic/other
research? 

How is the information 
relevant? (If it isn ’t relevant,
should I be pursuing it at 
this time?) 

Does the author say any-
thing new or particularly 
interesting? 

Is there anything that I don ’t
understand that I need to 
follow up? 

Is the author saying anything
that I disagree with and why
do I disagree with it? 

Is the author saying anything
that contradicts the findings/
opinions of other authors? 

What conclusions can you
make from the points being
made? 
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General Strategies for All Proofreading 

Allow yourself some time between writing and proofreading. You need the time so that you
can get some distance from what you have written and return to it with a fresh mind and eye. 

Keep in mind that you're writing for people who are not present and often not very willing
to put a lot of effort into making sense of the paper. You can't expect them to get inside your
head and understand what you mean to say; you can't expect them to guess at what you
might mean; and you can't expect them to fill in gaps or connect ideas you haven't explicitly
connected yourself. You have to make sure you say all you need to say so that your readers
can understand you without having to work too hard at it. Many teacher-readers value 
clarity and explicitness. They value being able to get to the ideas in the paper without being
hindered by sentence-level errors; and they value writing that makes connections between
ideas and presents the implications of those ideas. 

Don't try to proofread for everything at once. Make a number of passes through the paper. 
First, make a number of passes to proofread for revising. Then, after you've made any 
changes you need, make another set of passes to proofread for editing, watching for a 
different problem or concern each time. 

Keep in mind that in proofreading for editing, you're not trying to change every sentence
that you've written. If you find you're doing so, you might need to proofread for revising!
Editing a draft for everything is tedious and boring. Use the adage, "If it ain't broke, don't
fix it." If a sentence or a paragraph seems adequate, leave it. Keep yourself focused on the
difficulties you encounter. 

Specific Strategies for All Proofreading 

Read the paper all the way through silently. Don't necessarily look for errors. Instead, check
for general readability. Do you stumble over phrases or find it difficult to understand a 
particular sentence? Do you find yourself getting lost in a difficult passage or paragraph? 
If so, don't fix it right away but mark the margin so you can return to the passage later. 
Keep reading. Return to the marked passages after you have read the entire paper through. 

Read the paper aloud. This doesn't require an audience. Instead, listen to yourself. Are 
the sentences varied enough in length to avoid monotony? (You'll sense this if you sound 
mono-tonous!) Is there needless repetition of ideas? Does the draft seem to drift from the
point and then back again? Do you become lost or confused about what it says? Again, 
don't stop to fix anything but keep reading all the way through. Mark the margin where 
you happen on problems and come back to them later. 
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Subject Outlines

A subject outline is an official document that represents an understanding between UTS
and the students undertaking a subject. Teaching and assessment in the subject needs to 
be conducted as specified in the subject outline based on the Faculty Board approved 
subject description. It is the responsibility of the Subject Coordinator to prepare the 
subject outline, submit it in accordance with procedures approved by the Faculty Board 
for approval, and make it available no later than the first week in which the subject 
commences, or the equivalent in block or other modes of delivery, to all students enrolled
in the subject (Rule 2.31). The assessment pattern may not be changed after distribution,
except under exceptional circumstances and in consultation with the students concerned
and the Responsible Academic Officer (Rule 2.31) (see section 2.6(ii)(f )).

Based on the Faculty Board approved subject description, the subject outline must
contain where appropriate:

() Subject name and number
() Prerequisites and corequisites

() Subject description
() Teaching and learning strategies and content
() Learning outcomes or objectives of the subject (Learning outcomes/objectives 

are the knowledge, skills and professional attributes that students are expected to 
be able to demonstrate on the completion of a subject).

(v) How the subject is delivered
(v) Details of assessment items including:

– the weighting of each assessment item
– due dates and late submission penalties
– policy on late submission/extension availability
– special consideration
– instructions on how and to whom students submit their assessment items
– word limits
– presentation requirements
– clear links between the assessment item and subject objectives.
– nature and extent of group work or collaboration required,
– clear details of any minimum essential requirements
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– if applicable, provisions for student negotiation of assessment tasks:
- a list of any minimum requirements (attendance, practicals, 

compulsory assessment items, assessment submission dates, etc);
- prescribed attendance requirements and a statement that students who 

do not satisfy the prescribed attendance requirements may be refused 
permission to be considered for assessment, to attempt an assessment 
task, or to sit for examination in the subject (Rule 2.5)

– Grading and grade descriptors
– Feedback processes
– Processes for the collection and return of assessment tasks 

(including estimated date of return)
– Referencing requirements
– Copyright, plagiarism or intellectual property issues pertinent to the subject

and beyond those in the UTS assessment policy and procedures manual.
(v) Essential references. All subject outlines must reference the UTS Coursework 

Assessment Policy and Procedure Manual as required reading.
() Other appropriate references and resources to assist student learning.
() Contact details for the subject coordinator.
(x) A statement about learning and assessment special arrangements. 

This statement should:
– briefly outline the procedure by which students apply for 

special arrangements (see section 9);
– include information about contacting the Academic Liaison Officer;
– say something about the types of learning and assessment arrangements 

that can be provided.
(x) Supply information about supplementary assessments (if applicable)

Additionally, the subject outline may direct the students to ELSSA services and 
information about contacting the Academic Liaison Officer and other university 
services. Subject outlines should also provide information about scholarly etiquette 
(for example, a statement that students are expected to interact critically with texts). 
In particular, students should be given strategies about how to avoid plagiarism. In 
some faculties students may be referred to course outlines or other sources of 
information such as course guides that should be read in conjunction with the subject
outlines. A useful reference (on copyright) for academic staff when preparing course
materials: Guidelines for the provision of study guides/lecture notes to students, 
published at the following web address: 

http://www.uts.edu.au/div/publications/policies/select/studyguide.html
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Referencing 

This section is not intended as a detailed guide to all citation systems that may be used
in a university setting. Such details are contained in specific Faculty Referencing 
Guidelines and you should consult yours for specific information about the conventions
of sequencing, punctuating and formatting citations within texts and reference lists and
bibliographies.

