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introduction – 
shirley alexander

It is with great pleasure that I present the 2013 UTS Social 
Justice Report to UTS Council.

In 2013, UTS reaffirmed its commitment to social justice with 
the formation of the UTS Social Justice Committee. 
This committee of Council replaces the Equity Reference 
Group and brings a strategic and expert approach to the 
issue of social justice at UTS. I look forward to working with 
this committee in its development as a strong and vital part 
of the governance structure of our university.

At UTS, we consider support for equity, diversity and social 
justice as integral to delivering on our objective to inspire 
students to build ‘strong professional identities, future-
focused graduate capabilities and global citizenship’. For 
our students to be successful professionals in a globally 
connected world, it is essential that they value diversity and 
have the capacity to ‘border-cross’, working respectfully 
across disciplines, cultures, and countries.  

As an educational establishment with a rich diversity of 
students and staff, UTS prides itself on not only offering a 
safe and harmonious work and study environment, but also 
being a place where we encourage and foster the creativity 
and innovation that grows through looking at the world from 
different perspectives. 

As you will see from this report, UTS students have 
opportunities to engage in activities that allow them to 
experience worlds unfamiliar to their own. 

Through such initiatives, students contribute substantially to 
communities – both locally and internationally – and deepen 
their own knowledge and skills. 

Similarly, many of our academic staff have developed 
dynamic research programs around challenging societal 
questions within a broader commitment to social justice. 

I am therefore pleased to present this 2013 Social Justice 
Report to Council, which contains numerous highlights 
of such staff and student activities. The report provides 
updates on the progress of some of our important longer-
term commitments, such as growing Indigenous staff and 
student participation and opening up access to higher 
education for capable but under-represented communities. 
However, it also presents some of the ‘real stories’ of the 
significant contributions made by staff and students to 
building social justice through their everyday activities. I 
strongly recommend that you read these case studies as 
they highlight individual and group stories of challenges and 
success.

I would like to acknowledge the work undertaken not only 
by the specialist units like the Equity & Diversity Unit and 
Jumbunna Indigenous House of Learning, but staff and 
students across divisions and faculties who recognise the 
importance of contributing to a wider social good. At UTS, 
we consider this is an intrinsic part of growing the futures of 
both our university and our society.

Professor Shirley Alexander, 
Deputy Vice-Chancellor Teaching, Learning & Equity
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social Justice Within the 
uts strateGic plan

ObJECTIVE 1: UTS MODEL Of LEArnIng AnD TEAChIng 
focuses on increasing the representation, retention and 
success of students from a low socio-economic background 
through the Widening Participation Strategy.

ObJECTIVE 2: rESEArCh PErfOrMAnCE 
highlights examples of research across UTS that address 
issues concerning equity, human rights and social justice.

ObJECTIVE 3: InCLUSIVE UnIVErSITy EnVIrOnMEnT 
highlights initiatives that promote an accessible campus and 
provide inclusive services for students and staff. 

ObJECTIVE 4: OrgAnISATIOnAL SUSTAInAbILITy 
AnD CAPAbILITy 
promotes better representation of equity groups and the 
integration of workforce diversity practices and principles 
into mainstream workforce planning.

This report is structured around the four objectives in the UTS Strategic Plan 2009–18 and highlights contributions from 
faculties and divisions to the current strategic priorities.

Widening ParticiPation Strategy 
>  increase representation, retention and 

success of low socio-economic status and 
Indigenous students

reSearch Performance 
> socially engaged action-research

> community engagement and empowerment

research 
Performance2.UtS model 

of Learning 
and teaching

1.

Sustainability 
and capability4.inclusive 

University 
environment

3.

rEPUTATIOn: 
Commitment 

to diversity and 
social justice

incLUSive UniverSity environment 
> accessible campus 
> inclusive programs and services 
> diversity projects

organiSationaL SUStainabiLity 
and caPabiLity 

> Supporting and developing a diverse, 
respectful and inclusive workforce

SOCIAL JU
STICE

REPORT
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introdUction
UTS’s Widening Participation Strategy (WPS) aims to open 
up access to higher education for students from targeted 
equity groups, with a focus on students from disadvantaged 
communities, low socio-economic status (LSES) and 
Indigenous backgrounds. 

The Strategy has steadily expanded over the last four years 
through engagement by the broader UTS community with 
partner schools in South Western Sydney, non government 
organisations (NGOs), the NSW Department of Education, 
and other Sydney-based universities. An important part of 
this expansion has been possible through the bridges to 
Higher Education initiative, a cross-university collaboration 
involving five Sydney universities, which has created new 
collaborative and individual university projects and built 
synergies between university programs. 

The UTS Strategy recognises that raising aspirations, 
building academic attainment and opening up pathways into 
university for students from disadvantaged backgrounds is 
just the first step: students must also be supported in their 
transition to university study to equip them for success and 
graduation.

The UTS WPS features an integrated suite of programs 
supported by cross-faculty and unit collaborations, informed 
by research into good practice. The Strategy includes both 
outreach initiatives for prospective students with partner 
schools and TAFEs, and on-campus initiatives to support 
current students. The overarching themes of the WPS are as 
follows:

 > Theme 1: building Aspiration and Attainment (bAA)

 > Theme 2: Widening Access (WA)

 > Theme 3: Improving Retention and Success 

 > Theme 4: building an Inclusive Community

UTS has a longstanding commitment to social justice and 
a belief that education should be open to those with the 
ability to succeed, regardless of their background. However, 
UTS’s commitment was significantly boosted by a federal 
government initiative that established specific higher 
education equity targets, supported by a significant funding 
program (the Higher Education Participation and Partnership 
Program). Federal government targets, enforceable through 
the Government Compact Agreements, are:

 > by 2020, 20% of Australian domestic undergraduate 
students will be from LSES backgrounds (equity target)

 > by 2025, 40% of people aged 25–34 years will hold an 
undergraduate degree. 

learninG and teachinG:  
WideninG participation strateGy (Wps)

UTS has given expression to this federal government equity 
target in two UTS key performance indicators, focused on 
increasing participation for LSES and Indigenous students. 
The WPS also contributes to two of UTS’s 2009–2018 Strategic 
Plan objectives: Objective 1. Inspire Graduate Success, 
Objective 3. Connect and Engage. It also forms the basis for 
one of the UTS Strategic Plan’s multi-year initiatives.

PartnerShiPS
The social challenge of opening access to higher education 
to under-represented communities requires collaborations 
beyond an individual university. The Equity & Diversity Unit, 
which manages the UTS Widening Participation Strategy, has 
actively worked in partnership with other Sydney universities, 
schools, TAFEs, NSW and Federal Departments of Education 
and NGOs to build a better coordinated cross-Sydney 
strategy that maximizes the chance of success. 

bridges to higher education and UtS 
UTS is one of the founding partners in the bridges to 
Higher Education program delivered via a partnership of 
five universities (University of Western Sydney, University of 
Sydney, Macquarie University, Australian Catholic University, 
and University of Technology, Sydney). This collaboration is 
further supported by a wider Partners Advisory Group that 
brings together all sectors of education from primary school 
principals to TAFEs and universities with community groups 
and government, with the common aim of improving access 
to, and engagement with, education. 

Through a $21 million dollar successful competitive funding 
bid, bridges has funded individual and collaborative projects 
with schools and community partners in South Western and 
Greater Western Sydney. Over 85 bridges-funded projects 
aim to improve students’ academic preparedness and 
attainment levels; increase students’ awareness, confidence 
and motivation toward higher education; build school and 
community capacity through supporting schools’ learning 
culture and teacher professional development; and increase 
the number of pathways for accessing higher education. 

Examples of bridges’ achievements are outlined later in 
this report. 

the Smith family
In 2013, UTS and The Smith Family continued their 
partnership to support the education of children and young 
people from disadvantaged backgrounds. For the last three 
years the partnership has focused on providing financial and 
other support to the Wiley Park Community. This support 
contributed to co-funding 296 scholarships, a Learning for 
Life program coordinator for the community, and programs 
focused on literacy, numeracy, self-efficacy and mentor 
relationships. One of the highlights of the program this year 
was a co-funded program at Punchbowl boys High School, 
one of the UTS partner schools. 



UTS Social JUSTice RepoRT 2013: annUal eqUiTy RepoRT To coUncil 9

obJective 1 
learninG and teachinG: WideninG participation strateGy

country education foundation of australia (cefa) 
As part of the UTS partnership with CEFA in 2013, 
a total of 75 students from regional schools attended 
university experience days at the UTS broadway campus. 
These visits enable regional students and staff to survey 
the latest technology and resources available within a 
university environment and experience the buzz of an inner 
city university. 

A highlight was the Science Hands on Day held in November, 
where 30 students and their teachers from five regional 
schools participated in science workshops conducted by 
staff and students of the Faculty of Science. The U@Uni Sky 
High Regional project provided support before and after the 
workshop using online teaching methods to communicate 
with and support teachers and students in regional schools, 
including conducting a teacher development workshop 
on the new national science curriculum via connected 
classroom technology. The day proved to be a success with 
Year Nine student Daniel Jones saying

 “  The entire program was very interesting. It’s a great 
experience for all those thinking about a career in science.”

The group also visited the CSIRO facility in North Ryde.

Regional students who attended the UTS Science Hands on Day.  
Photo by Anshuman Bose, published in the Yass Tribune on  
4 December 2013.

Supported by additional monies raised through UTS’s 
Planning and Quality Unit, the Smith Family funded a 
workshop for Year 10 students focusing on skills needed for 
the transition from secondary school to further education, 
employment and training. 

UTS Union Annual Dinner 2013 with DVC (Teaching, Learning & Equity) 
Professor Shirley Alexander presenting the UTS contribution to Abdul 
Osman (student), Mitch Arvidson (teacher) from Punchbowl Boys High 
School and Theresa Collignon, General Manager - NSW & ACT, The 
Smith Family. Photo by Exposure (The UTS Photography Club).

fUnding & accoUntabiLity
In 2013, UTS received funding from two sources to support 
the WPS: $2.8 million in Higher Education Participation and 
Partnerships Program (HEPPP) funds allocated directly 
to UTS; and $693,508 competitive HEPPP funds via the 
bridges Consortium. 

All HEPPP-funded projects report on activities and outcomes 
to the Australian Department of Education in the UTS 
HEPPP annual progress report and via the bridges to Higher 
Education annual report. In January 2013 bridges to Higher 
Education engaged professional services company KPMG 
to develop a comprehensive monitoring and evaluation of 
the bridges partnership and initiate a program to assess 
the progress of bridges in achieving its four objectives. The 
preliminary findings from this evaluation indicate that the 
bridges partnership is well on track to reach its ambitious 
targets. UTS’s monitoring and evaluation frameworks are 
being aligned with bridges’ evaluation framework to enable 
UTS to verify outcomes from the WPS and identify good 
practice and impacts where possible. 

oUtcomeS 
In the last year, the access schemes inpUTS and Principals’ 
Recommendation Scheme (PRS) have increased the number 
of educationally disadvantaged students beginning their first 
year studies with UTS. In total 921 students were admitted 
through these schemes, representing 15.3% of the total first 
year population. The Equity & Diversity Unit continues to 
focus its efforts, through the WPS, to meet Commonwealth 
targets for low socio-economic participation. In 2013 
the number of LSES domestic undergraduate students 
increased from 2015 students to 2093. This represents 
10.9% of the domestic undergraduate student population, 
and although short of the 11.9% target set for 2013, is 
representative of a growth in actual student numbers. 
Growing targets remain a challenge within an increasingly 
competitive recruitment pool, and within an institutional 
context of first year recruitment expansion. Growth in LSES 
students will not necessarily reflect progress toward targets 
within an expanding first year cohort.

The overall performance of students coming through 
our access schemes is on par with other groups, with no 
discernible difference between these students and the 
overall student population. In 2013 the attrition rate of 7% for 
inpUTS was only minimally higher than that of all students 
at 6.9%. The success (pass rate) for both inpUTS 89.6% and 
PRS 90% students was reflective of the overall success rate 
for UTS students at 90.3%. Over the last three years positive 
student outcomes have been a consistent trend within these 
groups and align with the expansion of WPS retention and 
success strategies such as First Year Experience and the 
PRS Case Management project. See Appendix 1 for Student 
Equity Outcomes. 
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WPS theme 1: bUiLding aSPiration  
and attainment (baa)
Objective: Encourage aspiration for university study, well 
before the point of enrolment, through an integrated 
suite of programs developed in partnership with targeted 
schools, TAFEs and communities.

The UTS U@Uni Schools Outreach program is a key 
component of the Widening Participation Strategy and brings 
together an integrated suite of evidence based programs 
focused on the theme of building aspiration and attainment. 
The U@Uni program is offered to 20 LSES metropolitan 
South Western Sydney high schools and 15 regional high 
schools that have been selected and invited onto the 
program following consultation with the NSW Department of 
Education, schools and community partners. 

The program is overseen by the UTS Equity & Diversity Unit 
and involves a whole-of-university approach: all UTS faculties 
and other units such as the Marketing and Communications 
Unit, Student Services and Jumbunna Indigenous House 
of Learning participate in developing and delivering the 
projects funded by WPS HEPPP and by bridges. The various 
projects aim to: build interest and knowledge of higher 
education, increase academic preparedness, build school 
and community capacity, and engage parents and carers. 

We consult regularly with our school and community 
partners to ensure activities continue to meet their 
needs. Thirty senior staff from partner schools and NSW 
Department of Education and Communities (DEC) attended 
a U@Uni schools forum in May 2013 to review and discuss 
the UTS U@Uni School Outreach program. Findings from 
the Summer School evaluation report were shared, and 
other programs were promoted. Schools gave overwhelming 
support and continued endorsement to the U@Uni program.

Our U@Uni program is concentrated on a limited number of 
schools so we are able to provide multiple touch points with 
students and teachers, identified by the research literature 
as a key factor in success. In 2013 there was a significant 
increase in participation numbers with 17,736 student 
contacts and 385 teacher contacts.

This report highlights some of the key 2013 achievements in 
the U@Uni program. UTS HEPPP or UTS bridges provided 
funding for these projects. Refer to Appendix A for a full list 
of building Aspiration and Attainment projects funded by 
WPS HEPPP and bridges. 

Summer School
The U@Uni Summer School program is a flagship U@
Uni program. It started in 2009 with just 29 students and 
has experienced growth in response to additional funds 
becoming available and increasing demand. Participation 
rates for 2010–2013 were:

Make it Real Summer School 2010 2011 2012 2013

Participant numbers 25 92 134 220 

The U@Uni Summer School program aims to boost 
engagement in school and increase motivation for tertiary 
education. The program spans two years and includes a 
two-week intensive summer school, as well as workshops 
to support students through Years 11 and 12. Summer 
schools are held for commencing Year 11 students in six UTS 
faculties in January each year. 

 > Film (Faculty of Arts and Social Science)— students 
take on a range of roles in this summer school to create 
a short film from scratch. With access to the latest 
equipment and technology, students experience the film 
making process from script to screen, including the roles 
of directing, script writing, editing, sound engineering and 
even acting. 

 > Science — students are encouraged to analyse and 
solve problems that affect our future. Participants have 
the opportunity to explore various fields of science and 
mathematics by participating in a range of hands-on 
activities, using state-of-the-art science facilities at UTS. 
Topics include environmental science, forensic science, 
health sciences, physics and mathematical modelling.

 > Engineering and Information Technology — students 
explore engineering and information technology by 
taking part in fun and dynamic workshops in areas 
such as computer game development, internetworking 
and robotics. Working alongside experts in the fields of 
engineering and information technology, students use 
equipment and software to develop creative projects.

 > Health — students learn about nursing and midwifery 
using the advanced equipment and labs at UTS. These 
labs mimic real-life hospital wards fully equipped with 
beds, hospital equipment and even ‘patients’, which are 
high-tech robots that can breathe, give birth and bleed. 
Students learn skills in areas such as wound care, 
injections and CPR.

 > Design (Design Architecture and building ) — students 
explore visual communication, industrial design, and 
fashion and textiles. Using DAb computer programs and 
design labs, students get a taste for different design fields 
and produce major works such as laser cut clocks, screen 
printed bags and lamps.

obJective 1 
learninG and teachinG: WideninG participation strateGy
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2013 achievements and program feedback 
 > The program has expanded significantly and currently 

engages with over 500 individual students in Years 10 to 
12. In 2013 there were 4056 student contacts, 56 UTS staff 
and students were involved in delivering the program and 
approximately 400 parents attended the Summer School 
Graduation in January 2013. 

 > Eight students who participated in the program and 
currently study at UTS are now actively engaged in 
assisting with the program. This provides the students 
with invaluable work experience and helps build skills in 
line with UTS’s graduate attributes.