Referencing frequently causes headaches for students who ask: 

– Why do I have to use references? 
– What needs to be referenced and what does not?
– How do I do it? 
– What is the difference between a reference list and a bibliography? 

It may help to separate the why and what of referencing from the how. 

why reference?

Citing information or assertions from something you have read is an important part of
academic writing for several reasons:

– You are acknowledging or giving credit to work with someone else. 

– You are demonstrating what ideas or information you have gleaned
from someone else’s research or theorising as distinct from your own
ideas. 

– You are demonstrating that you have researched the area so that what
you are writing is not ‘off the top of your head’.

– You are enlisting the support of someone's research or theorising to
support your  own ideas or contentions. 

All of these factors enable the process of academic debate or argument to occur, in 
contrast to the everyday situation where people may have a difference of opinion and
have strong views on an issue, and rely on experience (their own, or someone they know,
or the radio commentator) for support. In relying on research for support, you are 
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widening the argument as each researcher to whom you refer will have in turn referred to
the research of others, and so on. If there are conflicts of views on an issue it becomes
even more interesting to widen the base of information and theorising on which you rely. 

Therefore, if you rely on someone else's research or theorising - their facts and figures,
their arguments and reasoning and their evidence - you need to acknowledge it. At the
same time as this process makes transparent the sources of your information, it also
demonstrates that you have done the reading expected by the lecturer or tutor. However
facts that are accepted as common knowledge (such as: there are 24 hours in a day) need
not be sourced, unless you are bringing them into question. 

Acknowledgement applies to all sources of information, not just print materials. Audio
visual material (audio tapes, videos, films etc.), electronic material (from the Internet, 
e-mails etc.) and personal communications (interviews, letters, conversations) should be
acknowledged if they are used in your assignment. Specific details on how to write the
citations according to specific referencing systems are contained in Faculty Referencing
Guidelines, and see below for general comments. 

how to reference 

When making notes make certain as you read and research that you note down all the
necessary bibliographic information. For example: 

Bloggs, J., 1995, Understanding the Reading Process, Saints Publishing, Sydney. 

You should be aware of the difference between a primary source and a secondary
source. For example, Piaget's (1926) theories on child development are explained in his
texts. Many writers have subsequently quoted or paraphrased his theories, or relied on
his findings to make their own claims. Be clear who it is that you are referring to: the 
original writer or someone writing about them. How to write a citation for a secondary
source is explained below. 

Any direct quotations from a text that you think you might use in the assignment must
be exactly copied (or photocopied) so that you have the exact wording and page number.
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This will save you a lot of time at a later stage - many of us are familiar with the drama
of trying to find page numbers or details long after we have handed back the original
text. Have the Faculty Referencing Guidelines at your elbow as you proofread at the end
of the writing process and try not to be distracted about the punctuation conventions
for citations such as the use of commas or colons, until this final proofreading stage 
(see below).

There are two basic methods of referencing: the in-text method and the footnote/
endnote method. The aim of both is to acknowledge the source accurately but in an
unobtrusive manner. 

In-text citations: are those which provide author-date-page information within 
the body of the text, as an indication of the source of the information and as a signal
that full bibliographic detail will be given in the reference list at the end of the 
assignment. It is conventional to write the citation (that is, acknowledge the source)
as close as possible to the assertion or information. 

For example: 

Students should always acknowledge the source of all information in order to
avoid 'charges of cheating' (Bloggs 1997, p. 32). 

In the reference list at the end of the essay or report: 

Bloggs, J., 1997, Understanding the Reading Process, 
Saints Publishing, Sydney. 

There are two in-text systems frequently used: the first is the Harvard system which can
be found in the The Commonwealth Style Manual for Authors, Editors and Printers
(5th edition, 1994) published by the AGPS (which was renamed Auslnfo in 1998). This
is usually followed by government departments and some businesses, and a copy is kept
in any library. The sixth edition is due in early 2001. Also try The Chicago Manual of
Style, (14th edition, 1992). 

A useful online site is 

http://www.cqu.edu.au/referencing 
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The second popular system is the American Psychological Association (APA) system,
which can be found in the Publication Manual of the American Psychological
Association (4th edition, 1994) or a useful site is 

http://owl.english.purdue.edu/handouts/research/r_apa.html

A useful general guide to referencing online sources is: 

Quinion, M., Citing Online Sources,

http://www.quinion.com/words/articles/citation.htm

Faculty Referencing Guidelines are usually based on one of these systems. Be sure to 
follow your Guidelines carefully as there are minor differences between the Harvard and
the APA systems for reference lists. 

Acknowledgement of sources  may be done in several ways using the in-text method: 

() Using your own words to interpret and summarise, and acknowledging the 
source as a support for your contention. This is called indirect referencing/
quoting or paraphrasing.

For example:

Recent research (Bloggs 1997; Smith & Jones 1998) has indicated that when
students understand about the purpose of their assignments, their writing 
becomes clearer and more logically developed. 

() Using someone else's words as well as your own. This is called giving direct 
quotes or citations.

For example:

Smith and Jones (1998 p. 76) have also emphasised the connection between 
‘awareness of structure’ and clarity of argument. 
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Footnote or endnote citations: are preferred by some faculties. In this system 
a superscript number follows a paraphrase or direct quote to indicate that there are more
details about the text at the foot of the page or at the end of the chapter or text. 

For example:

Recent research1 has indicated that when students understand about the 
purpose of their assignments, their writing becomes clearer and more 
logically developed. 

At the foot of the page or at the end of the chapter: 

1. Bloggs, J., 1995, Understanding the Reading Process, Saints Publishing, 
Sydney, and Smith, P. & Jones, M., 1998, Improving University Students'
Writing, Blah Inc., New York. 

There would also be an alphabetical list of all sources at the end of the text as reference
list or bibliography (see below). 

As in-text methods are more commonly used by many faculties, the examples which 
follow use the author-date system as a general guide only. For detailed information, 
consult your Faculty Referencing Guidelines. 

primary and secondary sources 

You should clearly indicate when you are relying on a writer's interpretation 
of another writer. 

For example:

You are reading a text by Bloggs, written in 1997 and it refers to a finding 
by Brown in 1976. You wish to use the finding and so you must acknowledge
that it is Brown's, but you must also acknowledge that you have not read 
Brown's text and that you are relying on Bloggs' version. It is also called a 
passing reference, that is, Bloggs is referring to Brown in passing. 
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The Citation follows:

In evaluating the importance of preparation in the process of writing, it is useful
to compare the grades that students receive for assignments that have been 
hurriedly written with those that have moved through extensive revisions. One
such study (Brown 1976 cited in Bloggs 1997, p. 89) indicates that some 
students are willing to ‘risk poor grades rather than give up social time with 
their friends’. 

Some faculties will accept an abbreviated citation of a secondary source, such as 
(Brown, in Bloggs 1997, p. 89) so check your Referencing Guidelines. Note that the
page number refers to Bloggs as this is the text you are actually using. In your Reference 
List, you give details of the Bloggs' text, not Brown's as you have not used Brown's. 

However, when a writer has contributed a chapter to someone's text, then you need to
give that writer a full citation in the reference list, much like the acknowledgement you
give the writer of an article in a journal volume consisting of several writers. Thus if
Brown has written a chapter in Bloggs' text, Bloggs as the editor is mentioned in the 
reference list. 

For Example:

Bloggs, J. (ed.), 1999, Writing in the Academy, Education Texts, Adelaide.

Brown's chapter also is listed: 

Brown, T., 1999, 'Investigating Writer Identity', in J. Bloggs, 
Writing in the Academy, Education Texts, Adelaide. 

Check your particular Faculty Referencing Guidelines to comply with the preferred 
referencing system for punctuation and sequencing conventions. 

paraphrasing 

To paraphrase is to use your own words to restate the sense of your source material 
rather than to quote the original directly. This frequently means summarising the 
essence of what someone else has written. If you are paraphrasing a general idea that

IML.PREVENTING PLAGIARISM ©2004 UTSp 44

04
APPROPRIATE 
STUDENT SKILLS

04.6



©2004 UTS IML.PREVENTING PLAGIARISM

appears throughout the original text, it is usual to acknowledge it with the author's
name and date of publication in brackets following your own words. There may be more
than one source on which you rely for an assertion; usually they are listed in date order. 

For Example:

Recent research (Bloggs 1997; Smith & Jones 1998) has indicated that students'
writing communicates more logically if they understand the purpose of 
assignments. 

If your paraphrase includes specific information from your source, it is usual to add the
page number. 

For Example:

Three issues have been identified regarding student writing in 
university (Bloggs, 1997, p.16). 

Generally what is valued is evidence of your reading by your use of the source material
so that it supports your thesis or is part of your explanation. It is felt that this shows you
are interpreting what has been said, rather than copying it into your text. An essay that
comprises masses of direct quotations strung together may seem more the product of the
photocopier than the student's analysis! 

Students sometimes find it difficult to paraphrase and find that they may be only 
altering one or two words. This is not sufficient as it is expected that you should 
interpret the source material. If you try to do this with the original in front of you, it is
easy to rely on its sentence construction and vocabulary, and in essence to plagiarise it. 

– Read the original, pen-in-hand to underline key words 
and make margin notes 

– Close the page 
– Note down the main ideas roughly and quickly 
– Check with the original that you have retained the main sense of it 
– Edit and proofread 
– Acknowledge the source in your notes 
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Students sometimes say that as this strategy relies on a memory of the general sense of
the information, it does not 'sound as good' as the original! You can work on the 
language to rectify this, but your own interpretation is what the lecturer wants because
in this way he/she can identify if you really understand the material. This after all would
be the way you would explain the material in a seminar or tutorial, relying on your
memory but explaining it in your own way. 

giving direct quotes 

When using the actual wording of the original text, which is often effective in giving a
definition or explanation (and when you really cannot find another way of expressing
that idea) it is necessary to add the page number (Bloggs 1997, p.46) and to include all
words quoted within single quote marks. When using another writer's actual words, you
should not change anything, although you need not use a whole sentence if you just
want a word or phrase, and should you need to omit some words, you should indicate
the gap with three periods.  

For Example:

Bloggs'(1997 p. 46) finding that 'when students understand ... their writing 
becomes clearer and more logically developed' supports the contention 
that transparency is essential. 

When directly quoting a segment in this way, try to make your sentence flow into the
other writer's words (see below, integrating evidence). Remember that even if you only
use one word from a source, you need to acknowledge it. 

For Example:

Smith and Jones (1998 p. 76) have also emphasised the connection between 
‘awareness of structure’ and clarity of argument. 

If you need to give a long direct quote (about 4 lines or more), it is usual to indent to
signal that it is another text within your text, and you do not need inverted commas (see
example 4 below). Usually, long quotes are not counted in your word count: check with
your specific Faculty Referencing Guidelines or ask.
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integrating evidence 

Whether you are paraphrasing or quoting directly, you need to integrate the source
material smoothly into your own text. There are several ways to do this: 

() You may wish to make the writers explicitly part of your argument or 
explanation as participants, in which case their names are part of your sentence
and only the date (and page number for a direct quote) is placed in brackets.

Bloggs (1997) has suggested that students' writing communicates more 
logically if they understand the purpose of assignments. Smith and 
Jones (1998) have also emphasised the connection between awareness 
of structure and clarity of argument.

This is particularly useful in a comparision of writers and theorists.

() You may wish to focus on the issue or your point of view, and use the sources
for support. In this case, the writers' names are included in the brackets with the
date (and page number for a direct quote). 

Recent research (Bloggs 1997; Smith & Jones 1998) has indicated that
students' writing communicates more logically if they understand the 
purpose of assignments. 