 > An important aspect of the summer school program 
is demystifying the idea of university and increasing 
students’ confidence and motivation. The program has 
consistently demonstrated change in students’ sense 
of belonging within higher education. Since 2011, data 
collected before and after the two-week summer school 
has identified a statistically significant difference in 
students’ attitudes towards ‘fitting into university’. 
Results from the 2013 summer school were no 
different, with 82.1% (n=124) of participants agreeing they 
felt they would fit into university after participating in the 
two-week program compared with 70% (n=99) of students 
agreeing with this statement at orientation (prior to the 
summer school) . 

 > Feedback from students showed an increase in academic 
confidence and self-efficacy and more knowledge about 
pathways. Some comments: 

  “  I will work much harder at my studies and schoolwork 
in order for me to get into uni because I know it will be 
beneficial for me in the long run; I went in not knowing what 
engineering was about—now I think I might make it (my) 
career choice!; (I will be) changing my attitudes towards 
studying, asking for help when needed and employing better 
study methods; I’ll turn up to school more, and give things a 
go even if I don’t feel up to it.”

 > Feedback from teachers has provided evidence that 
after taking part in the program, students demonstrate 
increased motivation to study at university. For example, 
one teacher commented that: 

 “  Two Indigenous students from my school attended the 
Summer School run through UTS in the January 2013 
school holidays. Prior to the summer school the girls 
had ideas of joining the defence forces and completing a 
hairdressing apprenticeship. They now have a renewed 
interest in study and are both aiming at university, and have 
changed direction to health care and midwifery respectively. 
I can’t recommend the Equity & Diversity Unit at UTS highly 
enough for the wonderful, nurturing and supportive range of 
programs it offers.”

obJective 1 
learninG and teachinG: WideninG participation strateGy

 > Feedback from parents also confirms the increased 
student awareness of the future pathways that can be 
achieved through higher education. One parent said that 
the program had:

 “  shaped my child’s understanding of the world and has 
influenced my child into doing a course worth doing in 
university.”

Another parent observed that the summer school 
experience:

 “  has had a big role in making him (their child) choose the 
right path in his future that will be most suitable for him and 
what he likes.”

hSc tutorial Scheme
The U@Uni HSC Tutorial Scheme provides school-based 
tutorial sessions delivered by UTS students at UTS’s targeted 
U@Uni partner schools. The program involves relationship 
development with schools, and the recruitment, screening, 
training and support of paid university-student tutors. The 
UTS HSC Tutorial Scheme provides enhanced learning 
opportunities for participating high-school students, both 
academically, and with respect to learning about university 
and university student life. UTS students acting as tutors gain 
considerable learning opportunities as well, including the 
opportunity to develop leadership and mentoring skills and 
act as role models for participating school students. 

2013 achievements and program feedback 
 > The number of schools participating in the program 

increased to 10 in 2013 from 6 in 2012. The number of 
high school student participants grew from 72 in 2012 
to 273 in 2013. An additional 165 students took part in 
academic skills workshops. 

 > In 2013 academic workshops focusing on critical thinking, 
academic writing and study skills were added to tutoring 
sessions in response to feedback from our school 
partners. 

 > This growth in reach was facilitated by an increase in the 
number of UTS students employed in the program from 
12 in 2012 to 38 in 2013. The number of tutorial sessions 
and the range of subjects being offered by schools also 
increased. 

 > UTS tutors attended two days of training and four skills 
development sessions throughout the year to develop their 
ability to build academic capacity, deliver fun and engaging 
tutorial sessions, and model the attitudes and skills that 
lead to success in the HSC and the first year of university.

 > The inaugural HSC Tutorial Awards Ceremony was 
held on Monday 4 November 2013 to recognise the 
achievements of UTS tutors, and celebrate the success 
of the program in schools. Over 70 guests, including 
principals, deputy principals and staff from participating 
schools, joined UTS Chancellor, Professor vicki Sara and 
Deputy vice-Chancellor (Teaching, Learning & Equity), 
Professor Shirley Alexander, as well as the UTS tutors for 
an inspirational evening (see photo below).
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 > Feedback from students through program evaluation 
provided strong evidence that this tutorial scheme is 
contributing to students’ academic preparedness and 
outcomes. Over 95% (n=89) of students surveyed following 
regular tutorial sessions indicated that the sessions had 
helped them to work harder and focus more on their 
studies. Nearly 80% (77.2%, n=71) of students surveyed 
agreed that the tutorials had helped them to improve their 
assessment marks and grades: 

 “  I feel more confident now going into the HSC as my marks 
have already improved since the beginning of the year; 
the tutor has helped in how to write reflective journal on 
someone’s speech, know how to structure essays and 
sentences; I was able to go over what I did wrong in my 
exam to avoid repeating the same mistake.”

 > Feedback from teachers provided additional evidence of 
the program’s contribution to academic performance:

 “  The introduction of the scheme has worked exceptionally 
well here with many students reporting a marked 
improvement from last year’s grades; Students have been 
more willing to come to class; Students are more willing to 
learn and I think there’s a direct correlation in terms of what 
the UTS HSC Tutorial Scheme is doing in our school.”

 > Feedback from parents has been conveyed through 
school coordinators:

 “  We’ve received overwhelmingly positive feedback from 
parents who are grateful that this service is run at no cost 
to the family as many wouldn’t be able to afford private 
tutoring; Parents have come to us as well saying that their 
son is much more willing to stay back after school knowing 
that they’re achieving something from it.” 

 > Feedback from UTS tutors has showcased how their 
involvement in the program is contributing towards other 
employment and personal development opportunities:

 “  Since becoming a member of the U@Uni HSC tutorial 
team, it has expanded my horizons. I am now immersed in 
an abundance of other programs including the UTS Peer 
Network, UTS: HELPS and the U: PASS Program. 
I additionally became an executive for a club here at UTS 
and just recently, secured a new casual role as a sales 
assistant at Telstra. This program has also helped open 
a new career path in tutoring and teaching. Due to this 
program, it has triggered my passion to do tutoring and 
teaching in the future.”

HSC Tutorial Awards Ceremony, featuring the UTS Chancellor, Professor Vicki Sara and Deputy Vice-Chancellor (Teaching, Learning & Equity), 
Professor Shirley Alexander, staff from U@Uni partner schools including Jihad Dib, Principal, Punchbowl Boys High School (far left) and UTS 
tutors and staff. Photo by Anshuman Bose.
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caSe StUdy
UtS tUtorS and high SchooL StUdentS enriched 
throUgh tUtoring and Peer mentoring 
the recruitment process for the hsc tutorial scheme is no 
cakewalk. it’s rigorous enough to make any hopeful tutor 
baulk, yet nearly 200 applications were received from uts 
students in the last round. even more surprising is the fact 
that—after just 38 were selected—the team successfully 
tutored over 250 hsc students in 2013. 

the program falls under the uts Widening participation 
strategy, and targets high schools in south Western 
sydney. it provides free academic assistance to year 
11 and 12 students from disadvantaged backgrounds, 
while contributing to uts students’ graduate attributes 
and employability. 

 “  When tutors run sessions with these students, it’s a 
group work scenario,” explains program coordinator 
Mick Ormsby. “They’ve got to speak up, communicate, 
contribute and work together. Critical thinking and 
independent learning are just some of the skills they’ll 
need for university.”

perhaps the biggest theme to emerge in the past year 
is the idea of ‘transition support’ for hsc students, 
particularly those with migrant and refugee backgrounds.

 “  In many cases, they haven’t had parents who have gone 
to university within Australia, so their knowledge about 
university is quite limited,” says Ormsby. “Not only is 
there an equity component in the tutoring, but also it’s a 
knowledge exchange about university, so students can 
start to normalise and demystify it,” he explains. 

 “  Within our team of student tutors, many come from 
South Western Sydney, so you start to have role models 
and examples of people that have made that transition 
successfully.”

 > a year 12 student commented: 

 “  I like to talk to the tutors about what uni is really like and 
it’s great to know that they were like us not so long ago.” 

 > a deputy principal closely involved in the implementation 
of the program in her school highlighted the benefits of 
the interaction between uts tutors and students:

 “  Students do respond better to peer-related assistance 
programs from the perspective that they actually get 
that support from someone who is not that far away from 
them in age, so someone who they can see the link to, 
so in a few years time they say, ‘I can see myself doing 
this’. Also, it’s not as intimidating for them for that reason. 
So to have someone around their age or that little bit older 
than them, directly supporting them with their learning is 
very beneficial.” Ekbal Sayed rich, Deputy Principal, 
fairfield high School

 > a uts tutor from a refugee background, who had also 
experienced disruption to his own education, was able to 
see the difference the program made:

 “  I would like to put an emphasis on how important the 
tutoring scheme is, particularly for the students, knowing 
that some of the students have experienced hardship or 
have some difficulties keeping up with their studies. The 
assistance they receive through the HSC Tutorial Scheme 
is making a difference in their life and can have a big 
impact on their future study choices and furthermore on 
their future careers.” 

Sharing creative cultures Project 
The Sharing Creative Cultures Project is funded by bridges 
and delivered by the UTS Faculty of Arts and Social Sciences. 
The project targets students in primary school with a focus 
on literacy skills development and cultural support for 
students through engagement in the arts, particularly in 
drama. UTS academic staff work with teachers to identify 
the cultural demographics of each school, and design and 
deliver an arts program based on the cultural stories and 
folktales appropriate for each school. Students attend a 
series of weekly drama sessions where they listen, talk, 
devise and creatively respond to a wide range of folk tales. 

Performance opportunities are a key component of Sharing 
Creative Cultures as these build students’ skills and 
confidence in speaking to a group. The students perform 
for one another in small groups, to their peers in other 
workshop groups, to their whole class, to their teacher and to 
their principal. The use of technology (for example, students 
filming on flipcams and with iPads, and using projection) is 
another area of development. 

In 2013 the program was run intensively in two primary 
partner schools reaching 230 students and 9 school 
teachers, achieving 7280 student contacts and 182 school 
teacher contacts. The fun aspect of drama was heightened 
by including new TheatreSports-type games. Students 
enjoyed the quick thinking and opportunities to use humour 
in these short games. According to teacher feedback, nearly 
80% (113) of students who participated in the post-program 
survey, reported greater self-confidence in their academic 
abilities. Teachers also reported that they considered 
that over 90% of students had demonstrated a greater 
engagement at school as a result of the program. 

year 7 teachers praised the program:
 “  The program has had a very positive impact on the 

students, most notably evident in their improved social 
skills, resilience, tolerance of their peers, decision-making, 
creativity, listening skills, public speaking skills and overall 
confidence.”

 “  All students have made some improvement in their 
performance and public speaking skills after participating in 
these drama sessions.”
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 “  The students have developed a keen interest in drama and 
it has been wonderful watching them perform – something 
that has been encouraged back in the classroom as a 
means of promoting positive student engagement.”

UtS:art education and outreach program 
The UTS Art Education and Outreach program is a gallery-
based and online program for students in LSES schools 
and Indigenous students, which aims to engage students 
in ideas about contemporary art and offer opportunities for 
students and teachers to engage with practising artists in an 
educational setting. The program seeks to develop students’ 
capacities as creative thinkers through their involvement in 
creative projects in areas aligned with school syllabi. Online 
educational materials are also made available for teacher 
and student use in the classroom, and the UTS Art Edmodo 
page provides a forum for teachers to interact online with 
other teachers to share ideas. 

317 high school students, 71 primary school students, 
and 40 teachers attended the UTS Gallery workshops in 
2013. Evaluation results demonstrate that 94 % (177) of 
the students surveyed found the workshops positive and 
informative and 100% (13) of the teachers surveyed felt that 
the workshops had enhanced students’ skills and assisted 
them to feel comfortable in a university environment. 

Highlights included: 

 > Students addressed ideas of time and ageing by digitally 
recording themselves reading a letter to their future 
selves. They saved the letters onto a USb stick to be 
revisited in 20 years’ time for the exhibition Dark Matter by 
the Australian artist duo Soda Jerk.

 > Students created electronic tracks to accompany lyrics 
which they wrote under the guidance of music makers 
Heaps Decent for the exhibition Echosonics, as part of the 
International Symposium on Electronic Art (ISEA).

 > Teachers that have taken part in the UTS Art education 
program were invited to attend a consultation and 
reflection day which used design-thinking research 
and theory to imagine and direct the future of UTS art 
education.

Students at the Echosonics exhibition Photo by Karolina Novak
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UTS Legal Studies Day Photo by UTS Law Faculty

UtS Law – Legal studies links project
The UTS Legal Studies Days (held in October and December) 
aim to build the aspirations of students in Year 10 from 
schools in South Western Sydney to pursue university study. 
Providing interesting legal studies resources motivates 
students to pursue law study at university, and these 
resources will also encourage and empower students to 
learn more about the legal system and to see their potential 
as agents of change. Relationships have developed between 
the UTS Law Faculty and those legal studies teachers 
and students who participated in the Legal Studies Days. 
Teachers and students participated in all-day workshops at 
UTS with academic staff and current students. 

A highlight of the Legal Studies Days was a workshop 
conducted by the Anti-Slavery Australia researchers in 
the Faculty of Law. Students participated in engaging 
and age appropriate presentations with a strong focus on 
thoughtful, ethically informed discussions. Highlights of the 
2013 program were the mock trials conducted by UTS Law 
academics and volunteer law students from the brennan 
Law Program. HSC Legal Studies students and teachers 
gave positive feedback about the mock trials that were 
conducted at six U@Uni partner schools as part of Legal 
Studies subject lessons. 

In 2013 241 students and 12 legal studies teachers from six 
LSES high schools in South Western Sydney participated in 
the program. Of the students surveyed, 88% (70) stated that 
the experience improved their motivation to study, and seven 
of the nine teachers reported that the program had helped 
them expand their teaching practice, and better motivate and 
engage their students in learning.

Student feedback included:

  “  Most useful information regarding the opportunities and 
pathways of going into Law at UTS and the major concerns 
in the processes and problems in society.”

  “  Mock trial activity – very interactive, educational and fun at 
the same time.”

  “  I want to get into university and do well in it.”
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UtS and bridges to higher education
bridges to Higher Education is a HEPPP-funded partnership 
between UTS, four other universities (the University of 
Western Sydney, the University of Sydney, Macquarie 
University and the Australian Catholic University) and 15 
other partners. bridges aims to provide comprehensive, 
well-coordinated engagement with schools and communities 
in order to increase university attendance among groups 
under-represented in higher education. The comprehensive 
suite of programs already existing at the five universities is 
broadened and deepened as a result of the collaboration, 
and a number of large-scale collaborative projects have been 
initiated. As a result there has been a substantial increase in 
university engagement with schools, students, mature-age 
students, teachers, parents and communities, including 
Indigenous and rural and remote communities. 

bridges’ collaborative projects include: three Tv series 
with complementary school curricula, lesson plans and 
resources (with an estimated viewership of over four million 
nationally); a theatre in schools program; Indigenous 
community outreach projects; a comprehensive website 
to guide students, parents and teachers in post-school 
options (in partnership with UAC); a Connected Classrooms 
program and extensive parents’ information and engagement 
strategies. 

bridges has four overarching objectives: to improve students’ 
academic preparedness and outcomes; to increase students’ 
awareness, confidence and motivation toward higher 
education; to build school and community capacity; and to 
increase students’ capacity to access higher education.

 > The collaboration is working across 85 projects which 
focus on the growing population of Greater Western 
Sydney – home to over 1.8 million people who are 
traditionally under-represented in higher education 
participation rates.

To date the bridges 85 programs have reached:

 > 2261 teachers
 > 262 schools
 > 73,500 student contacts
 > 4645 parents
 > 1687 volunteers.

The bridges Legacy
In addition to the projects, pathways, and cultural changes 
arising from the bridges to Higher Education program, 
the bridges partners want to leave a significant legacy of 
knowledge and good practice as a result of the collaboration.

bridges brings together leaders from every aspect of 
the educational journey in a way that has never been 
done before. Primary schools, high schools, parents, 
public and independent schools, local councils, and key 
non-government agencies with an interest in education 
are working to address the challenge of educational 
disadvantage. 

This unique collaboration uses innovative and cross-sectoral 
approaches to address the barriers faced by young people 
progressing through the educational journey and by older 
people re-engaging with education. Outcomes from the 
work and ideas of this distinct collaborative grouping will 
be used to inform the proposed ‘bridges Engagement 
Framework’, an intensive resource which maps educational 
stages against the academic and non-academic factors that 
impact progression, and draws out effective practices that 
can facilitate success. The emphasis of the framework is to 
identify and refine what the tertiary sector can do to support 
educational progression prior to entry to university. 

The building blocks for the ‘bridges Engagement 
Framework’ will draw on: the KPMG bridges evaluation, 
currently being undertaken to demonstrate the value and 
impact of the three years of collective efforts; international 
evidence and research; outcomes from the bridges Partners 
Advisory Group‘s discussion with expert panels of academics, 
practitioners, teachers, TAFE colleagues and students; and 
lessons from bridges communities of practice and reflective 
practice workshops. 