The choice to do this would depend on what you want to focus on in the sentence: 
the writer/researcher (sentence ) or the issue/idea (sentence ). 

Your writing will flow more effectively if you can integrate your evidence into your 
sentence structure, rather than ending a paragraph with a quote from your source.
Which of the following examples reads more easily? 

() Recent research (Bloggs 1997, p. 46) has indicated that ‘when students under-
stand about the purpose of their assignments, their writing becomes clearer and
more logically developed’. 
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() It is important that students read their subject outlines and task instructions in
order to understand why a particular task has been set: 

The issue of providing precise instructions is central for assessment tasks. 
In surveying a large group of students about their knowledge about the 
writing process, it was found that when students understand about the 
purpose of their assignments, their writing becomes clearer and more logically
developed. (Bloggs 1997, p. 46) 

In contrast to sentence  (previous page), in the example above a direct quote has been
tacked onto the paragraph and tends to fragment the reading. Your aim should be to
take the reader through your text without hiccoughs, stops and starts. Too many direct
quotes, especially if added on rather than integrated into the text, may create dissonance
and irritation. 

Proofreading your referencing is important so that you are consistent. It will distract
the reader if you use a variety of conventions and in some faculties marks will be 
deducted. 

When you have read your assignment several times checking for meaning and the logical
development of information and ideas, check that you have supported your assertions
and provided evidence for information you have used by including citations. Now turn
your attention to the smallest details of punctuation to ensure that you are following the
required conventions for the particular referencing system and that there is consistency
throughout your text. Often this becomes a matter of punctuation: where to put a 
comma, or a space and so on. Checking of this nature is probably best done in a final
proofreading. 

avoiding plagiarism 

If material is taken from a source without acknowledgement, it may be considered 
plagiarism, which then is considered stealing if it seems deliberate. There are penalties
for plagiarism, which can be severe in some cases. Your Faculty will make clear its policy
on plagiarism. 
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Always take careful note of any sources you have used (non-print as well as print) and be
sure to include them in your text. Lecturers are familiar with the texts you will be using
and will recognise them; if you use something they do not recognise, it is highly likely
that they will want to read (or view) it for themselves! Your reference list should enable
the reader to find the text easily. Be particularly careful to find the source of material you
may wish to use from the Internet as there is much unattributed material there, and you
should only rely on Internet material if you can source it - who wrote it, where and
when? A useful guide to online referencing is given at the end of this section. 

Should a student copy another student's assignment it is also plagiarism. It may be 
useful for you to work with others in researching and planning an assignment and in
some subjects students are expected to work in collaborative groups. However the 
assignment you hand in must be your own work, or if a group task, should clearly 
indicate which part is yours. 

compiling a reference list and bibliography 

Details on the setting-out and punctuation of a reference list and bibliography are not
given here as you will need the specific instructions provided by your Faculty
Referencing Guidelines (there are differences between the Harvard system and the APA
systems) to ensure you meet the requirements of your discipline. You will need to 
proofread carefully for details of setting-out, spacing and punctuation. This section gives
general guidance so that you understand the reasons for all the 'rules'. 

In-text and footnotes/endnotes citations provide a short-hand indication of the source of
information which serves to direct the reader to the reference list at the end of the 
assignment. This is alphabetically arranged for the quick location of a text, on a separate
page/s at the end of the essay or report, entitled Reference List and/or Bibliography. 

A reference list contains the texts to which you have specifically referred in your 
assignment, your paraphrases and direct quotes. A bibliography is a list of additional
texts that you have read for the assignment but have not specifically referred to in your
assignment and should be listed separately after the reference list. Sometimes the terms
bibliography and reference list are used interchangeably so if you are in any doubt you
should consult the Faculty Referencing Guidelines or ask a lecturer or tutor what they
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require. Journal articles in your field are also models of how reference lists are compiled
in your discipline area. As with in-text referencing, be careful and consistent in setting
out and punctuation. 

Books should be referenced in full giving the author, title, date, publisher, city of origin,
details about which edition it is, if relevant. If you have referred to a specific chapter, you
need to give the details of the edited book from which it comes as well as the details
about the chapter itself (see above). Note that the title is usually italicised or underlined. 

For Example:

Bloggs, J., 1997, Understanding the Reading Process, Saints Publishing, Sydney. 

Journal articles are located by the volume and number of the journal to which they
belong. It is therefore important to include all details such as: 

– the name of the journal, usually italicised or underlined (e.g. The

Australian Journal of Language and Literacy) 

– the exact date (e.g. October 1995) or season (e.g. Spring 1998) 

– the volume and number details and the page numbers of the 
particular article (e.g. vol. 6, no. 3, pp. 123-130). 

For Example:

Bloggs, J., 1995, 'Investigating academic writing', Australian Journal of 
Language and Literacy, vol. 6, no. 3, pp. 123-130. 

Internet sources or electronic communications should be fully referenced so that the
reader of your assignment is able to locate the information or check it. Check your
Faculty Referencing Guide for details on the preferred system. Include the date on which
you accessed the material. 

For Example:

Quinion, M., Citing Online Sources, accessed <date you accessed it> at
http://net/quinion.com/words/articies/citation.htm
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Helping Students avoid Plagiarism

Although instructors frequently warn students not to plagiarize essays, issuing dire 
warnings about failing grades or even expulsion. plagiarism continues to be a problem
For many of us, plagiarism is a highly emotional issue. When we discuss it with our 
students, we often speak in outraged terms of "cheating," "theft," and "academic 
dishonesty." For some reason, a suspected instance of plagiarism can transform a caring,
reflective teacher into an academic cop, judge, jury, and executioner. 

Even though there always will be dishonest students, most cases of plagiarism result
from honest confusion over the standards of academic discourse and proper citation. We
might more successfully combat the problem by spending more time in class helping.
students learn how to avoid it. 

Plagiarism remains a constant problem, in part, because it encompasses such a wide
variety of errors in academic writing. In fact, plagiarism can be a difficult term to define
for students. Consider for a moment the following acts that we include under the 
general heading of plagiarism: 

Buying a paper from a research service or term paper mill. Advertisements for companies
selling term papers appear twice weekly in our campus newspaper. Few students or 
teachers would disagree that turning in a purchased paper constitutes plagiarism. 

Turning in another student's work without that student's knowledge. With students
using word processors, this form of plagiarism is becoming more common. Last year, for
example, we had a case where a student copied an essay from his roommate's computer
disk and turned it in under his own name without his roommate's knowledge. Again,
most teachers and students would agree that this is plagiarism. 

Turning in a paper a peer has written for the student. A student and peer conspire, and
the student claims credit for a paper his or her friend has, in fact, written. Although such
instances of plagiarism may be difficult to substantiate, we have had some rather obvious
cases of it. Last semester two roommates taking different sections of a course from the
same teacher turned in the same paper, somehow believing the instructor would not 
realize that she was reading the identical essay twice. When confronted, the two students
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admitted that one of them wrote the essay knowing his friend would also turn it in. The
two students saw nothing wrong with their action. They explained to their teacher that
they were simply trying to save time and could not understand why she was so upset. 

Copying a paper from a source text without proper acknowledgment. With this form,
the student simply opens an encyclopedia, book, or journal article, directly copies in
formation, puts his or her name on the essay, then turns it in. Although most teachers
would certainly identify such an act as plagiarism, some students would not. They 
frequently maintain that this is the type of "research" process they were taught in high
school; they declare that they were never told to acknowledge the source of material in
their papers or to quote, paraphrase, and document information. 

Copying material from a source text, supplying proper documentation, but leaving out
quotation marks. Many of the first-year students I work with have a difficult time
understanding how a passage can be both documented and plagiarized. According to
Frank McCormick (1989), many teachers have an equally hard time always spotting this
type of plagiarism. By adding documentation, students have acknowledged the source 
of the ideas contained in the passage, but, by leaving out quotation marks, they have 
failed to acknowledge the source of the language they used to explain those ideas. 

Paraphrasing material from a source text without appropriate documentation. Closely
related to the previous form, students have restated the ideas of the source text in their
own words but have failed to acknowledge their debt to that source for the ideas or
information. The need to document such passages properly frequently mystifies 
students. "But almost everything in my paper will have to be documented," they often
lament, to which teachers can only reply, "That's right." 

Clearly, the term plagiarism covers a multitude of errors, ranging from sloppy 
documentation and proofreading to outright, premeditated fraud. Few other terms that
we commonly use in our classes have such widely differing meanings. It is small wonder
that simply handing students a brief statement on plagiarism does not help much. 
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Why Do Students Plagiarize Work? 

We should recognize the many reasons that students turn in plagiarized essays. Part 
of teaching students how to avoid problems is understanding their reasoning and 
acknowledging the differences between intentional and unintentional misrepresentation. 

Clearly, some students make the conscious decision to cheat. Whether they are lazy, feel
some pressure to receive a higher grade, or realize that they do not have time to write a
paper themselves, these students buy, steal, or copy someone else's work and turn it in as
their own. Although many of these students may still ultimately choose to cheat, we can
discourage them from plagiarizing if we help them understand the consequences of their
actions and teach them better time management and writing strategies. 

Even students making a good faith effort to avoid plagiarism can run into problems. 
As Frank McCormick (1989:134) observes: 

It is easy enough to explain the flagrant violations. We and our students readily agree on
the perfidy of submitting borrowed or stolen papers or of paying another person to write
them for us. Once our explanations move beyond the flagrant cases of plagiarism, 
however, we are left with the more difficult task ... of equipping our students with a
body of rules and competencies which many of them find ... difficult to master ...

Few students enter college fully understanding the relationship between plagiarism and
the rules about quoting, paraphrasing, and documenting material. 

Another reason that students cheat is incorrect instruction. According to Doris Dant's
(1986) survey of 309 first-year students at Brigham Young University, 17 percent 
"reported-being actively encouraged by [their high school] teachers to copy reports word
for word from other sources," and 50 percent said that in writing their essays they had
copied much of the material word-for-word from source texts without penalty (82). 
To avoid plagiarism, 32 percent felt that all they needed to do was to paraphrase 
information and supply a bibliography (in-text documentation was not needed); 
15 percent believed that they could directly copy material as long as it was documented
(quotation marks were not needed); and 6 percent reported that they had never heard 
of plagiarism. 
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Although we have to remain skeptical of reports from students about what they were
taught in high school, these survey results do raise questions about the quality of our 
teaching. Without adequate repetition and reinforcement, students frequently 
misunderstand our instructions on plagiarism and source-based writing. Many studies 
have shown that student writing is largely driven by rules. That is, their writing is 
rarely haphazard: they write according to their understanding of what the teacher wants
and expects (Bartholomae 1980; Flower 1981; Rose 1980). Some students turn in 
plagiarized work because they have not yet fully learned how to avoid it or, 
unfortunately, have actually been taught to write incorrectly. 

Even if a student has learned the rules, careless note taking, revising, and proofreading
can result in a plagiarized essay. For example, if in taking notes from a book or article
students fail to note that a passage is a direct quotation, when they incorporate those
notes into their essay, they will be plagiarizing. Overlooking missing quotation marks or
footnotes when proofreading can occur also. 

As more programs encourage students to work together on class projects or research
reports, the chances for plagiarism increase. Upper-level courses across the curriculum
frequently ask students to collaborate on assignments, to gather information together, to
discuss their ideas with each other, to read and criticize each other's work, or to jointly
write a paper or report. In such classes, students often find it difficult to determine the
difference between acceptable collaboration and plagiarism. 

When confronting the issues of plagiarism, we cannot lose sight of our students in the
context of their own communities. While we are invoking one set of values – the 
academy's – to try to dissuade students from plagiarizing work, another set of values –
their peer community's – is exerting tremendous pressure, as well. According to Gerry
Brookes (1989:35): 

The values that govern acts of plagiarism are continuous with values and feelings stu-
dents display in their living, such as, the value of friendship or of getting ahead, loyalty
to the interests of a group, fear of shame at performing inadequately, distrust of faculty,
obligations to work and play. 