See Appendix 3 for a list of UTS WPS projects that are funded 
and supported through the bridges collaboration. 

bridges Connect –  
video conference lectures
bridges Connect is a collaborative approach to online 
learning delivered in conjunction with the Department of 
Education and Communities. A feature of the project in 2013 
was the development and delivery of a dynamic program 
of video conference sessions for students and professional 
development sessions for teachers. Its purpose is to offer 
opportunities for engagement with leading edge university 
academics and overcome the limitations of distance and time 
through the online environment. 

Coordinated by the Equity & Diversity Unit, UTS academics 
contributed to the video conference programs for students 
in areas covering: the science behind crime scene 
investigation (Dr Alison beavis, Science); creative uses of 
technology in performance and drama to engage students 
(Dr Rachel Perry, FASS); solving real-world problems 
through mathematical modelling related to chance and 
uncertainty (Dr Stephen Woodcock, Maths); using statistics 
to help us understand the world (Dr Stephen bush, Maths); 
how schools can run real-time experiments via connection 
through the internet to UTS’s Remotelabs project (Mr Michel 
de la villefromoy, FEIT).

The video conference sessions are archived online on the 
bridges website and continue to be accessed by schools and 
students as valuable teaching resources.
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WPS theme 2: Widening acceSS
Objective: To expand admission pathways into UTS for 
school leavers and mature aged students and to help LSES 
and Indigenous students gain access to university.

UTS continued its work in widening access through expanded 
schemes and pathways in 2013, for both school leavers and 
other groups of prospective students. These programs are an 
integral component of UTS’s strategy to increase the number 
and proportion of students from under-represented groups. 

The Widening Access (WA) theme recognises that university 
enrolments from LSES communities will not increase just by 
building aspiration and attainment. Expanding and creating 
alternative admission pathways will allow school leavers 
and mature age students to realise their aspirations for a 
university education. 

Principals’ recommendation Scheme
The UTS Principals’ Recommendation Scheme (PRS) gives 
school principals the opportunity to nominate students from 
LSES backgrounds, who are financially disadvantaged but 
demonstrate the capacity to achieve at university, to be offered 
a place at UTS. They must reach a UTS minimum Australian 
Tertiary Admission Rank (ATAR) to be guaranteed a place.

In 2013 UTS enrolled 100 students through the PRS. The 
PRS contributes to the LSES participation target for UTS by 
supporting admission of financially disadvantaged students 
who are outside the standard entry cut-off for our courses.

From 2012–2013 UTS has tracked the success of our PRS 
students, and found their performances to be comparable 
with those of other students, whether admitted on the basis 
of ATAR or entering via the inpUTS educational access 
scheme. In 2013 first-year PRS students achieved a credit 
average result across their subject enrolments, supporting 
the understanding that the determinants of success are 
more complex than the ATAR alone.

vocational education and training pathways 
UTS’s commitment to increasing opportunities for students 
from LSES backgrounds includes developing alternative 
pathways besides the school–university pathway. The focus 
in 2013 was on strengthening vocational pathways into UTS 
through providing TAFE outreach, open day information 
sessions, promotional resources and academic support for 
transitioning students. 

Working with our neighbours: The Sydney TAfE–UTS 
Pathways Project
Through a new partnership with Sydney TAFE, the Equity & 
Diversity Unit coordinated information and aspiration building 
outreach sessions for over 250 Ultimo campus TAFE students.

Students studying engineering, information technology, 
science and the tertiary preparation certificate courses 
at TAFE were targeted, with UTS staff from Faculty of 
Engineering and IT, Faculty of Science, Student Admissions 
and the Equity & Diversity Unit providing engaging and 
lively sessions. 
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bridgeS caSe StUdieS
indigenous models of achievement
indigenous models of achievement is a three-episode 
documentary series charting the inspiring stories of 
nine aboriginal and torres strait islander people and 
their journeys to higher education. the series features 
uts students and alumni James saunders, alison page 
and ivor rigney. they are joined by professor michael 
mcdaniel, director of Jumbunna indigenous house of 
learning, who contributes as an expert commentator. 
filmed during 2013, the series aired on television in sydney 
from march 2014 and will soon be available on the bridges 
website, Make Your Mark.

Alison Page

Photos by Television Sydney

James Saunders

Ivor Rigney
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Presentations from current UTS students who had entered 
university via a non-school pathway about their experiences 
were particularly well received by TAFE students and staff.

 “  Today was helpful for me and showed me what there is to 
offer at the universities.”  
Student, Tertiary Preparation Certificate course, 
Sydney TAFE

 “  Every student participated in goal-setting discussions 
about uni and they were eager to ask questions and explore 
possibilities. I felt it was the first opportunity I’ve had to 
properly engage with them on an individual level about their 
aspirations, fears and challenges. It was great!” 
Head Teacher, Tertiary Preparation Certificate course, 
Sydney TAFE

These quotes reflect the visits’ impact upon TAFE students’ 
interest in pursuing further study at university, with 96% 
of participating students reporting the visits gave them a 
greater awareness of what university offers and the diverse 
pathways to university. 

faculty of health Pathways Project
The Faculty of Health undertook an expanded and ambitious 
pathways project that incorporated:

 > developing a new formal articulation pathway between 
the TAFE Enrolled Nurse Programs Iv/Diploma/Advanced 
Diploma qualifications and the UTS bachelor of Nursing 
(Accelerated Program)

 > open day and outreach sessions for over 200 students at 
North Sydney, Meadowbank and Ultimo TAFE campuses, 
with 96% reporting the sessions were helpful in preparing 
them for university study 

 > promotional resources including a video produced by 
graduate nursing students who entered through TAFE 
pathways, covering ‘hot tips’ for succeeding at university

 > a new strategy for promoting positive transitions and first-
year experiences for LSES students who may enrol in the 
bachelor of Nursing program.
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credit recognition and articulation arrangements
Formalising credit recognition arrangements between 
vocational Education and Training and university courses is 
vital to strengthening TAFE pathways, as these arrangements 
enable students to know in advance the amount of credit 
recognition they are eligible for on successful completion of 
their studies. It also enables both UTS and TAFE to promote 
these pathway options to students. 

 > In 2013 credit recognition arrangements were finalised 
between 17 TAFE diplomas/advanced diplomas and four 
UTS bachelors degrees in the Faculty of Engineering and 
Information Technology, and promoted to students during 
the TAFE outreach sessions. 

 > The arrangements are now on the University’s credit 
recognition search tool along with those of the School of 
business. 

mathematics support for transitioning students
A new 16-week Mathematics bridging Course was offered 
by the Mathematics Study Centre in 2013 to support 
successful transition into first year engineering and science 
courses. The mathematics bridging course is available to 
all students, but the mode of delivery and promotion of the 
course particularly targets LSES, TAFE and other mature age 
student cohorts. 

 > Fifteen TAFE students undertook the course in 2013 and 
were provided with a scholarship to cover the course fee. 
The course received very positive feedback from students 
who said that it supported their preparation for university 
study. 
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Photo by APN Outdoor Advertising

marketing
UTS capitalised on a growing awareness of the inpUTS ’ 
‘10 points closer’ message launched as part of the U@UTS 
campaign, through continued marketing to South Western 
Sydney. The ‘10 points closer’ message captures our key 
points for the inpUTS educational access scheme, and builds 
awareness of students’ automatic eligibility for 10 points if 
attending an equity-funded school.  

In previous years, it was difficult to ensure information 
about the scheme was received directly by the students and 
schools. In 2013, this problem was addressed by producing 
personalised postcards that were sent to all NSW schools 

eligible for the 10 Points program. A total of 75 Sydney 
metro high schools received personalised information 
packs, as did 34 South Western Sydney libraries. UTS 
also publicised the program on train station and roadside 
billboards, implemented a digital campaign on Facebook and 
established a specific ‘10 points closer’ website. 

Marketing was also expanded within the area of TAFE 
Pathways, with postcards produced to support expanding 
TAFE outreach. 

Refer to Appendix 3 for further details on WPS-funded 
WA projects and Appendix 1 for Student Equity Outcomes: 
Access, Participation, Success and Attrition.
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WPS theme 3: imProving retention and 
SUcceSS 
Objective: To enhance UTS academic and personal support 
programs to promote the retention and success of enrolled 
LSES and Indigenous students and actively respond to 
the changing needs of an increasingly diverse student 
community.

A critical element of the WPS has been the recognition 
that strategies to attract students to university have to 
be complemented by a range of financial and academic 
support services to assist students to adjust and thrive 
in the university environment, and successfully complete 
their studies. HEPPP monies have provided funds to UTS 
units and faculties to provide a wide range of programs to 
achieve this goal. A full list of funded programs is provided in 
Appendix 3. Highlights of key programs are set out below.

U:PaSS
The WPS and HEPPP funds continued to enhance and 
support the successful U:PASS program. U:PASS is a 
facilitated study program in a range of high-risk first year 
subjects that offers weekly study group sessions for students 
run by experienced, high achieving, senior students. Student 
leaders are trained in facilitated group study techniques as 
well as mentoring and leadership. Groups of students are 
targeted and supported by the U:PASS program, including 
PRS students, LSES students, Australian and Torres Strait 
Islander (ATSI) students, inPUTS students, and students with 
educational disadvantage. However, programs are open to 
all students. 

Students who attended U:PASS performed significantly 
better overall than other students in the same subject who 
did not attend U:PASS, with the results for U:PASS students 
being 6.6% higher in Spring semester and 6.9% higher in the 
Autumn semester. 

Overall the average mark of LSES students who attended 
U:PASS was 58.7% versus 53.1% for non-attendees in 
the Autumn semester and 61.0% versus 55.7% in the 
Spring semester. The failure rate for LSES attendees was 
12.3% compared to 21% for non-attendees in the Autumn 
semester, and 11.4% compared to 21.5% for non-attendees 
in the Spring semester.

U:PASS contributes to increased retention, with over 90% 
(n=39) of the students who indicated they were thinking of 
dropping out reporting that U:PASS had helped them to stay 
at UTS. 

Project reach in 2013 included the participation of:

 > 4700 first year UTS students, with 13% of these being 
LSES students (a higher proportion than overall LSES 
representation in UTS) and 13 Indigenous students

 > 124 UTS U:PASS student leaders, of whom 14% identified 
as LSES and/or ATSI

 > 45,000 student contacts in total across all year groups. 
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financial support and equity scholarships
In 2013 the total value of UTS equity scholarships was 
$1,558,680. The scholarships were funded through the 
contributions of UTS, general donations, staff donations and 
the HEPPP. Most equity scholarships were distributed via the 
Diversity Access Scholarship (DAS) fund valued at $920,000. 

The DAS fund made the following contributions to student 
support initiatives throughout the year:

 > $810,000 in scholarships to 352 students (8.8% were 
Indigenous students), valued at between $600 and $5000 
per student

 > $80,000 to fund Equity Grants to support students through 
the Financial Assistance Service

 > $30,000 toward student book vouchers distributed to 
educationally disadvantaged students.

This supplemented the financial support offered by the 
Student Services Unit and HEPPP, and contributed to the 
following outcomes:

 > 307 students receiving grants to meet their immediate 
living expenses, valued at $143,000

 > 180 students receiving book vouchers through Student 
Services, valued at $32,000, plus an additional 753 new 
inpUTS students provided with $100 book vouchers at 
orientation

 > 178 students receiving IT equipment, including laptops, 
software and internet accounts, to the value of $130,000

 > 87 students supported with housing costs, to the value of 
$95,000.

Survey results demonstrate the positive impact of Diversity 
Access Scholarships: the retention rate for LSES students 
receiving a DAS is 94.6% compared to 91.3% for those not 
receiving a DAS, while 86% of recipients said the assistance 
made them feel supported by the university and improved 
their experience. Qualitative data strongly demonstrates the 
practical relief that additional financial support brings and 
the positive impact on the students’ ability to study. 

In 2013 the UTS business School established the Mark Lyons 
Community Management Scholarship, a new scholarship to 
support educational participation by disadvantaged groups 
working or volunteering in the Australian not-for-profit 
sector. The equity scholarship awardee will be selected 
based on financial need, rural/regional background, 
disability, carer responsibilities, sole parent status, and 
the quality and persuasiveness of their applications. The 
scholarship was named after Mark Lyons who was Professor 
of Social Economy at UTS for over 30 years. The UTS vice 
Chancellor’s Merit Scholarship, worth $12,500 per year for 
the duration of undergraduate study was awarded to 5 high 
achieving students experiencing financial disadvantage.
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PrS case management project
The HEPPP funded PRS Case Management project 
continued its support of our PRS students through 
mentoring and tutoring. 93 PRS students were supported 
through the program, with all students receiving a welcome 
telephone call in the first week of their first semester. 32 
students elected to attend a case management appointment 
with UTS Student Services staff. 17 PRS students elected to 
take advantage of the peer mentoring and tutoring available 
in the Autumn semester and 8 students did so in the 
Spring semester. The tutoring and mentoring service was 
subsidised by the project with the student contributing $5 per 
hour for a maximum of 10 hours per subject per semester. 

 > In late 2013, a survey of participating students indicated 
the overwhelming majority (82%) were satisfied with their 
participation in the program, and 63% said it had helped 
them feel a ‘sense of belonging to UTS’. 71% said the 
program improved their experience of being a student at 
UTS and 72% said it helped them ‘feel more confident’ in 
their first year at university. Some comments:

  “  Overall, the PRS program has really helped me throughout 
my first year. I like how the program would regularly check 
up on you to see how you are going through your studies and 
provide you (if needed) the services that may help you.”

  “  Being part of the PRS program has really helped me feel 
more confident and motivated in my studies at UTS. It also 
gave me the opportunity to do better in specific subjects 
I found difficult, with the help of the PRS peer tutoring 
program. Overall, it has been a great experience and I 
greatly recommend it to all the upcoming future PRS 
students. Thank you so much PRS program for the great 
service and support.”

  “  I think it’s great for first year students who are settling into 
the uni lifestyle. I achieved better marks, passed all my 
subjects, and made friends with other PRS students.”

  “  It’s a really good program, don’t think there is anything else 
like it in any other universities. Everything so far has been 
very positive. Personally didn’t take advantage of all the 
support services but it has definitely taken off extra stress of 
having to transfer to another course. Just extremely happy 
with UTS as a university with all its programs and services 
and has a great feeling of community here.”

Christine Khoury (2013 Vice Chancellor’s Merit Scholarship recipient) with the Vice Chancellor Professor Ross Milbourne, at the 2013  
Vice Chancellor’s Scholarship Awards evening. Photo by Anna Zhu
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first year experience Project (fye)
The First Year Experience (FYE) Project supports the 
participation, retention and success of first year students, 
particularly students from LSES backgrounds and 
Indigenous students, through furthering effective transition 
practice in the first year curriculum. The Project places an 
emphasis on resourcing teaching staff to embed practices 
within the curriculum, but also provides linkages between 
the curricular and co-curricular activities, and between 
academic and support staff. Components include a central 
FYE coordinator; a small grants scheme to pilot innovative 
teaching practices; an expanding university-wide FYE 
learning community, with regular forums, with the active 
participation of over 738 UTS staff during the year; first year 
transition experience coordinators in faculties working with 
academics that are teaching students in their first year of 
university; and the development of online and hard copy 
resources to support staff. 

In 2013, 5230 first year UTS students benefited from 
improvements to teaching practice facilitated by FYE grants. 
Commencing LSES undergraduate students have increased 
their pass rates from 85.04% in 2010 to 86.90% in 2012, 
while the domestic cohort is relatively stable at 89%. These 
improvements are particularly noticeable for those faculties 
with a number of active FYE grants.
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The 2013 UES (User Experience Survey) for UTS showed 
that first year students have increased levels of satisfaction 
with their learning environment. These students rated their 
satisfaction with the learning environment higher than any 
group of students in the past 10 years of this survey. 

In 2013, the FYE project was extended with the appointment 
of a First Year Transition Coordinator (FYTC) in each faculty. 
Within the first year of these faculty roles, achievements 
included increased interest in FYE transition pedagogy 
from casual academics, a larger number of FYE grant 
applications from all faculties, a more diverse range of 
academics attending the wider university forums on FYE, and 
the establishment of active communities of practice within 
some faculties. 

caSe StUdy
the UtS firSt year exPerience Project 
through the lens of its dedicated support forums and 
grants funding, the uts first year experience project uses 
‘transition pedagogy’ to create positive and sustainable 
learning practices for new students. 

by successfully being awarded one of 22 fye grants 
last year, the uts school of architecture could run its 
collaborative design workshop, in which senior students 
mentor first year students on a project to be completed in 
week one, semester one.

the success of peer mentoring in architecture has 
prompted the faculty of science to adopt this practice into 
its own fye grant for first year biology in 2014. 

Kathy egea, fye coordinator says that this flow-on effect 
is testament to how the ‘community of practice’ is being 
formed through the first year experience project forums.

 “  In the forums, academics are learning about what other 
people are doing in grants and what’s working’ she 
explains. ‘The power is the grant, and the power is in 
people feeling acknowledged for what they’ve done. It’s 
really important that we reward them and recognise 
their work.” 

these forums are designed not only to share knowledge 
around grants that drive sustainable practice, but also to 
look at all areas of first year support.