Students often face situations where these value systems come into conflict. A student's
girlfriend asks him to let her turn in his paper for her English class; a student's friend is
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having family problems, has to make several trips home, cannot concentrate on school
work, and wants her to write his sociology paper for him; a student realizes he can be
accepted into a fraternity if he makes his work available to his brothers. Although these
situations certainly do not justify plagiarism, we need to recognize that such conflicts in
values and loyalties frequently occur. 

What Can We Do to Help Students? 

Because plagiarism is a complex problem, we need to approach it with patience, 
understanding, and a variety of pedagogical options. Fortunately, we can take a number
of steps. 

Define and discuss plagiarism thoroughly. Instructors in every field who assign essays
ought to distribute to their students a printed statement defining plagiarism from that
discipline's perspective, offering examples and outlining the penalties that will result
from intentional plagiarism. Plagiarized work in a biology class may look and sound very
different from that in a music composition course. Students in every class need to know
clearly which acts that discipline considers to be plagiaristic. Also, instructors need to
discuss the issue more than just once a term. Teachers should certainly explain their 
plagiarism policy at the beginning of the course, but they also should return to it later
when assigning essays. Such instruction will be more meaningful for students while 
they are actually working on a writing project. 

Discuss hypothetical cases. Gerry Brookes (1989) suggests that to help students better
appreciate the various forms that plagiarism can assume, we can discuss hypothetical
scenarios of writers encountering problems as they compose essays. The students have to
decide if the writer in each case is guilty of plagiarism; then they discuss what the writer
should have done differently. For example, suppose a student asks his roommate to
review the rough draft of his paper. His friend suggests several changes in wording 
that the writer uses in the final draft of his paper without acknowledgment. Is that 
plagiarism? Or suppose a student, when working on a research paper, goes to her father
for help. He provides her with specific information that she includes in her essay 
without attributing the source. Is she guilty of plagiarism? Discussing cases that pose
problems involving plagiarism specific to the discipline under study can help students
better understand the issue and avoid errors. 
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Revise plagiarized passages. Instructors give students a source text to read, then ask them
to study passages from several papers based on that material. With each passage, the 
students need to determine whether the writer plagiarized the source text and, if so, 
how the passage can be fixed. When appropriate, the students must supply needed 
documentation, or punctuation, or rewrite the entire passage to eliminate the problem. 

Teach proper note-taking skills. As students begin to write their own essays, we can help
them avoid many problems by teaching them how to take notes and to indicate direct
questions in their text. 

Review the conventions of quoting and documenting material. We may forget that the
conventions-on documenting material often baffle our students, and these conventions
change from discipline to discipline. When we assign essays, we need to clearly explain
the rules of our discipline. We cannot assume that our students have these skills or 
that this information will be covered in composition classes. Unless we teach them the 
rules in our disciplines and consistently remind them of these standards, our students
will likely learn them through trial and error, which almost always results in some 
unintentional plagiarism. 

Require multi-drafts of essays. Asking students to turn in with their final drafts any
rough drafts and revisions of their essay serves several purposes. First, it reinforces the
idea that writing is a multi-step process and that revision can result in better final drafts.
Second, requiring multi-drafts of an essay helps dissuade students from buying or borro-
wing papers. Certainly, some students may fake a rough draft of an essay they purchased,
but for many writers such a necessity may prove to make plagiarism more trouble than it
is worth. 

Require students to submit photocopies of documented material. I have found this
requirement effective in helping students avoid plagiarism. Whenever they document a
passage in their paper from some printed source, I ask them to turn in with their final
draft a photocopy of the page in the source text that contains that information.
Knowing that I will have direct access to the source texts they are using encourages 
students to be extremely cautious in quoting and documenting material. As I read the
students' papers, I can spot check passages against the source text. If a check of one or
two passages turns up any problems, I can check the entire paper. Finally, requiring the
photocopies also discourages students from turning in someone else's essay. If the essay 
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is not their own, they will still have to gather all the necessary photocopies, sometimes
from source texts our library does not hold. I do not give the student's paper a grade
until he or she turns in the necessary photocopies. 

Provide proper proofreading guidelines. Once students finish writing their essays, we
need to remind them to proofread for the types of errors that frequently result in un-
intentional plagiarism: missing quotation marks, missing or inaccurate documentation,
etc. Simply providing students with a checklist to follow when proofreading their essays
may help them avoid problems. Students can also be encouraged to exchange drafts of
their work in class and proofread each other's essays. 

Offer proper collaboration guidelines. If we use collaborative learning techniques, we
need to offer students clear guidelines about evaluation. What do we expect each student
to contribute to the project? What acts constitute appropriate and inappropriate 
collaboration? Again, these guidelines will vary with disciplines. Using hypothetical cases
to discuss such questions could be especially effective. 

Offer response appropriate to the type of error. Given the various forms that plagiarism
can assume in our students' work, our responses to their errors should be appropriate to
their degree of seriousness. We should certainly respond differently to a student who 
failed to put quotation marks around one sentence in an essay than we would to a 
student who turned in his roommate's paper. Most institutions have clearly defined 
disciplinary proceedings for students who flagrantly plagiarize work; however, our 
response to less-serious and unintentional instances of plagiarism can help students 
avoid the problem. Identifying the error and requiring the writer to correct it probably
teaches the student more about avoiding the problem than simply failing the essay. 

Have patience. Finally, we need to remember that for most students the conventions of
academic acknowledgment and documentation prove difficult to understand and
master. Although some students try to pass their classes by plagiarizing work, most of
our students approach their courses with sincerity and integrity. Helping them learn the
scholarly conventions is a job we all share and one that requires the same patience and
understanding that we use when teaching any other academic skill. 