 “  Quite often an academic, especially a casual academic, 
doesn’t know about U:PASS, doesn’t know the point 
of HELPS, doesn’t know about career advice,” egea 
explains.

 “  Academics from Law will talk with DAB, or Business 
will talk with FASS. We have different backgrounds and 
different levels at every table, sharing what they know.”

this community of practice has grown from 30 when 
it started in august 2011 to 310 in november 2013. 
there were five first year forums during 2013, with each 
attracting between 60 and 90 participants. uts academics 
made up 70% of forum attendance last year, so it is not just 
uts academics who are getting involved.

 “  We have a keen interest from those working with or for 
students across various units throughout the university 
and via pathway programs,” says egea. 

 “  library, equity & diversity and student services staff, 
planning and quality unit, marketing, directors of 
areas, and principals from our u@uni partner schools 
are all invited to the forums. now the next step is to 
say, how can we build practice across all these areas?” 
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SUPPorting oUr aboriginaL and 
torreS Strait iSLander StUdentS: 
jUmbUnna indigenoUS hoUSe of Learning
introduction
The trend for participation by Aboriginal and Torres Strait 
Islander people is changing at UTS. Traditionally Indigenous 
students have been concentrated in the Away From the 
base (block) Programs in FASS and the UTS business 
School, but the phasing out of the block Programs over the 
past two years has meant that overall, student numbers 
have decreased. However there have been corresponding 
increases in the numbers of students enrolled in mainstream 
courses. 

UTS is pursuing a target of 2.2% Indigenous student 
participation by 2018. This target has recently been revised 
down from 3.0% in order to have a more realistic target in 
line with NSW population parity. In recent years UTS has 
gradually increased the number of Indigenous students 
enrolling in mainstream degree programs, and success rates 
of Indigenous students have also gradually improved. 

Enrolments of Indigenous students are still relatively low and 
in order to meet the long-term target, UTS has implemented 
a different approach to traditional recruitment activities. 
This will require continued major investment into the areas 
of Outreach (Marketing and Recruitment) and the Student 
Services portfolio. An ongoing major challenge is to improve 
the UTS success and completion rates for Indigenous 
students. The investments being made are starting to bear 
fruit, with success and retention rates increasing, and 
attrition falling to the lowest levels in six years. Please refer 
to Appendix One for more information.

To address the attrition rate and improve success rates 
of Indigenous students, Jumbunna introduced specific 
Learning and Development initiatives in 2011, combined with 
the previous Monitoring and Tracking program from 2009 
of the Indigenous student cohort. We are now seeing the 
anticipated improvement in attrition rates. 

indigenous entry Pathways and Schemes
Over the past year Jumbunna has worked to deliver an 
integrated approach to entry pathways and schemes for 
Aboriginal and Torres Strait Islander people. by offering 
students an opportunity to apply through the Direct Entry 
Program we are able to assess their academic readiness for 
tertiary study. 

Using a simple 10 to 1 sliding scale, students can then 
be directed to different pathways based on their level of 
readiness. The diagram below illustrates this sliding scale.

In 2013 Unistart came on board as an enabling program 
for Indigenous students who were previously directed to 
other institutions such as TAFE, rarely to return. Sixteen 
students commenced under Unistart, with some starting 
in the Spring semester. The flexible nature of the course 
allows students to progress at their own pace and increase 
their skill set, enabling and empowering them to move into 
further education following successful completion of the 
Unistart course.

The Insearch partnership has proved to be an invaluable 
resource for Jumbunna, with 10 annual scholarships 
provided to Indigenous students as recommended by 
Jumbunna following the Direct Entry application process. 
This collaboration with Insearch also allows Jumbunna 
Student Services officers to direct students who might be 
struggling at UTS to another pathway, while also keeping 
them connected to UTS. 

internationalisation
Historically, very few Indigenous students have participated 
in either International Studies or International Exchange 
programs. The Jumbunna International Experience Program 
was created to increase the numbers of Indigenous students 
participating in internationalisation programs, and to provide 
Indigenous students who may not otherwise travel overseas 
to do so and gain experience outside of Australia.

Six students participated in the International Experience 
Program in 2013. Half of them had never been outside of 
this country and of those who had, none had participated 
in this kind of cultural exchange. The participants were 
introduced to Maori culture at Tapu Te Ranga Marae where 
they were greeted with a traditional powhiri. As a part of the 
cultural exchange Matthew Shield, an accomplished dancer, 
performed the Lyrebird dance in response. Another very 
special experience for the students was to visit Keri Keri, 
the home of the Treaty of Waitangi, a document that most 
were more than a little envious of. The program is already 
beginning to bear fruit, with one of the participants being 
accepted to study in Switzerland at the University of Zurich in 
2014 on international exchange.
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This is one example of Indigenous students coming to realise 
the personal and educational benefits of international travel. 
In 2013 Heath Oudenryn and Sam Leak visited vietnam as 
part of the Build Changemakers program. In vietnam they 
participated in microfinance ventures and social enterprises 
sessions for local communities. The experience led Heath 
and Sam to work together again to develop a pitch to the 
bUiLD (beyond UTS International Leadership Development) 
student leadership program, to develop a local approach 
including assisting Aboriginal communities with workshops 
to help improve nutrition, numeracy and literacy.

Two students were awarded the Dr bob Morgan Scholarship, 
which assists Indigenous students participate in international 
study. Koby Elliott, a midwifery student, attended and 
presented at the 2013 Ontario Midwifery Students 
Conference and Daniel Allan, who completed his in-country 
study year in Chile in 2013.

obJective 1 
learninG and teachinG: WideninG participation strateGy

bachelor of business administration 
The bachelor of business Administration (bbA) is the 
new block release course that will be delivered by the UTS 
business School. The course was approved by Academic 
board in 2013 to replace the previous bachelor of Arts in 
Education and Community Management. The new course 
was developed in part in consultation with students in the 
existing degree who were asked about what they would like 
to see in a new course. Staff from Jumbunna Indigenous 
House of Learning participated in the development of the 
new bbA program and will continue to play a significant role 
in recruitment and support of students.

The first intake of students is set to commence study in the 
Spring semester of 2014. The course content is designed 
to develop the skills of Aboriginal and Torres Strait Islander 
people who are already employed in the corporate and public 
sectors and are looking to consolidate existing skills and 
combine their experience with a degree that demonstrates 
the skills they possess. 

caSe StUdy
danieL aLLan 
b eng (civil and environmental), b arts in international 
Studies (chile)
exactly one year ago, i was anxiously packing and re-
packing all of my important belongings, readying myself 
for my first flight overseas, to chile, a country in south 
america. so many thoughts were racing through my head, 
like had i learnt enough spanish, had i packed my passport 
and other important documents, etc. i barely slept that 
night, and when i arrived at the sydney international 
airport at six in the morning, i was exhausted. the flight 
was over 16 hours but when i arrived in santiago (capital 
city of chile), i was excited and ready for what would turn 
out to be the best year of my life so far.

initially, i struggled with the chilean version of spanish. 
many words that are used in chile do not exist in any other 
spanish-speaking country. add to that the speed at which 
the people speak and their heavy accent, and i was a bit 
worried that i would not get to easily communicate during 
my stay.

luckily, i lived with a lovely chilean family, who for the 
first couple of months taught me the meanings of some 
of the words that were widely used by locals. after this, 
i improved my speaking and listening skills and began 
to meet lots of really friendly people. i was living in the 
second largest city, concepción and the university i studied 
at, universidad católica de la santísima concepción, was 
within walking distance of the house i was living in. 

the photo is of my mother and me at machu picchu, peru. 
during my year studying abroad i had the opportunity to 
travel to other countries in south america, such as peru 
and even to the usa.

i definitely recommend studying overseas on either a six-
month exchange program or for an entire year, like myself, 
as part of the bachelor of arts in international studies. 
i enjoyed my time there so much, that i have caught the 
travel bug and i am already planning a trip to europe, 
hopefully this year.

Photo care of Daniel Allan 
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One of the aims of the course is to imbue students with the 
skills necessary to manage organisations in a functional way. 
This means that skills such as accounting, human resource 
management and marketing which are so commonplace in a 
general business degree are also present in the bbA.

Like the previous Indigenous block courses at UTS, this 
degree will be offered in six blocks per semester over three 
years. It was particularly important that this aspect of the 
course was maintained to allow students to continue in 
employment. This is particularly important for students in 
regional and rural areas, for whom educational opportunities 
are more limited. Students in previous versions of the course 
have primarily come from regional areas. Again this was an 
aspect of the course that it is essential to retain, not least 
because of the important connection to country, family and 
community for Indigenous people which means that the 
ability to stay in their communities and study is a deciding 
factor for many when considering education options.

indigenous access and aspiration building
At the end of 2012 Jumbunna developed a short promotional 
video called Our students are our future. The video was 
launched in 2013 at the UTS Career Advisers Day. 

ngana mai indigenous experience day
Following the success of the inaugural Ngana Mai parents 
and community day in 2012, the 2013 Ngana Mai day 
exceeded all expectations. The aim of the day is to engage 
young Indigenous people in meaningful and empowering 
educational experiences that will allow them to dream big 
about their futures. Participation went from 45 in 2012 to 
close to 200 in 2013, an increase of 255%. Students from 
all over the Sydney basin as well as the Central Coast 
participated on the day, with all faculties offering two 
sessions, all of which were filled.

Some of the features of the day were:

 > two workshops by each faculty

 > careers and pathways advice 

 > interviews of current Indigenous students 

 > cultural performances 

 >  tours of the Jumbunna facility, highlighting our support 
services 

 > six Indigenous Jumbunna Sprouts engaged and trained to 
mentor and share stories 

 > DAb workshops run by Australia’s first Indigenous female 
animator 

 > Each student received a Jumbunna hoodie and goodie 
pack 

 > Groups came from Lithgow, Campbelltown, Central Coast 
and brisbane Waters 

 > First electronic database of Indigenous student contacts 
established

galuwa engineering experience
The Faculty of Engineering and IT, together with Jumbunna, 
and with support from the James N Kirby Foundation, 
and HEPPP funding, developed a new student experience 
program for Indigenous students in Years 9–12 with an 
aptitude and an interest in engineering. Galuwa means ‘to 
climb’ in the Gadigal language. The three-day program ran 
from 10–12 July 2013 and was designed to address major 
barriers to participation for Indigenous students. It featured: 

 > interactive hands-on workshops 

 > a site tour to the Faculty of Engineering and IT’s new 
building organised by Lend Lease

 > a visit to the AbC premises in Ultimo

 > cultural activities

 > information about career paths

 > a graduation lunch at Sydney Tower.

The response to the program was overwhelmingly positive. 
Initially it was hoped that 15 students from NSW would 
participate. After a totally unexpected response almost 50 
applications were received from across Australia, with the 
vast majority coming from regional and rural areas in NSW 
Queensland and victoria. Four students attended from 
Innisfail in Far North Queensland.

The program aimed to connect like-minded 
Indigenous students and mentors in an inclusive 
environment that encouraged teamwork, fun and the 
message that ‘uni is for you.’

After participating in the Galuwa Engineering Experience,

 > 96% of participants agreed that the program will help 
them work harder and focus on their studies and help 
them decide which subjects to choose

 > 70% strongly agreed that the program helped them 
understand what university is really like

 > 100% of participants said they were interested in studying 
a university course in engineering.

embedding and reSPecting indigenoUS 
KnoWLedge at UtS
indigenous graduate attributes in the faculty of health
The Faculty of Health committed to the development and 
embedding of an Indigenous Graduate Attribute throughout 
all its Faculty programs in May 2012. Following this an 
Indigenous Graduate Attribute working party was established 
and first met in July 2012. This working party focused on the 
following key areas:

 > developing an Indigenous Graduate Attribute and related 
Course Intended Learning Outcomes for all Faculty of 
Health programs

 > developing a framework to ensure that Indigenous content 
is effectively embedded, implemented and evaluated in 
health curricula at all levels
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 > positioning Indigenous curricula and cultural competency 
as everyone’s business

 > identifying and implementing strategies that will facilitate 
the enhancement of culturally safe teaching and learning 
spaces for Indigenous and non-Indigenous students and 
staff

 > developing appropriate resources that help all staff to 
become more competent and feel supported in developing 
Indigenous competency.

The official launch of the Indigenous Graduate Attribute and 
related Course Intended Learning Outcomes occurred in 
July 2013, supported by the NSW Governor, Her Excellency 
the Honourable Marie bashir (AC, CvO). To accompany 
this launch, a suite of resources were released including a 
detailed resource pack available both in hard copy and online 
at http://utsindigenoushealth.com/

Staff development has been a key component of the 
Faculty of Health’s work and has included Indigenous 
cultural awareness workshops and the commencement of 
monthly Yarning Circles from May 2013, run collaboratively 
with FASS from October 2013. The Yarning Circles are 
facilitated by an Indigenous person and have led to very 
positive staff feedback.

The outcomes related to the above work include that now 
all Faculty of Health courses at both an undergraduate 
and postgraduate level have embedded the Indigenous 
Graduate Attribute and are now revising teaching, learning 

obJective 1 
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and assessment practices in line with this. Importantly, the 
authenticity of this activity is assured as Indigenous voices 
and perspectives are core to this work.

embedding indigenous content into the curriculum – 
faculty of arts and Social Sciences
Juanita Sherwood and Nicole Watson – Seeding success: 
Mentoring classroom engagement – recognition of supporting 
students to engage with Indigenous worldviews and histories in 
a safe environment.

In this revamped Communication elective, Professor Juanita 
Sherwood and Dr Nicole Watson invited learners to be 
self-reflective participants and critical thinkers within the 
framework of a relational Indigenous pedagogy. This required 
opening up conversations, not shutting them down. 

Students were asked to consider their worldview and how 
their particular explanatory framework assists them and 
others to make sense of the world in particular ways. The 
course introduced the view that there are many equal ways 
of knowing, being, and doing. Racism invariably accompanies 
unexamined, concrete, and either/or modes of thinking, 
whereas making room for a multitude of worldviews helps to 
set up a safe space. Safety is created by the knowledge that 
there is not one way of being right. A practice that begins by 
opening up spaces in a safe way is pre-emptive work that 
facilitates the mentoring of peer support between students.

The launch of the Faculty of Health’s Indigenous Graduate Attribute on 25 July, from left, Professor Michael McDaniel (Director Jumbunna IHL), 
Professor Juanita Sherwood (Faculty Arts and Social Sciences), Her Excellency Professor Marie Bashir AC CVO, Governor of New South Wales, 
the UTS Chancellor Professor Vicki Sara, Vice Chancellor Professor Ross Milbourne, Joanne Gray, (Associate Dean (Teaching & Learning) Faculty 
of Health) and Aunty Joan Tranter (Jumbunna IHL). Photo by: Anna Zhu

http://utsindigenoushealth.com/


UTS Social JUSTice RepoRT 2013: annUal eqUiTy RepoRT To coUncil 27

obJective 1 
learninG and teachinG: WideninG participation strateGy

Juanita and Nicole took a collaborative approach to the 
delivery of the subject, team teaching with non-Indigenous 
academics, building sustainable capacity to embed the 
attribute across the program. After three iterations, the 
subject is now run every semester rather than once a year. 
Enrolment numbers have risen from eight to 46. Student 
feedback has been glowingly positive, for instance:

“  Analysing the past and present from a different perspective 
or world view was of immense value to me and is 
something I have already, and will continue to do throughout 
my studies. I think this kind of learning is what we are 
supposed to do at university.”
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SOCIAL JU
STICE

REPORTobJective 2

introdUction
Excellence in research is critical to UTS’s vision to be a 
world-leading university of technology. As detailed in the 
UTS Research Strategy 2010–2015, the University aspires 
to produce research that delivers real benefits for society, 
industry and the environment, and collaborative, practical 
solutions to current national and international challenges.

Our research into social justice, human rights and equity 
issues makes an important contribution to achieving these 
aims and to our reputation as a university actively engaged 
with its communities. The University provides opportunities 
for student involvement in ethically and socially relevant 
research. Our graduates are responsible global citizens 
who are aware of their societal, environmental and 
economic impact.

reSearch eqUity initiative
UTS also recognises that it is important to provide 
opportunities for all our staff to develop their research 
skills and contribute to knowledge generation. Research 
undertaken in 2012 by the Equity & Diversity Unit indicated 
that, in developing their research profiles, women academics 
were facing particular barriers arising from family 
responsibilities. This finding gave impetus to a new Research 
Equity Initiative in 2013

On 10 April 2013, Dr Cathy Foley, Chief of the CSIRO 
Materials Science and Engineering division, a leading 
physicist and 2013 winner of the NSW Premiers Award 
for Women of the Year, launched the UTS Research Equity 
Initiative (REI) to an audience of over 140 UTS staff and 
visitors. The REI aims to assist academics develop or 
maintain their research careers alongside family and carer 
commitments to prevent a widening gender gap in research 
engagement and productivity.

The Equity & Diversity Unit and the Office of the Deputy vice-
Chancellor (Research) have coordinated the implementation 
of the REI across the University, with the assistance of key 
stakeholders, including the Graduate Research School, the 
Human Resources Unit, the Research and Innovation Office, 
the Performance and Quality Unit and the Marketing and 
Communications Unit. 

The REI has three main foci for action: improved data 
collection, monitoring and reporting on gender equity in 
research; the development of university-wide programs 
to provide funding and support for academics with carer 
responsibilities at key career stages; and tailored faculty 
action to identify and address gender disparities in research 
activity at the local level.

research performancee

Launch of the UTS Research Equity Initiative: Jude Stoddart (Director, E&DU); Dr Ann Reich, recipient of a UTS Childcare and Carer Support Fund 
grant; Professor Vicki Sara (UTS Chancellor); Dr Cathy Foley and Professor Attila Brungs (Deputy Vice-Chancellor Research). Photo by: Marketing 
& Communication Unit
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Key achievementS in 2013
In 2013 UTS introduced improved data collection and 
monitoring of gender representation in research, including 
the development of Research Gender Scorecards, 
which build a gender dimension into key UTS research 
performance indicators at the faculty and university levels.

New initiatives were introduced to support women and staff 
with carer responsibilities at key stages in their research 
careers. These initiatives included:

 > The Equity Platform for HDR Supervisor Development, which 
is being integrated into the Graduate Research School 
Higher Degree Research (GRSHDR) Supervisor program 
in 2014, to assist HDR supervisors navigate diversity in 
their supervision practice

 > A resilience program for women PhD students piloted by the 
Faculty of Engineering and Information Technology

 > A networking and collaboration module for early career 
researchers incorporated into the Graduate Research 
School’s Early Career Researcher (ECR) Connect Program

 > Promotion of the guidelines for Funding Research During 
Parental Leave—for example in the Faculty of Law an 
academic staff member on maternity leave was able to 
obtain resources to employ a research assistant, enabling 
her to maintain an ongoing research project.

 > Two intakes of the new Childcare and Carer Support Fund 
(Conference Attendance), enabling eight staff members 
with significant carer responsibilities to attend overseas 
conferences. Comments from two recipients:

“  I was very lucky to be able to build direct research 
connections with a number of senior scholars……(one of 
whom) has invited me to collaborate on a future work … 
My attendance at the Harvard conference helped to raise 
the profile of UTS as a centre of excellence for critical 
international legal scholarship…”

“  Concrete outcomes have included … organising a seminar 
with one of the keynote speakers … during her visit to 
Australia; discussions about an innovative doctoral program 
for UTS doctoral students in Denmark; … and some 
possibilities for future joint projects.”

Other key outcomes of the Support Fund included: 
publications arising from papers presented; an offer of an 
editorial position on an international journal; and building 
international profiles, research contacts and collaborations. 

 > Eleven applications were received for the first round of the 
UTS Research Re-establishment Grant, developed to assist 
academic staff maintain or re-establish their research 
after returning from parental leave. One applicant wrote:

“  I’d also like to say thank you—it is such a wonderful idea and 
an extremely important opportunity. I’ve been back at work 
now for just under two years and in that time had come to 
believe that my career will never recover the lost ground 
and spent quite a bit of time just working on becoming 

philosophical about that and trying to accept a different kind 
of future for my career to the one I’d wanted and worked 
towards until I left on maternity leave. Even just knowing 
that this initiative exists has brightened my outlook.”

 > Piloting of a leadership program for senior academic 
women with a strong focus on research leadership, the 
UTS Leadership Program for Academic Women.

All faculties were asked to examine their own research 
data and cultures within a gender context during 2013, 
and in November faculties submitted reports on their key 
achievements and challenges, in addition to identifying a plan 
of action to address priority issues in 2014. Highlights from 
these proposed actions include:

 > Arts and Social Sciences: a working party on gender 
equity in research which analyses data and provides 
advice to faculty leadership on actions; return-to-work 
mentoring; special research funding 

 > Engineering and Information Technology: introduce top-
up funding for women PhD students; create a resilience 
program for women HDR students; implement targeted 
recruitment of talented female researchers

 > Science: establish a women in research committee; 
run writing/publishing workshops for women; introduce 
targeted recruitment of female researchers in under-
represented disciplines

 > Health: introduce mentoring programs using visiting 
scholars to develop a culture of support; promotion of 
career planning and networking; provide expert readers to 
assist in grant writing

 > business: review research activity data; identify and act 
upon any equity issues at discipline group level; support 
female HDR students

 > Design, Architecture and building: build targeted 
mentoring for female academics into faculty-based career 
mentoring; gather cohort-based data on the HDR profile

 > Law: explore issues for staff who are carers in taking 
Professional Experience Program (PEP); take account 
of factors inhibiting and promoting research in personal 
research planning activities.

Action was taken to promote awareness of the Research 
Equity Initiative within UTS throughout the year. In addition 
the Initiative was promoted externally to help publicise 
the program and build on UTS’s external reputation as an 
employer of choice for researchers. The Workplace Gender 
Equality Agency featured the Initiative in their news section in 
May; the Australian Human Rights Commission invited UTS 
to participate in a special research roundtable in recognition 
of its leading practices and strategies in managing 
pregnancy at work and return to work; and a presentation 
on the UTS Research Equity Initiative was featured at the 
national Equity Practitioners in Higher Education Australasia 
Conference in Perth in October.
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caSe StUdy
LoUiSe hicKman 
UtS childcare and carer Support fund 
UTS researcher Dr Louise Hickman is Director of 
Postgraduate Nursing at UTS, a leadership role that includes 
designing curricula, quality management, curriculum 
renewal and reaccreditation. Her primary research focus 
and current research projects are in chronic and complex 
disease, palliative care, improving care for the older person, 
women’s health, and translational research that bridges 
the gaps between the acute care sector and community 
and residential aged care. She sits on a number of internal 
and external industry committees and reference groups for 
clinical research and curricula. 

Dr Hickman supervises higher degree students, publishes 
in journals, manages grant applications and is managing 
editor for the Contemporary Nurse journal. She has achieved 
great success in her field, despite having significant career 
disruptions since 2005. These included maternity leave, 
and primary carer responsibilities for two young children 
and an elderly mother in-law. Her circumstances are not 
uncommon—balancing family with career is a reality for 
academics in every field. 

This balancing act is often labelled as ‘career interruption’ 
in an academic context. The UTS Childcare and Carer 
Support Fund challenges this idea by enabling staff with 
carer status to develop professionally without impacting 
commitments at home.

Dr Hickman received support from the fund last year. With 
its help, she was able to attend an academic conference on 
palliative care in Prague—her first in eight years.

The funds paid for additional childcare costs while 
Louise worked overseas, an opportunity she could not have 
taken otherwise: 

 “  In my field, you work in collaborative teams. 
Opportunities like that give you the chance to solely focus 
on outputs, writing, being with people I do collaborate 
with and establishing new collaborations,” she explains. 
“It opens doors and pushes boundaries.

 “  This time away provided an opportunity to build traction 
for time lost with career interruption and enabled me 
to focus on reigniting professional relationships. Once 
traction is in place it is easier to maintain, getting 
opportunity and attaining traction are the initial hurdles 
that I believe limit so many female researchers who have 
other responsibilities.

 “  The funding is unique in its recognition of both women 
and men as primary carers, and in its acknowledgement 
that the dialogue on care is not just about having 
children and maternity leave anymore.

 “  It’s actually about people with older parents who do 
require commitments from family members for them to 
able to stay in a community,” says Louise of Australia’s 
ageing population and the care involved. 

 “  For a small commitment of money I believe this fund 
acknowledges the challenges faced and provides 
confidence that there is opportunity to research and 
have small children/carer commitments at the same 
time. Any step of any size that provides a more equitable 
environment for anyone—whether they’re male or 
female—is helpful.”

obJective 2 
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UtS reSearch ProjectS 
The following are some examples of the range of social 
justice-related research activities across UTS that took place 
in 2013.

faculty of Law / faculty of arts and Social Sciences / 
cosmopolitan civil Societies research centre 

Educating young women in the Women’s Empowerment 
Centre, Kabul Afghanistan — Nina Burridge
UTS is proud to support the Gawharshad Institute of 
Higher Education in Afghanistan in providing educational 
opportunities for young women (and some men) given the 
legacies of war, Taliban repression and social upheaval that 
Afghanistan has faced in over 30 years of conflict. The rise of 
the Taliban has had the most impact on the lives of women. 
Despite some advances in the last decade many girls’ 
schools remain closed and violence against women both 
inside and outside the home is common. Literacy levels for 
women remain around 10 per cent in many provinces—one 
of the lowest in the world. This situation is exacerbated by 
a lack of knowledge and awareness about women’s rights, 
poor living conditions, child marriages and other forced 
marriages. This initiative is part of UTS’s commitment to 
building viable global futures and human rights for all. 

Nasima Rahmani, recipient of the Chancellor’s Award for 
Excellence in 2012, has helped set up the co-ed Gawharshad 
Institute and the Women’s Empowerment Centre to support 
women seeking higher education. UTS will provide access to 
online lectures, open resources and tutorial assistance for 
students. 

Dr Nina burridge of the Cosmopolitan Civil Societies 
Research Centre visited Kabul in 2012 and saw firsthand 
the conditions in which Afghan women struggle to learn. 
Students were hungry for access to technology that would 
bring precious online open-access resources into their reach. 
UTS will also be documenting, through individual or focus 
group interviews, the views and attitudes of young Afghan 
women who, despite the obstacles they face, have come to 
live in Kabul to gain an education. UTS is focusing on how 
communities, and women in particular, mobilise to empower 
themselves and other women through official and unofficial 
channels in their own communities.

Human rights education in the school curriculum — 
Nina Burridge
This project, completed in 2013, focused on the production 
of a comprehensive report for the main funding body, the 
Australian Attorney General’s Department, which details 
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the importance given to human rights in school curricula, 
and analyses the current gaps in the provision of resources 
related to education about human rights in primary and 
tertiary education. The report also identified resources 
required for students to better learn about human rights. It 
is hoped that this will lead to more professional learning for 
teachers so that they can engage with building a culture of 
rights within schools.

faculty of arts and Social Sciences
Developing early literacy in informal settings: Engaging 
disadvantaged Aboriginal and Culturally and Liguistic Diverse 
(CALD) families outside formal settings
This study is researching ways of engaging, supporting and 
sustaining the early literacy development of children and 
families in informal settings in the years before school. The 
study is located in inner and outer urban regions of Sydney 
and builds on five years of previous work in this area. A 
significant proportion of children and families are still unable 
to access formal early childhood education prior to school. 
The outcomes of this study will benefit children and families 
in socio-economically disadvantaged Aboriginal and CALD 
communities who cannot access formal early childhood 
programs. This work addresses an under-researched area 
of significant need affecting long-term life and education 
outcomes of a large group of children.

faculty of arts and Social Sciences / UtS commercial / 
World health organisation collaborating centre
Maternal and Child Health Initiative 
This project is an extension of the Maternal and Child Health 
Initiative in Papua New Guinea. because Papua New Guinea 
has low literacy levels and over 87 per cent of its 6.6 million 
people live in widely dispersed rural areas, there is a high 
maternal mortality rate. The UN released figures in 2010 
stating that PNG’s maternal mortality was 250/100,000. 
Improvements to maternal health are needed urgently and 
maternal mortality is unacceptably high. 

The vast majority of maternal deaths are preventable, and 
human resource and health system policies are being 
addressed to increase the number of births attended by 
skilled health personnel (currently only 39 per cent). 

Ambitious human resources targets for the health 
sector have been established to increase the number 
of obstetrically skilled doctors, registered midwives and 
community midwives. by 2015, the PNG Government aims 
to have achieved a significant increase in registered midwife 
numbers. 

The World Health Organisation Collaborating Centre (WHO 
CC) within the Faculty of Health at UTS, in collaboration 
with PNG’s Health and HIv Implementation Service Provider 
(HHISP), has recruited international expert midwives to work 
closely with academic and clinical personnel in the midwifery 
education programmes of PNG’s schools to support 
capacity-building of midwifery educators and clinicians. 

They also work closely with obstetricians and other health 
care workers to enhance midwifery education. Throughout 
the process, the recruited midwives play a major role in 
capacity building, providing peer support, mentoring, and 
utilising relevant evidence-based educational and practice 
materials, while working alongside their fellow midwives and 
other health care workers. The aim is to improve skills for 
caring for women during pregnancy, enable the management 
of complications of pregnancy, and provide backup for 
midwives and other maternal health care workers.

faculty of health / centre for cardiovascular and 
chronic care
Doubly disadvantaged: harnessing elements of resilience 
and establishing information for systems change — 
Michelle DiGiacomo 
Lack of support for addressing physical and learning 
challenges in the critical early years of life can have 
devastating consequences for Aboriginal children with 
a disability, and for their parents/carers, families and 
communities. This can contribute to a life-long cycle 
of disadvantage. This program, in conjunction with the 
Aboriginal Medical Service Western Sydney (AMSWS) and the 
AbLE Steering Committee, aims to better understand the 
experiences and trajectories of Aboriginal families of children 
with a disability, within the socio-cultural and environmental 
context of Western Sydney. This research represents an 
opportunity to reduce health disparities faced by Aboriginal 
Australians and develop strategies to be adopted by non-
Aboriginal and Aboriginal professionals. Investment in the 
early childhood years through policies that address the social 
determinants of disadvantage and promote health has the 
potential to reduce social, economic and health disparities 
within a generation.

Women’s Empowerment Centre, Kabul Afghanistan. 
Photo by: Nina Burridge.



UTS Social JUSTice RepoRT 2013: annUal eqUiTy RepoRT To coUncil32

obJective 2 
research performance

Equity in water safety planning — Juliet Willetts
The World Health Organisation (WHO) and the Institute for 
Sustainable Futures are working together to explore gender 
and equity aspects of water safety planning (WSP). Focusing 
on case studies and experiences from the WHO/AusAID 
Partnership on Water Quality, the equity study will assess 
and strengthen practice, outcomes and monitoring of WSPs 
in relation to gender and equity. For more than seven years, 
the WHO/AusAID Partnership on Water Quality has been 
building capacity to support WSP in South Asia, East Asia and 
the Pacific. The partnership is now in Phase 3, with initiatives 
spanning 12 countries and regions: bangladesh, bhutan, 
Cambodia, Indonesia, Lao PDR, Mongolia, Myanmar, Nepal, 
Pacific Islands, Philippines, Timor Leste and vietnam. The 
aim of the equity analysis is to strengthen WSP processes, 
guidance materials and practices so that gender and equity 
considerations may be more systematically addressed. As a 
result of the study, WHO will be well positioned to contribute 
to supporting equitable outcomes and realisation of the 
human right to water and sanitation without discrimination.

jumbunna indigenous house of research
Jumbunna aims to produce high quality research on 
Indigenous legal and policy issues and to develop highly 
skilled Indigenous researchers. Their current projects 
explore: aspirations for Indigenous regional governance, 
corporate governance, the new arrangements for Indigenous 
policy making and program and service delivery in the 
post-ATSIC environment, Indigenous land issues, and issues 
related to Indigenous people’s contact with the criminal 
justice and legal systems.

Developing women’s health initiatives in the Illawarra — 
Patricia Davidson
This project is part of the NSW Women’s Health Plan, which 
sets short-term objectives to advance women’s health. 
Chronic conditions contribute to over 70% of Australia’s total 
disease burden, and this is set to increase to 80% by 2020. As 
women’s life expectancy is greater than men’s, women are 
more likely to live longer with a disability and are more likely 
to have unique health issues related to their gender-based 
roles in society. The needs of women from LSES groups, and 
of women from culturally and linguistically diverse groups, 
are likely to be greater than those of other women, and are 
unique to their social, economic and cultural circumstances. 
Women provide a disproportionate amount of the informal 
caregiving in our culture, and this can affect how they adjust 
to living with chronic illness. There is an urgent need to 
change how health services are delivered, and to date there 
has been a limited focus on the needs of women and how 
social determinants and socio-cultural factors impact on 
women’s wellbeing. 

faculty of health / centre for health economics research 
and evaluation
Economic evaluation of the Optimising Health and Learning 
Program: Health screening of refugee students in Intensive 
English Centres in NSW — Rebecca Reeve
Each year, over 2000 newly arrived refugee and migrant 
students are enrolled in 14 Intensive English Centres (IECs) 
in NSW. Many of these students have not had access to 
preventative health programs in their country of origin and 
their health needs are not systematically addressed at or 
before school entry. Previously undetected physical problems 
can impact on health and learning; screening programs 
can increase the engagement of students with the health 
system, allowing physical health problems to be managed 
appropriately.