With time, and an informed strategy, we can decrease the plagiarism in our classes. Most
students are well intentioned; they want to learn how to compose essays properly. 
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Too often, though, we do not adequately teach our students how to identify and avoid
plagiarism; we offer admonitions rather than instruction, threats rather than help.
Changing our attitudes toward plagiarism and the instruction we offer is an important
first step in helping students avoid the problem. 
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05

DESIGN ASSIGNMENTS TO MINIMISE
PLAGIARISM

Zobel and Hamilton (2002) argue that too often students are being asked to do a task that a lot

of other students have already done. Maximising variation in assignments limits the scope for

copying. Some suggestions are to:

– vary assignments each year

– have multiple assessment tasks

– relate assessment to individual life circumstances and experiences

– ask for explanatory information where there is only small scope 

for variation

– view draft material

– set assessment tasks that use material that can not be easily copied.
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Designing out opportunities for plagiarism 

Changing assessments 

This is perhaps the most straightforward place to start when considering how to lessen
opportunities for plagiarism. Students talk to fellow students about how a particular lecturer
organises assessments and therefore quickly learn if a lecturer sets the same essays, re-issues
the same case studies or asks for reports on tried-and-tested practicals, year after year.
Students can also spot cosmetic changes such as tweaking the numbers in the practical or
renaming the characters in the case study. Many students regard copying on such courses 
as simply common sense (Franklyn-Stokes and Newstead, 1995). Why should they make 
an effort when the lecturer does not? 

  : rewrite/modify the assessment task each time 
the course is taught 

Reconsider learning outcomes 

One way to make copying harder is to eschew learning outcomes that ask the student to
explain, list or collect information then test their achievement by setting essays. This kind 
of information is much more likely to be for sale on essay bank sites, though of very 
questionable quality (Olsen, 1998) or in free sources on-line, for example, in other 
universities where students post essays. In either case, it can be downloaded in a few clicks
and “personalised” by the student in a matter of minutes. A less technically au fait student,
with some looking, will find what is required perhaps verbatim in books or journals so the
task of copying takes longer but requires the same low level of thinking. However, asking a
different question (e.g. setting an essay that integrates two ideas, such as, Analyse how a 
particular economic theory contrasts with the actual response of country X to World Bank
requirements) and the web-based possibilities move from wholesale borrowing to cut-
and-paste construction. 

The more analytical and creative the task, the less likely it already exists. Building on the last
example, the likelihood of thinking and learning goes up if you ask the student to locate
three web resources or printed texts that deal with a specific economic theory then contrast
the views expressed on those sites with the situation in country X and drawing on all three,
ask the student to make recommendations for the future. Even at this level of synthesis, stu-
dents may collude, i.e. pool their knowledge/work, but that is a different issue and can be
dealt with using measures described in sections 3.4 and 7. 

Another way to design out plagiarism opportunities is to include information gathering
skills as an outcome in its own right. A course where information gathering was valued
explicitly would, in many instances, include the Web as 10 a key source of information. 
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Macdonald (2000) argues that collecting and using information is much closer to the
employment experience of graduates than many others stressed in HE so it may also offer
vocational value as well as encourage individual learning. 

Accessing web-based information could be extended to include essay banks and “cheat” sites.
This suggestion is viewed by some academics as provocative and could be helping students
cheat. Others regard it as naïve to believe students are unaware of such things, drawing an
analogy with arguments against sex education. Essay banks provide a useful teaching tool 
by asking students to mark such work using agreed assessment criteria. Price et al (2000)
demonstrate the importance of this active approach in ensuring criteria are both understood
and applied in a student’s own work. It also shows the low quality of many of these very
expensive products and provides another “live” opportunity for demonstrating the 
boundaries between poor practice and plagiarism. 

  : reconsider the learning outcomes for the course and
decrease those that ask for knowledge and understanding, substituting instead those that
require analysis, evaluation and synthesis; consider adding information gathering to learning
outcomes 

Create individualised tasks 

Some courses set a task that is the same for all students. Sometimes, this seems unavoidable
because the skill is relatively straightforward, e.g. using an IT package or solving a practical
problem. However, assessing application or comparison rather than use will encourage more
individualised products. For example, students could be asked to select a text themselves
from an electronic source and reformat it then explain why they opted for the new format
and why it is better than the original. Or students could be asked to compare in class their
own solution with an alternative and explain which one is more effective using stated 
criteria. In a similar vein, relatively general and standardised topics such as a general essay 
on George Elliot could be individualised by asking how an Elliot character dealt with a
situation and how a recent public figure did so, leaving the student to select the figure.
Essays that compare two things are less likely to exist already and quickly unearth possible
collusion. 

A final way to encourage a unique product, even with a standard task, is to assess the process
(how the student achieved the end result) as well as the product. In group work (which is a
valuable learning tool and not one to be abandoned lightly), it is probably more useful to 
use the group activity to provide the learning but not as a sole source of assessment because
communal effort can easily be exploited by freeloaders. Instead of assessing the outcome of
the whole group’s efforts, you could ask each member to evaluate the group’s product, 
whatever it might be. You could then assess the evaluation. Other ways to assess individual
effort include requiring an individual record of what the group did, captured in 
contemporaneous logs which were dated and initialled to ensure they are not made up 
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the night 11 before submission. Log entries of group activity would not be assessed per se
but would lead to assessment via a post-hoc reflective piece on each person’s contribution to
the project (perhaps written under supervision, which allows you to compare answers for 
consistency and includes examples). A retrospective analysis of the problem solving strategies
used by the group (with examples from the group experience) often covers very similar 
outcomes to the project itself but can be done individually or can be checked for collusion.

  : Design in assessment tasks with multiple solutions or
set one that creates artefacts to capture individual effort. 