Students in IECs have been shown in a pilot program to 
have high rates of asymptomatic health conditions that have 
a negative impact on learning and can only be identified 
through routine screening. The Centre for Health Economics 
Research and Evaluation (CHERE) has been working with 
the multicultural health service at South Eastern Sydney and 
the Illawarra Area Health Service, and with the principals of 
Intensive English Centres and other schools to undertake an 
economic analysis of the costs and of the outcomes of the 
pilot program. This research has informed the preparation 
of a business case to be presented to NSW Health for the 
longer-term funding of this important health program that 
addresses unmet health needs in a disadvantaged and 
vulnerable population. 

institute for Sustainable futures
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caSe StUdy
LariSSa behrendt
 “  We’re unashamedly advocates and activists,” says 

larissa behrendt, chair at the Jumbunna indigenous 
research unit. “We’re very focused on trying to 
facilitate change through our research.” this 
unapologetic approach toward Jumbunna’s work is 
unsurprising, given its commitment to producing the 
highest quality research on indigenous legal and policy 
issues in australia. 

in 2013, larissa and her team delivered on this mandate 
by completing several projects, notably a three-year study 
into lowering crime rates of nsW indigenous communities. 
With exhaustive research like this, larissa explains why 
close consultation is so important to identifying all areas of 
change.

 “  When we do a research program, we need to be 
confident that it is actually going to mean something to 
the aboriginal community. 

if the community thinks the research is important, it’s 
much easier to engage with.”

consultation is just one aspect of a strong community 
partnership. in bowraville nsW, Jumbunna is currently 
building a litigation case around the unresolved murders 
of three children in its indigenous community in 1990–91. 
While this work is predominantly with the children’s 
families, Jumbunna provides support to the whole 
community on broader issues ranging from criminal justice 
matters to housing development concerns. 

 “  We get a lot of requests from the aboriginal community 
to do work for them which we just don’t have the 
capacity to do. if we can’t help them with something, 
we try and find somebody who can. that’s a big part of 
our workload.

 “  managing this expectation despite time and funding 
constraints presents ongoing challenges, but larissa 
says it’s unique to the kind of research Jumbunna 
conducts. “it becomes a very intensive relationship 
with the people you’re working with, but it’s also very 
rewarding. these are relationships that are really 
meaningful to us. 

in addition to its legal work in bowraville and other 
communities like muckaty, nt, Jumbunna is using new 
media to give a voice to the narratives from communities 
like these through documentary films. 

 “  We see the new media and the litigation as a triage 
of the way that we would conceptualise a research 
project,” explains larissa. 

 “  you can make all the arguments about nuclear waste 
and what it’s impact will be in muckaty, but to hear 
from traditional owners talk about how their land is so 
important to them, to put it into their words about what 
this country means and how they see their connection 
to it—it’s a really powerful thing.”
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introdUction 
UTS highly values the rich diversity among staff and 
students that contributes to its intellectually vibrant and 
socially engaging university experience. Working in a diverse 
community stimulates innovation and equips us to contribute 
effectively in the global environment in which we operate. 

Creating a safe, equitable and respectful work and study 
environment for all members of the University community 
is vital. UTS has a proud history around social justice, 
particularly around the full participation of all social groups 
in employment and education, and working actively towards 
the removal of systemic barriers to a diverse University 
community.

UTS measures its success in this area through a key 
performance indicator in the UTS Strategic Plan 2009–2018: 
KPI–UEE4 Commitment to diversity. This KPI is measured 
using staff and student surveys and allows UTS to measure 
its culture in relation to diversity and inclusion.

In conjunction with a clear and dynamic policy framework, 
UTS staff and students worked on many activities and 
projects in 2013 to build a strong and inclusive university 
environment. 

UtS in-fusion festival
In-fusion is a vibrant, public cultural festival hosted annually 
by UTS. It is run by the Student Services Unit and sponsored 
by the UTS Union and the City of Sydney Council. The aim 
of this internationally themed festival is to celebrate the 
cultural diversity that exists at UTS and in the surrounding 
community. The festival brings together UTS students and 
staff and members of the local community and showcases 
a variety of cultures which contribute to a week of colourful 
music, food, art, education and dance. In 2013 highlights 
from the festival included comedian Steady Eddy, ‘Aussie’ 
props and displays, a Chinese Lion Dance and an array of 
market stalls selling international food, jewellery and art. 
In 2013 students from across the globe also contributed to 
a photo competition, ‘Celebrating the Power of Humanity’. 
There was a World Fiesta Night in collaboration with UTS 
students’ Ethno-cultural Collective.

UTS In-fusion Festival. Photo by: Alistair Shaw

University library
The library provides a welcoming environment and 
celebrates the cultural diversity of the UTS community. 
Library staff come from widely varied backgrounds and this 
helps them understand the needs of international students 
and those from non-English speaking backgrounds. Local 
and international students are employed as Rovers to provide 
peer support for those learning to use library resources and 
facilities. 

The library provides an extensive range of programs to 
support all students. Assistance is provided in person at 
library service desks and online through chat, email, SMS, 
web, social media and online tutorials. A new Answers 
service encourages students to interact with each other 
by asking and answering questions. The library has 
collaborated with other UTS units to develop tools such as 
the Assignment Survival Kit and the Academic Writing Guide 
for CALD students. 

The librarians work closely with international students. Some 
face-to-face classes, online tutorials and web pages are 
available in Chinese; software enables the use of Chinese, 
Japanese and Korean characters on library computers; and 
self-service borrowing kiosks now offer a range of language 
options. Research skills workshops in Chinese continued in 
2013 in library research skills, Refworks, Endnote and UTS/
Harvard referencing.

Hands-on workshops were introduced to guide students 
through the English learning software, tools and resources 
that the library provides. We continued to expand the 
collection of ebooks, IELTS material and leisure reading. The 
screening of international films was a new initiative in 2013. 

UTS library aims to ensure that students and staff with 
disabilities have equitable access to services and resources. 
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The library provides training and assistance through its team 
of special needs liaison officers, and specialised facilities, 
hardware and software through dedicated rooms at both 
campus libraries. The Alternative Formats Services also 
makes course material available to students in alternative 
formats via a personalised, easy-to-use platform. 

The library has strong connections with the Indigenous 
community as the national node for the Aboriginal and 
Torres Strait Islander Data Archive (ATSIDA). The ATSIDA 
website underwent a re-design, and is now in the process 
of expanding. Indigenous Literacy Day was celebrated at the 
library by screening the movie Ten Canoes.

UTS library staff assisted students in building their English 
language skills through a variety of services including the 
Reading Club and the Read@UTS blog. In addition, the library 
acquired a number of online learning resources including 
Clarity English, English at AMES, Mango Languages and 
Grammarly@edu.

UTS refugee Special Admission Scheme and refugee 
Student Mentoring Scheme

In 2013, the Equity & Diversity Unit provided a broad support 
service for students from refugee backgrounds, assisting 
them to make transitions to further study, within both 
vocational Education and Training and Higher Education. 
Across the year, 10 students were case managed and 
provided with pathway information and support.

 > On campus, current students were able to access the 
Refugee Student Mentoring Scheme. The program 
included training for mentors and facilitated matching 
with faculty-based mentees, with ongoing support 
provided to both mentors and mentees. To ensure 
equal access to the program, the Student Services Unit 
contacted all first year students who identified as being 
current or past holders of a permanent humanitarian visa, 
to invite them to join a UTS mentoring program. There 
was a limited take up of the program but 10 experienced 
students were trained to be mentors. The program will 
continue in 2014 and it is hoped more students will take 
up the opportunity. 

 > Refugee students are eligible for the inpUTS Educational 
Access Scheme (EAS). This scheme allows approved 
applicants to enter a UTS course with a lower Australian 
Tertiary Admission Rank (ATAR) or Tertiary Entrance 
Rank (TER) than is normally required, in recognition of 
the applicants’ long term educational disadvantage. The 
scheme is open to both current school leavers and non-
current school leaver applicants.

 > Refugee students are also eligible for scholarships: UTS 
funds Diversity Access Scholarships administered through 
UAC as Institution Equity Scholarships (IES). These 
Scholarships assist with the costs associated with higher 
education and are awarded to students experiencing 
financial disadvantage and/or other educational 
disadvantages. Refugee status (disrupted schooling) is 
considered to be an educational disadvantage. 

ally network/Pride Week
The Ally Network is a group of trained staff who provide 
information and support to students and staff from the 
gay, lesbian, bisexual, transgender and intersex (GLbTI) 
community. This is part of UTS’s commitment to a safe 
and inclusive campus for all. Twenty new ALLYs were 
trained in 2013 and also attended a lunchtime development 
session focused on awareness raising and education about 
transgender-related topics. 

The Equity & Diversity Unit promoted the ALLY program 
at the UTS Pride Week market day, sitting alongside 
student and community groups promoting services and 
understanding of GLbTI issues.

Staff member Drew Andrea at UTS Pride Week event. 
Photo by: Anna Bull
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Centre for Cardiovascular and Chronic Care
The Centre for Cardiovascular and Chronic Care (CCCC) has 
been active in creating PhD opportunities and providing support 
for Higher Degree Research students from CALD backgrounds. 
CCCC staff members supervise 15 PhD students from a range 
of CALD backgrounds including students from Lebanon, Saudi 
Arabia, the Philippines, Iraq, Iran, Malaysia and China. Students 
are invited and encouraged to attend a range of research training, 
professional development, and student-facilitated activities to 
strengthen the scholarly community and promote socialisation 
and collaboration. It is through this immersion and interaction 
that many of our students from CALD backgrounds get 
experience developing their oral and written English language 
skills. As part of this, the CCCC organises monthly student pot 
luck lunches as a strategy to socially include and to facilitate 
engagement with other students in support of our students from 
CALD backgrounds. 

The CCCC facilitates leadership opportunities for culturally 
diverse students as well. A selection of later-stage students, 
often international, are nominated to be peer mentors to newly 
arrived international students (often from the same country as 
the mentor) to assist them to get acclimated to UTS and faculty 
processes and procedures. 

The CCCC has provided and facilitated visiting scholar 
opportunities for international researchers from CALD 
backgrounds to help support and enhance their research. 
In 2013, the CCCC facilitated the visit of Professor Zuhal bahar 
and Dr Ayfer Elçigil from Dokuz Eylul University, Turkey. During 
their time at UTS, they met with various staff and students and 
spoke about their work.

Women’s health Week
Access to reliable health information is limited in some areas of 
Africa due to poor infrastructure and the high costs of internet 
access. The CCCC recently organised a book drive within the 
UTS Faculty of Health to collect unused medical and health-
related textbooks to be sent to the Department of Nursing at the 
Makerere University College of Health Sciences in Uganda. The 
book drive was a great success with 19 boxes of books collected. 

As part of the activities for the inaugural Jean Hailes Women’s 
Health Week, CCCC hosted a Women’s Health Week morning 
tea on 4 September. Faculty staff were asked to bring a donation 
of women’s work apparel for Fitted for Work—a not-for-profit 
volunteer-based service that assists long-term unemployed and 
disadvantaged women obtain work and ultimately achieve self-
sufficiency. Many clothing items, shoes, accessories and toiletries 
were donated. 

Supporting staff and students with a disability
The UTS Disability Action Plan (2010–2014) (DAP) has delivered 
good progress with the implementation and delivery of projects 
and strategies to reduce the disadvantage experienced by staff 
and students with disabilities.

obJective 3 
a stronG and inclusive university environment 

Ongoing support for students with disability offered through the 
Special Needs Service of the Student Services Unit (SSU) has 
continued, with the number of students requiring assistance 
steadily increasing. Notably the proportion of students presenting 
with psychiatric disabilities is increasing. In 2013 there were 1190 
students registered with the Special Needs Service, 25% of these 
students are registered in relation to more than one disability. 
The largest cohort in this group is students living with mental 
illness (36%) followed by medical conditions (24%) and mobility 
issues (18%). Of the 1293 students registered on CASS only 779 
are registered with Special Needs. This means 1704 students 
with a disability have formally disclosed their condition.

Physical accessibility has been maintained throughout the 
City Campus Masterplan developments, through partnerships 
between the Equity & Diversity Unit, Campus Security, Facilities 
Management Office and Programs Management Office.

Many of the strategies articulated in the DAP have been 
accomplished and much of the work in 2013 has been working 
towards the ultimate goal of the DAP, which is creating an 
environment of accessibility. The measure of our success 
towards this goal is the embedding of accessibility into existing 
policies and procedures, thus including people with disability 
more fully into the UTS community rather than as a special 
interest or special needs group. Several achievements towards 
this goal have been accomplished in 2013.

Wheelchair basketball
building on the success of the Wheelpower event in 2012, the 
Equity & Diversity Unit partnered with the UTS Union Sports 
Office to purchase sporting wheelchairs. The Sports Office has 
now incorporated wheelchair basketball into its weekly social 
sports programs. In the first season there were two student 
and two staff teams competing for the season championship. In 
line with the plan to ‘embed’ accessibility and diversity into the 
UTS culture, wheelchair basketball was advertised as one of 
the social sport options, not as a special or specific program for 
people with a disability. both able bodied staff and students, and 
staff and students with disability, participated in the competition. 
It is thought that UTS is the only university in Australia to 
have wheelchair basketball as part of its mainstream sports 
events, and was also included as part of UTS’s 25th anniversary 
celebration events.

Wheelchair Basketball event Photo by: Anna Bull
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mental health training
Given the increase in numbers of students and staff disclosing 
mental illness, it is imperative that UTS staff have the knowledge, 
understanding and capacity to respond appropriately when 
dealing with this section of the UTS community. 

The Equity & Diversity Unit continued to provide Mental Health 
First Aid Training in 2013 with 51 staff members completing the 
course during the year. Mental health awareness for supervisors 
was also introduced in 2013 with two pilot courses attended 
by 30 supervisors. The Student Services Unit, in partnership 
with Equity & Diversity, delivered a number of mental health 
awareness sessions during the year. These sessions are focused 
on providing staff with the knowledge and resources to respond 
appropriately to students with mental health issues. 

During Mental Health month a number of information sessions 
on resilience, dealing with difficult behaviour and self-care were 
organised by the Human Resources Unit. These were very well 
attended by approximately ninety staff.

The combination of the different offerings of training means 
that UTS’s commitment to increasing awareness about mental 
illness and providing appropriate support to students, staff and 
supervisors is growing annually. This commitment is ongoing and 
it is hoped that staff will continue to take up the opportunity for 
this type of education and development.

accessible documents fact sheets
The library provides an invaluable service to students by making 
arrangements for prescribed-subject texts to be converted 
into accessible formats for those students with disabilities that 
require these conversions.

However, one area in need of work is the availability of accessible 
formats for all resources provided to students. Recognising the 
need to support academic staff in this endeavour, the Equity 
& Diversity Unit partnered with the Information Technology 
Division to commission the development of a range of fact 
sheets about creating accessible documents. These fact sheets 
will be available online and in printed form, and will be used as 
resources for face-to-face training to be offered to academic staff. 
It is envisaged they will be a valuable tool for ensuring that all 
students can access subject resources. 
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introdUction 
The Equity & Diversity Unit, and in particular its Workforce 
Diversity team, take carriage of a number of projects and 
professional development activities that reflect UTS’s 
commitment to a diverse workforce. During the year the Unit 
worked in strong collaboration with the Human Resources 
Unit on a number of events that focused on increased 
representation of a diverse workforce and on creating a safe 
and respectful work environment for all employees.

improving women’s representation and career 
opportunities
A major focus in 2013 was the Research Equity Initiative, 
funded by the Deputy vice Chancellor (Research) and 
overseen by the Equity & Diversity Unit. A comprehensive 
summary of this Initiative is to be found in Objective 2 of 
this report.

UTS was granted an extension to its status as an Employer 
of Choice for Women in 2013, during the finalisation of the 
new Workplace Gender Equality legislation. New standards 
and benchmarks were established under this legislation and 
the University is now preparing for the new requirements in 
2014 and beyond. UTS remains committed to ensuring that 
it continues its success and is recognised as an Employer of 
Choice annually.

The Equity & Diversity Unit organised and/or delivered a 
number of career development activities for professional and 
academic female staff during 2013. This included mentoring 
and information sessions for women preparing for the 
professoriate and a one-day development session for female 
professional staff working at levels HEW5 to HEW7. 

In November, a two-day workshop was held for academic 
women in leadership. The workshop was tailored to female 
academic staff working as either senior lecturers, associate 
professors or professors, with the aim of providing a 
development opportunity and strengthening the cohort of 
senior women within UTS that can provide ongoing support 
and information to each other through tailored events. This 
initiative is aimed at improving the representation of senior 
academic women at UTS in line with the UTS equity KPI.

Women@UtS program highlights
In 2013 the very popular Women@UTS program again offered 
opportunities for mentoring, networking and professional 
development for academic and professional women at all 
levels across UTS. The program is overseen by staff in the 
Equity & Diversity Unit and supported by women working in 
all areas of the University. A number of significant events and 
programs were held. 

 > Early in the year it was decided that all proceeds from 
Women@UTS events would be donated to the Women’s 
Empowerment Centre in Kabul, Afghanistan. UTS 
graduate Nasima Rhamani is the Director of the Centre 
and the recipient of the 2012 Chancellor’s Award for 
Excellence at the UTS Alumni Awards. Approximately 
$2000 was raised during the year, providing at least one 
scholarship for a three-year period for a disadvantaged 
female student living in Afghanistan to further her 
education.

 > In 2013, UniSuper and Women@UTS collaborated to 
present seminars to female staff at UTS so that they could 
achieve a better understanding of financial matters and 
retirement savings. This is in recognition that women 
retire with an average of 36% less super than men after 
periods of lower pay and reduced workforce participation.

 > Another strong collaboration during the year was between 
Women@UTS and the Faculty of Health. A fascinating 
session was held with Adjunct Professor Joy Johnson 
from the University of british Colombia who explored the 
concepts of sex and gender, and the ways that they shape 
health opportunities and experiences. The collaboration 
also produced a Women’s Health Week presentation, 
also sponsored by the UTS Wellbeing program. UTS’s 
own health experts presented their research about their 
insights into physical and emotional wellbeing for women 
of all ages.

 > Women@UTS also organised the screening of I Am a Girl, 
an inspirational documentary that paints a clear picture 
of what it means to be a girl in the 21st century. Award-
winning UTS film-maker Rebecca barry shared her story 
about the making of the film and what happened next to 
the girls in her documentary. UTS Union also assisted 
with sponsorship for the event.
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Female academic staff: 
Academic Level by % and 
headcount

2012 
Female % 

(No.)

2013 
Female %

(No.)

Level A: Associate Lecturer 44.3
(35 staff)

51.1
(48 staff)

Level b: Lecturer 48.3
(171 staff)

48.2
(172 staff)

Level C: Senior Lecturer 44.6
(140 staff)

43.9
(137 staff)

Level D: Associate Professor 32.5
(39 staff)

33.9
(43 staff)

Level E: Professor 31.7
(51 staff)

33.7
(59 staff)

Other Academic Staff 
(DvC/vC)

28.6
(2 staff)

28.6
(2 staff)

All Academic Staff 42.3
(438 staff)

43.0
(461 staff)

Note: Data source: UTS business Intelligence Portal; Cube: utsstaff; 
Report: Female Academic & Support Staff All UTS; Accessed on 
11 April, 2014. 

The UTS Strategic Plan includes a KPI related to the 
representation of senior academic women (i.e. levels D, 
E and SSG). In 2013, women represented 43 per cent of 
academic staff, being 23 more than in 2012. Representation 
of women at these senior levels increased from 38% in 2012 
to 39% in 2013. (Source: UTS Performance Report 2013)

indigenous staff representation 
The Wingara Indigenous Employment Strategy 2011–2014 
had its second full year of operation in 2013. Strategic 
funding from the vice Chancellor for recruitment and 
retention initiatives has contributed greatly to the ongoing 
success of programs introduced in 2012 and their expansion 
in 2013.

Highlights of the Wingara Strategy for 2013 include:

 > Traineeships—two trainees recruited in 2012 progressed 
into mainstream positions within the Student 
Administration Unit at the end of 2013. Another trainee is 
currently undertaking undergraduate study at UTS and 
is continuing in a cadetship in 2014. Two new trainees 
have been recruited and one current staff member has 
enrolled in a workplace traineeship, enabling them to 
undertake accredited training, while remaining employed. 
The ongoing partnership with the Sydney Institute of TAFE 
Aboriginal Program has continued and is a key factor in 
the success of the program.

 > Cadetships—two cadets completed their studies at UTS 

in 2013 and were successful in gaining employment 
outside of UTS. While this does not increase the number 
of Indigenous staff at UTS, it does show that cadets are 
highly competitive in the roles they apply for externally. 
Other cadets have continued at UTS at 2SER (the UTS 
radio station) and the Women in Engineering program, 
and a new cadet has commenced with the UTS Student 
Union in a sport science role. 

 > Academic internships—three PhD candidates have been 
employed to work in academic internship roles. One of 
them is in the Faculty of Health and the other two are 
employed in the Faculty of Design, Architecture and 
building. This brings the total number of interns to five.

 > Academic development scheme—Indigenous academic 
staff at UTS have received considerable career 
development support through this scheme. Members of 
academic staff have attended, and delivered papers at, 
national and international conferences. Two academic 
staff members have attended training programs in 
qualitative research techniques with the Australian 
Consortium for Social and Political Research. Eight 
members of academic staff are now undertaking PhDs 
to progress in their careers. Financial assistance has 
also been provided for Indigenous support staff to enrol 
in training, undergraduate degrees and postgraduate 
degrees. 

 > The inaugural Indigenous Academic Forum was held in 
November, bringing together Indigenous academic staff 
from across the University to share information about 
their research and plan future initiatives or opportunities. 
New collaborations and partnerships have developed as 
a result of the first forum which was so well received by 
staff that it is now planned as an annual event.

academic WomenS’ rePreSentation
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obJective 4 
orGanisational sustainability and capability 

caSe StUdy
KaitLyn Peachy 
UtS indigenous traineeship
the uts campus is a daunting environment for the 
uninitiated young person—mountains of concrete spread 
across ultimo, volumes of academia and thousands of 
students flowing in and out daily. for twenty-year-old 
Kaitlyn peachy, the uts indigenous traineeship is an 
opportunity to see university as an exciting place rather an 
intimidating one.

now in its second year, the traineeship program continues 
in the wake of its success. Kaitlyn peachy’s journey has 
seen her grow from shy teenager into a valued member of 
the team at 2ser radio, flourishing behind the reception 
desk while gaining the necessary skills that will prepare 
her for study at uts. 

after submitting her application and receiving high praise 
from Gymea tafe, Kaitlyn started the traineeship in 
January last year. her workload comprises four days per 
week working at the radio station and one day completing a 
certificate iii in business administration at ultimo tafe. 

Kaitlyn says the program has been instrumental in her 
decision to pursue a degree at uts: 

 “  When i first applied (for the traineeship) i was thinking 
about going to university,” she explains. “once i’d had 
the tafe experience and started working at 2ser, i 
knew i wanted to go.”

a reluctant student Kaitlyn is not.

 “  it’s been a full year at the centre of action at 2ser, 
taking the important calls, setting up events (‘lots of 
spreadsheets!’) and pretty much helping everybody 
whenever they need things done.” 

her experiences in this role have reinforced her desire to 
take on university life, travel and beyond:

 “  it’s been great working here,’ she says.

 “  i love it and i want to keep doing it, but i can’t wait to 
start studying.” 

providing a unique perspective into university life is the 
traineeship’s greatest virtue, and will see Kaitlyn study 
primary education with a bachelor of international studies 
in 2014. Given the opportunity, she would love to complete 
her requisite year abroad in barcelona, spain. 

 “  i’ve come out of myself a lot,” says Kaitlyn, reflecting 
on her time spent with 2ser staff and broadway’s 
revolving cast of characters. 

 “  When i get put into a school, there’s going to be other 
teachers there that i’ve never interacted with before, 
so i’ve learnt to be able to speak and be around other 
people,”—something Kaitlyn says was not as easy for 
her 12 short months ago. 

the traineeship is part of the uts Wingara indigenous 
employment strategy’s suite of programs, all of which are 
designed to provide equitable employment opportunities to 
its indigenous candidates. for Kaitlyn, the opportunity has 
provided so much more than a job.

 “  it’s helped me learn lots of different skills, and it’s 
meant meeting other people that are in my position, 
not knowing what they want to do. being at tafe 
and being in the traineeship helps you figure out 
what to do with your life.” she’s explains. “it gives you 
experiences.” 

Kaitlyn Peachy at 2SER. Photo by: Daniel Cunningham
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obJective 4 
orGanisational sustainability and capability 

Indigenous participation 
at UTS by % and headcount

2012 
% 

(No.)

2013 
%

(No.)

Academic Staff 0.7
(10 staff)

0.7
(11 staff)

Professional Staff 1.3
(19 staff)

1.3
(18 staff)

Total Indigenous Participation 2.0
(29 staff)

2.0
(29 staff)

Note: Data source: UTS business Intelligence Portal; Cube: KPIUEE2: Indigenous Participation - % Aboriginal and Torres Strait Islander staff 
(utsstaff) Accessed on 11 April, 2014. - Aligned with UTS KPI definition.

indigenoUS ParticiPation 
Despite a number of new appointments under the Wingara Strategy, numbers of staff remained stable between 2012 
and 2013. This can be contributed to two internal staff restructures in areas of the university with significant numbers of 
Indigenous staff. A number of staff also moved on to higher graded positions outside the university.

Staff with a disability participation at 
UTS by % and headcount 

2012 
Female % 

(No.)

2013 
Female %

(No.)

Academic Staff

Workplace adjustment 1.1
(17 staff)

1.2
(18 staff)

No workplace adjustment 1.9
(28 staff)

1.7
(25 staff)

No information 0.1
(2 staff)

0.1
(1 staff)

Total Academic Staff 3.2
(47 staff)

3.0
(44 staff)

Professional

Workplace adjustment 0.8
(12 staff)

0.8
(11 staff)

No workplace adjustment 3.4
(51 staff)

3.4
(50 staff)

No information 0.3
(5 staff)

0.3
(5 staff)

Total Professional Staff 4.6
(68 staff)

4.5
(66 staff)

Total Participation for 
Staff with a Disability

Workplace adjustment 2.0
(29 staff)

2.0
(29 staff)

No workplace adjustment 5.3
(79 staff)

5.1
(75 staff)

No information 0.5
(7 staff)

0.4
(6 staff)

Total UTS Staff 
with a Disability

7.7
(115 staff)

7.5
(110 staff)

Note: Data source: UTS business Intelligence Portal; Disability Academic & Support All UTS. Accessed 11 April, 2014.

Staff With diSabiLity rePreSentation 
Note: The data below refers to all UTS staff members who have reported a Disability through their EEO data. ‘No information’ 
refers to those with a disability who have not stated whether they do or do not require workplace adjustments. Note that 
figures in the table do not always add-up precisely due to the rounding of percentages to one decimal place.
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obJective 4 
orGanisational sustainability and capability 

diScrimination and haraSSment 
grievanceS 2013
As part of its work to promote a fair and equitable work and 
study environment, UTS encourages staff and students to 
raise concerns about discrimination, harassment or unfair 
treatment. The Equity & Diversity Unit is the contact point for 
staff and students who have complaints that involve unlawful 
discrimination or harassment. The Unit provides information, 
advice and support for staff and students and where relevant 
and appropriate, assists in the resolution of these matters. 

The Equity & Diversity Unit also provides information, 
advice and support to staff on handling discrimination and 
harassment issues and works with other areas such as 
the Human Resources Unit, the Student Services Unit, the 
Governance Support Unit and the Student Association to 
address systemic issues which may arise. 

Wherever possible and appropriate, Equity & Diversity 
Unit staff assist individual students and staff to resolve 
matters at the local level. The Unit will also assist in 
resolving complaints and, when required, may be involved in 
investigating more serious cases.

In 2013, all matters which came to the attention of the 
Equity & Diversity Unit were able to be resolved through the 
provision of advice, information or support to individuals 
seeking to address matters themselves, or through the 
provision of assistance in the resolution of matters at a local 
level. No matters proceeded to an investigation stage.

Overall the Unit handled 21 new student matters and 24 new 
staff matters in 2013—5 fewer matters overall than in the 
previous year.

The largest number of enquiries and complaints about 
potentially unlawful discrimination and harassment from 
both students and staff concerned disability issues (11 
matters). The second-largest category were enquiries about, 
or allegations of, unfair treatment in relation to family/carer 
responsibilities (7 matters). 

Staff from a language background other than English participation 
at UTS by % and headcount

2012 
% 

(No.)

2013 
%

(No.)

Academic Staff 14.3
(213 staff)

15.0
(220 staff)

Professional Staff 20.5
(305 staff)

21.3
(312 staff)

Total LbOTE Participation at UTS 34.8
(518 staff)

36.3
(532 staff)

Note: Data source: UTS business Intelligence Portal; Cube: utsstaff, Report: Language Academic & Support All UTS; Accessed on 11 April, 2014

rePreSentation of Staff from a LangUage bacKgroUnd other than engLiSh (Lbote)

This was followed by complaints about sexual harassment/
sex-based discrimination (6 matters) and 4 matters involved 
race (a category which includes colour, descent, national or 
ethnic origin, or ethno-religious background). The University 
also received its first complaint in relation to transgender 
issues from a student. 9 matters involved allegations of 
inappropriate or unfair treatment that fell outside the 
definitions of discrimination or harassment.
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SOCIAL JU
STICE

REPORTappendix 1

student equity outcomes:  
access, participation, success and attrition 

coverage
Data provided in this Appendix relates to domestic 
undergraduate students unless otherwise specified. 

Compacts definition of domestic undergraduate student: 
All domestic students with permanent home address in 
Australia enrolled in an undergraduate course (including 
Honours, diploma, advanced diploma and other award 
courses) in an institution. Each student is counted only once 
even if they have a combined degree. Source: Department 
of Education, Employment and Workplace Relations (2011). 
Performance Funding: Technical Guidelines. Issued by 
Higher Education Group, September 2011.

definitionS
The following terms and abbreviations are used in the 
commentary.

Access: the headcount of students in their commencing year, 
expressed as a percentage of the total number of domestic 
undergraduate students.

Participation: the headcount of all students enrolled, 
expressed as a percentage of the total number of domestic 
undergraduate students.

Success: the Equivalent Full Time Student Load (EFTSL) 
passed by students in a given year, calculated as a proportion 
of all EFTSLs attempted.

Attrition: the headcount of students who do not return to 
study after being enrolled in the previous year, expressed as a 
percentage of total headcount in the previous year. 

EFTSL: Equivalent Full Time Student Load is a measure of 
the student load of a student expressed as a proportion of the 
student load of a full-time student in a course. 

Aboriginal and Torres Strait Islander: Undergraduate and 
postgraduate Aboriginal & Torres Strait Islander students 
(self identified)

LSES (postcode, Aus 06): students from LSES backgrounds, 
based on the Australian bureau of Statistics’ Index of 
Education and Occupation (IEO) calculated from the 2006 
Census data. This measure includes census variables 
relating to the educational and occupational characteristics 
of communities, including the proportion of people with a 
higher education qualification and/or those employed in a 
skilled occupation. The postcodes in which the bottom 25% 
of the population aged 15-64 in terms of IEO score lived at 
the 2006 Census are classified as LSES.

LSES (postcode, Aus 11): students from LSES backgrounds, 
based on the Australian bureau of Statistics’ Index of 
Education and Occupation (IEO) calculated from the 2011 
Census data. Data for both definitions of this group have 
been provided in this report to compare the measures, and to 
examine historic data from previous reports. Future reports 
will transition to the use of this measure.

Disability: students with a disability (self identified).

InpUTS: students entering UTS through the inpUTS 
Educational Access Scheme and requiring the ATAR 
concession.

All UTS students: all UTS students enrolled in bachelor 
programs including high SES, medium SES, low SES, 
disability, Indigenous students and inpUTS students.

Equity Scholarship: recipients of Commonwealth and UTS 
Diversity Access Scholarships. Equity scholarships are based 
on income assessment and not LSES indicator.

All UTS – no Equity Scholarship: all UTS domestic students, 
excluding those in reciept of an Equity Scholarship.

note on important updates in the current report: 
1.  All data in this report is correct as of 14 April, 2014, 

the run date of the bI reports 
2.  Additional supplementary information such as student 

headcounts and EFTSL figures have been provided in 
the current report to assist with accurate interpretation 
of the data. One reason for this is the removal of 
enrolment caps under the Commomwealth Grants 
Scheme (CGS) in 2012 resulting in larger overall 
numbers of students at UTS (therefore percentages 
alone may not be fully illustrative of trends).
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appendix 1
student equity outcomes: 
access, participation, success and attrition

StUdentS from LoW Socio-economic bacKgroUndS, 
StUdentS With a diSabiLity and edUcationaL acceSS Scheme StUdentS
Chart 1
ACCESS: Percentage and headcount of undergraduate equity group students in their commencing year.

Equity Group Access
% and headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

inpUTS 11.6
(590)

12.9
(622)

11.0
(521)

12.7
(722)

15.1
(865)

12.5
(750)

Disability 2.7
(138)

2.9
(140)

3.0
(142)

4.0
(255)

4.0
(231)

3.2
(194)

LSES (postcode, Aus 06) 10.8
(548)

10.6
(513)

11.2
(528)

10.4
(588)

11.1
(636)

11.0
(663)

LSES (postcode, Aus 11) 10.7
(545)

10.3
(498)

10.9
(515)

10.0
(573)

11.0
(627)

11.0
(659)

Data source: UTS Business Intelligence Portal; Cube: utseqdis; Report: Access – equity groups, from 2004 v04 – Compact. Accessed 
on 8 April, 2014.

inpUTS
 > Access by inpUTS students has been fluctuating over the six year period shown above. After a sustained increase from 2010 

to 2012 of 4.1 percentage points, in 2013 access by inpUTS students has decreased by 2.6 percentage points. From 2012 to 
2013 inpUTS access fell from 15.1% to 12.5% as a proportion of all commencing domestic undergraduate students. Looking 
at the student headcount, there has been a decrease of 115 students, from 2012 (865 students) to 2013 (750 students).