Integrate assessment tasks 

When able students were asked why they did not copy others’ essays or download material,
some referred to fear of detection. Others were confident they could do a better job than 
the “stolen” essay. However, most said they didn’t take shortcuts because coursework was 
necessary to understanding and that they would need to demonstrate understanding in 
another context. Whilst they looked at others’ essays and often reproduced the structure,
they wove in their own facts and arguments, something they saw as essential for “getting
your head around it” (Carroll, personal communication, 2001). When course work and
exams crosscheck and reinforce each other, this needs to be made explicit to all students,
otherwise only the more strategic and successful will spot the connection. Linking exams
and coursework explicitly also raises the overall status of coursework. Research shows that
students regard exams as “powerfully symbolic, with those occurring at the end of a period
of study necessarily carrying a sense of dramatic climax. The perceived formality of the
examination as an Occasion (sic) lends it gravity, as does its atypical and staged nature”.
(Bannister and Ashworth, 1998 p. 238). 

The same argument that supports integrating assessment tasks also supports building in
overt structure. The structure encourages all students be as organised and strategic as the
good ones. Evans (2000) opines that “readers tend not to cheat and cheaters tend not to
read” so designing in requirements to read and record the reading would help. Several 
studies show that cheating and plagiarism are more common amongst weaker students 
with poor time management strategies (Roig and deTommaso, 1995 and Bannister and
Ashworth, 1998). Designing in staging posts and requiring students to submit work for 
formative assessment will encourage forward planning. For example, asking in stages to see
and initial a plan, a draft and a final product can be helpful because last minute panic may
make plagiarism seem the only solution. One UK essay bank capitalises on this connection,
offering free essays (with a disclaimer that users should “never cheat or plagiarise in any
way”) under the heading Essay Crisis? What essay crisis! (www.revise.it , 2000). (Worried
academics, faced with this idea, need to remember that checking that something exists is 
not the same as assessing it.) 
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Set a range of assessment tasks 

In some courses, instead of an essay, students could be asked for an annotated list of sources.
The list could be accompanied with comments on, for example, the reliability of the source,
how the information was used in the group project, or how it is relevant to the topic. Asking
for an outline rather than a finished product or asking for the three best web sites or 
resources that would have been useful (had the document been written) can go a long way
towards showing understanding and knowledge. By tracking the programme as a whole you
can ensure students do practice and perfect valued academic writing skills but most students
demonstrate dozens of times that they can write essays before graduation. Asking for 
different artefacts can significantly lessen the chances of submitted work being bought, 
faked or copied. 

  : Integrate tasks so each builds on the other; design in
checks that do not require teacher time but do require student effort. Be careful to only check,
not assess the intermediate tasks. Set a variety of assessment tasks, choosing those less likely to
already exist. 
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06

STRATEGIES FOR DETECTING 
PLAGIARISM

Not all students will be amenable to strategies to discourage plagiarism (Whitley and Keith-

Spiegel, 2002). Some students intentionally cheat and a number of good software packages

are now available to scan electronically-submitted assignments. UTS has a license to the 

online plagiarism detection software Turnitin.com This allows you to collect the evidence

required by your Subject Coordinator and Responsible Academic Officer.  Alternative means of

collecting the extent to which the work submitted is a verbatim copy of another 

work and the level of acknowledgement of the work of others are:

– Copy suspicious phrases into      http://www.google.com.au

– Require multiple drafts of essays to be submitted at the same time

– Require students to submit photocopies of source material

– Spot check passages against the source

– Retain copies of assignments

– Watch for fluctuations in writing style or very high quality phrasing

– Compare assignments between groups in subjects with multiple markers
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Turnit in – A short guide for staff and students

Turnitin.com is online plagiarism detection software. The software compares submitted
assignments with documents located on the Internet, a database of published material and
all previously submitted assignments. The results are compiled into an “originality report”
that indicates the degree of similarity with other documents and provides links to the 
original source material. The report can be available to the lecturer within 5 minutes of 
submitting the assignment.

Getting Started    Before you can use turnitin, you need to get the appropriate 
account ID number for your faculty or class. Lecturers or tutors can contact
Peter.Kandlbinder@uts.edu.au for their Faculty USER ID and password. Students should
contact their lecturer or tutor for the class USER ID and password used for their subject.

The first step in using turnitin is to go to            
http://www.turnitin.com/ 

the website and create a user profile.

The registration process will prompt you 
for an email address to which all report 
information will be sent, and a password 
to be used when accessing the system. 
You will need to nominate whether you are accessing the system as an instructor or as a stu-
dent and enter the appropriate USER ID. 

Lecturers and tutors will also need to create a class area for their assignments. The “create 
a class” wizard will provide you with a class ID and password which you can give to your 
students so that they can submit assignments for scanning.

Log into turitin.com   After creating a user profile you are able to log into turnitin.com
using your email address and password and submit assignments for scanning.

Submit an assignment Once an instructor or student has logged into Turnitin.com a 
digital version of the assignment is uploaded from your class assignment area. A completed
report will be available in the inbox in less than five minutes. The instructor can nominate
for the student to also have access to the originality report.
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Interpreting a report

Turnitin requires lecturer to determine for themselves whether any 
copied material is plagiarised. 

The originality report is colour-coded to indicate the overall percentage 
of the material in the assignment that was not original. 

The report highlights any text that has been copied and provides a link to 
the source document. 

The submitted assignment and source document can viewed side-by-side 
for a direct comparison of the work.
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IML.INSTITUTE FOR INTERACTIVE MEDIA AND LEARNING

There are a number of agencies of the University of Technology, Sydney
working to minimise plagiarism. This kit brings together into one 
location the information and resources on preventing plagiarism 
available from Academic Board, ELSSA Centre and the Institute for
Interactive Media and Learning. These resources are for you to copy
into your course materials or photocopy and distribute to your students.
In addition to a collection of resources the Preventing Plagiarism Kit
provides background readings to assist you in defining and discussing
plagiarism with your students.

This kit is divided into six sections:

01 What is plagiarism?
02 Why students plagiarise
03 Defining and discussing plagiarism with students
04 Helping students with their writing
05 Designing out plagiarism
06 Detecting plagiarism

Links to supporting information is available on the Institute for 
Interactive Media and Learning web site at: 

http://www.iml.uts.edu.au/assessment/plagiarism/
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