DISAbILITy
 > Access by students with disabilities has decreased by 0.8 of a percentage point from 2012 (4.0%) to 2013 (3.2%). Looking 

at the student headcount, this equates to 37 fewer students with a disability commencing at UTS in 2013 (194 students) 
compared with 2012 (231 students).

LSES (POSTCODE)
 > Access by LSES students has remained reasonably steady from 2012 to 2013. The data for both the 2006 measure and the 

2011 measure are reasonably similar, and show no major variances in their description of patterns of LSES access to UTS 
over time. Although LSES access in terms of percentage of all commencing undergraduate students has not changed 
substantially from 2013, in terms of headcount there are 27 more LSES students in 2013 (by the 2006 measure) or 32 more 
LSES students (by the 2011 measure). both measures demonstrate a continuing trend of gradually increasing commencing 
LSES student numbers.

equity group access at UtS (Ug) 
2008-2013
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Chart 2
PArTICIPATIOn: Percentage and headcount of all equity group students enrolled in each year.

Data source: UTS Business Intelligence Portal; Cube: utseqdis; Report: Participation – equity groups, from 2004 v04 – Compact. 
Accessed on 8 April, 2014.

inpUTS
 > Participation by inpUTS students remained stable from 2012 to 2013 as a percentage of all participating domestic 

undergraduate students (15.4% in both years). However, the student headcount shows a substantial increase from 2809 
students in 2012 to 2955 students in 2013, a growth in participation by inpUTS students of 146. Looking at the six year trend, 
participation for inpUTS students has been on an upwards trajectory. However, the parallel growth in overall participation and 
the fluctuation in commencing inpUTS student numbers over the same period has contributed to a plateau of this growth as 
a percentage.

DISAbILITy
 > Participation by students with disabilities has decreased slightly, by 0.3 percentage points from 2012 (4.6%, 843 students) to 

2013 (4.3%, 825 students). Again, looking at the six year trend, participation for this group had been gradually increasing, with 
a gradual, sustained increase in participation by students with a disability from 574 students in 2008 to 843 students in 2012. 
Slightly lower commencements in 2013 may have contributed to the slightly lower headcount in 2013.

LSES (POSTCODE)
 > Participation by LSES students has remained steady as percentage of all participating domestic undergraduate students, 

as shown by both the 2006 and 2011 measures. Again, both LSES measures are reasonably similar. by headcount, LSES 
participation has continued to increase across the 6 years of data. From 2012 to 2013 there has been an increase of 78 
students according to the 2006 measure and 85 students according to the 2011 measure.

appendix 1
student equity outcomes: 
access, participation, success and attrition

Equity Group Participation
% and Headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

inpUTS 10.4
(1767)

12.1
(2107)

13.0
(2226)

13.9
(2480)

15.4
(2809)

15.4
(2955)

Disability 3.4
(574)

3.5
(609)

3.9
(661)

4.1
(725)

4.6
(843)

4.3
(825)

LSES (postcode, Aus 06) 10.5
(1781)

10.6
(1843)

10.9
(1871)

10.8
(1915)

11.0
(2015)

10.9
(2093)

LSES (postcode, Aus 11) 10.4
(1765)

10.4
(1816)

10.6
(1826)

10.6
(1878)

10.9
(1998)

10.9
(2083)

equity group Participation at UtS (Ug) 
2008-2013
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Chart 3
ATTrITIOn: the percentage and headcount of equity group students who did not return to study after being enrolled in the 
previous year. Ideally the figures will be low, and trends over time should demonstrate decreasing levels of attrition.

Data source: UTS Business Intelligence Portal; Cube: utsattr; Report: Attrition – equity groups, from 2004v04 – Compact. Accessed 
on 8 April, 2014. One of the LSES measures in this cube is referred to as National Census 2011.

inpUTS
 > Attrition by inpUTS students has increased by 1.1 percentage points from 2012 (5.9%, 144 students) to 2013 (7.0%, 189 

students). Attrition for inpUTS students from 2011 and 2012 was relatively low compared with other equity groups, and 
lower than UTS students generally. The 2013 increase in attrition reflects a trend across all domestic undergraduates in 
2013 compared to 2012. 

DISAbILITy
 > Attrition by students with disabilities has increased by 2.7 percentage points from 2012 (8.3%, 59 students) to 2013 (11.0%, 

87 students). This is 28 more students compared with the previous year. Looking at the student headcount data, there are 
relatively small numbers of students associated with this group which means that a rise in attrition such as this will have a 
noticeable effect on the reported percentages. Therefore these results should be interpreted with care. 

LSES (POSTCODE)
 > Attrition by LSES students has increased from 2012 to 2013 on both measures. The 2006 measure shows an increase 

of 0.4 percentage points (12 extra attritions), and the 2011 measure shows an increase of 0.9 percentage points (23 extra 
attritions). UTS is actively engaged in improving retention and success strategies to support the increasing diversity of UTS 
students. Strategies such as the First Year Experience program are in early stages of development and implementation, 
and should positively impact on future attrition rates. 

equity groups attrition at UtS (Ug) 
2008-2013

Equity Group Attrition
% and headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

inpUTS 6.3
(89)

5.9
(102)

7.2
(150)

5.6
(123)

5.9
(144)

7.0
(189)

Disability 7.0
(36)

8.9
(51)

9.7
(56)

7.0
(43)

8.3
(59)

11.0
(87)

LSES (postcode, Aus 06) 7.6
(121)

6.9
(117)

7.2
(133)

8.2
(150)

7.1
(136)

7.5
(148)

LSES (postcode, Aus 11) 7.5
(118)

6.8
(116)

6.7
(122)

8.2
(146)

6.8
(127)

7.7
(150)

All UTS Students 6.8
(1367)

6.1
(1234)

7.5
(1587)

7.3
(1503)

6.6
(1429)

6.9
(1497)
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Chart 4
SUCCESS: Percentage and Equivalent Full Time Student Load (EFTSL) passed by equity group students 

Data source: UTS Business Intelligence Portal; Cube: utseqsucc; Report: Success – equity groups, from 2004v04 – Compact. 
Accessed on 15 April, 2014.

inpUTS
 > Success of inpUTS students has increased by 0.4 percentage points from 2012 (89.2%, 2113 EFTSL) to 2013 (89.6%, 2229 

EFTSL). In 2013, the success rate for inpUTS students is only 0.7 percentage points lower than the success rate for UTS 
Students. When looking at the total number of EFTSL successfully passed by inpUTS students compared with other groups 
in this analysis, there has been an increase of 116 EFTSL and 5.5% over the 12 month period. This is the largest increase of 
all equity groups (as well as greater than the increase for ALL UTS Students which was a 3.7% increase over the 12 month 
period). 

DISAbILITy
 > Success of students with a disability has decreased by 2.5 percentage points from 2012 (87.9%, 535 EFTSL) to 2013 (85.4%, 

526 EFTSL) meaning 9 less EFTSL passed compared with last year. In 2013, the success rate for students with a disability 
is the lowest of all equity groups compared here. There has been a small drop in headcount for new students in this group, 
a similar decrease in participation, and an increase in attrition which may contribute to this decrease, although once more 
it should be kept in mind that there are relatively small numbers of students associated with this group which means that 
reasonably minor fluctuations in attrition will have a noticeable effect on the reported data. 

appendix 1
student equity outcomes: 
access, participation, success and attrition

equity groups Success at UtS (eftSL Pass rates - Ug)  
2008-2013

Equity Group Success
% and Equivalent Full Time Student Load Passed  
(EFTSL)

2008
%

(EFTSL)

2009
%

(EFTSL)

2010
%

(EFTSL)

2011
%

(EFTSL)

2012
%

(EFTSL)

2013
%

(EFTSL)

inpUTS 88.9
(1357)

87.1
(1579)

89.1
(1678)

89.9
(1900)

89.1
(2105)

89.6
(2229)

Disability 89.8
(380)

87.8
(369)

88.7
(412)

87.9
(462)

87.2
(531)

85.4
(526)

LSES (postcode, Aus 06) 88.5
(1251)

85.9
(1278)

86.9
(1303)

87.3
(1358)

88.3
(1422)

87.8
(1479)

LSES (postcode, Aus 11) 88.6
(1244)

86.4
(1264)

87.0
(1273)

87.6
(332)

87.8
(1398)

87.7
(1459)

All UTS Students 91.2
(12609)

90.1
(12834)

90.9
(12586)

91.2
(13114)

90.7
(13239)

90.3
(13811)
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indigenoUS StUdentS

note: Headcounts are used for all charts related to Indigenous students. Due to the small numbers involved fluctuations 
in total student enrolments can be overly influential on the statistics for this group. Keep in mind that Indigenous reporting 
includes both Undergraduate and Postgraduate data unless otherwise stated. 

comparison of indigenous Participation types 
(away from base Programs and mainstream degree Programs) 
2008 - 2013

Indigenous Participation by Course Type: 
Enrolments 
by % and Headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

Indigenous students: AFb block programs 48.3
(130)

54.7
(146)

49.5
(144)

41.3
(107)

28.1
(71)

18.7
(51)

Indigenous students: Main stream programs 51.7
(139)

45.3
(121)

50.5
(147)

58.7
(152)

71.9
(182)

81.3
(222)

Total Indigenous student headcount in all UTS courses 269 267 291 259 253 273

 > The graph above shows that the numbers of Indigenous students enrolled in Away from base (AFb) block programs 
is continuing to decline. Of the total Indigenous student cohort, only 51 (18.7% of total) are enrolled in AFb programs 
compared to 222 (81.3% of total) who are enrolled in mainstream programs. The graph presented here demonstrates 
a continuing sharp decline in AFb participation in 2013 as a proportion of all Indigenous students, and shows that the 
numbers of Indigenous students who participate in mainstream courses has increased considerably.

Note: *Mainstream denotes all courses not run in Away from base (block) mode; Data source: UTS business Intelligence Portal; Cube: utseqdis; 
Report: Away from base student headcounts v03 – block programs Accessed on 8 April, 2014.

Chart 5
InDIgEnOUS hEADCOUnT by COUrSE TyPE: Away From the base (block) Program Compared with Mainstream Enrolment 
for all (Undergraduate and Postgraduate) Indigenous Students

LSES (POSTCODE)
 > Success by LSES students has increased from 2012 to 2013 on both measures in terms of EFTSL. The 2006 measure 

shows an increase of 48 EFTSL passed in 2013 compared with 2012, and the 2011 measure shows an increase of 61 
EFTSL passed in 2013 compared with 2012. Due to the increase in LSES headcount the growth in EFTSL passed is to 
be expected, but as a percentage of all EFTSL attempted there has been a very small decline of 0.5 percentage points 
for the 2006 measure and 0.1 percentage points for the 2011 measure.
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Chart 6
InDIgEnOUS ACCESS: Percentage and headcount of all (undergraduate and postgraduate) Indigenous students in their 
commencing year

 > Indigenous student access has increased from 0.9% in 2012 to 1.2% in 2013 (3 percentage points). Looking at the 
headcount data, there has been a substantial increase in Indigenous student access from 78 students in 2012 to 109 
students in 2013 (31 more students). As a percentage, Indigenous student access has increased even as a percentage of 
Non-Indigenous access to UTS, which has also increased. 

 > It is worth noting that the whole-of-University Indigenous Education and Employment Strategy was rolled out in 2012, 
which was intended to further address issues around Indigenous access and explore the challenges regarding student 
numbers. The impact of these initiatives is apparent in the data seen in 2013.
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all indigenous access to UtS (Undergraduate and Postgraduate) 
2008 -2013

Indigenous student Access (commencing students) 
by % and Headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

Indigenous Access 1.3
(107)

1.1
(96)

1.5
(122)

0.9
(85)

0.9
(78)

1.2
(109)

Non-Indigenous Access 98.7
(8332)

98.9
(8407)

98.5
(7965)

99.1
(9181)

99.1
(9043)

98.8
(9272)

note: This table does not include students who provided no information regarding their Aboriginal and Torres Strait 
Islander identification. Data source: UTS business Intelligence Portal; Cube: utseqdis; Report: Access – equity groups, 
from 2004 v04 – Compact. Accessed on 8 April, 2014.

note: The Indigenous Headcount has not been compared with Non-Indigenous headcounts in the chart above as the 
difference between these groups is such that it would not be usefully visualised in a chart, therefore only the headcount for 
Indigenous students has been shown in this case. 
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Chart 7
InDIgEnOUS PArTICIPATIOn: Percentage and headcount of all (undergraduate and postgraduate) Indigenous students 
enrolled in all years. 

 > In 2013, the total percentage of Indigenous students enrolled at UTS in both undergraduate and postgraduate courses 
once again remained stable at 1.0% compared with 2011 and 2012. Looking at the headcount data it is clear that there are 
20 more Indigenous students participating in 2013 compared with 2012. Non-Indigenous participation has also continued 
to grow, so the headcount increase for Indigenous students has not produced a change in the percentage figures. 

 > A whole-of-University Indigenous Education and Employment Strategy commenced in 2012, and UTS should anticipate to 
see improvements in Indigenous participation in the coming years as a result.

Indigenous student Participation
by % and headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

Indigenous Participation 1.1
(269)

1.1
(267)

1.2
(291)

1.0
(259)

1.0
(253)

1.0
(273)

Non-Indigenous Participation 98.9
(22766)

98.9
(24102)

98.8
(24346)

99.0
(25435)

99.0
(26093)

99.0
(27078)

note: The Indigenous Headcount has not been compared with Non-Indigenous headcounts in the chart above as the 
difference between these groups is such that it would not be usefully visualised in a chart, therefore only the headcount for 
Indigenous students has been shown in this case.

note: This table does not include students who provided no information regarding their Aboriginal and Torres Strait 
Islander identification. Data source: UTS business Intelligence Portal; Cube: utseqdis; Report: Participation – equity 
groups, from 2004 v04 – Compact. Accessed on 11 April, 2014.

all indigenous Participation at UtS (Undergraduate and Postgraduate) 
2008 - 2013
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Chart 8
InDIgEnOUS PArTICIPATIOn AS A UTS KEy PErfOrMAnCE InDICATOr

 > UTS is pursuing a KPI of 2.2% Indigenous student participation by 2018. This target has recently been revised down from 
3.0% in order to achieve a more realistic target in line with population parity. In recent years UTS has gradually increased 
the number of Indigenous students enrolling in mainstream degree programs, and success rates of Indigenous students 
has also gradually increased. The overall decrease in 2011 reflects a decline in the number of Indigenous students enrolled 
in Away From base (block) programs rather than in mainstream courses.

Data sources: UTS Business Intelligence Portal; Cube: utseqdis; Report: KPI UEE2.1: Indigenous Participation by Faculty. Accessed 
on 11 April, 2014. UTS KPI Framework.

indigenous Participation: UtS KPi and actuals (Undergraduate domestic Students only) 
2009-2013 Projection

Indigenous Participation KPI Targets 
by % and Headcount

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

2013
%

(No.)

Indigenous Participation Target (KPI) % 1.30 
(227)

1.50
(257)

1.30
(231)

1.40
(256)

1.50
(273)

2.2 
(n/a)*

Indigenous Participation Actual  
(Undergraduate Domestic Only) %

1.20
(217)

1.40
(232)

1.10
(200)

1.00
(183)

0.9
(176)

-
-

note: Targets are decided by Council in November of each year, and have historically been based on Compacts 
Agreements with the DEC. The targets are outlined in the UTS KPI Scorecard of 2013. Alignment of targets with the 2014-
2016 Compact is yet to be determined, however an aspirational target for 2018 has been set at 2.2%. Note: KPI-UEE2 uses 
the definition of Aboriginal and Torres Strait Islander students as undergraduate domestic students, as a percentage of all 
undergraduate domestic students – including non-responses on Indigenous identification

*Headcount projection can not be calculated without data for total student population in 2018.
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Chart 9
InDIgEnOUS ATTrITIOn: the percentage and headcount of undergraduate and postgraduate Indigenous students who 
did not return to study after being enrolled in the previous year. Ideally the figures will be low, and trends over time should 
demonstrate decreasing levels of attition. 

 > The Indigenous student attrition rate has continued to decrease from a peak in 2011 of 26.5%. In this time frame, attrition 
for this group of students has been reduced by 8.4 percentage points, and is now at the lowest point of Indigenous student 
attrition in the six year trend. This is still relatively high compared with attrition rates for Non-Indigenous students (7.4%), 
although it should be kept in mind that the small proportion (1.0%) of Indigenous students represented in the overall 
student cohort will mean that attrition of a small number of students will impact significantly on the attrition rate when 
viewed as a percentage. 

 > To address the attrition rates of Indigenous students in previous years, Jumbunna Indigenous House of Learning 
has introduced specific Learning and Development initiatives from 2011, combined with the previous Monitoring and 
Tracking program from 2009 (or case management) of the Indigenous student cohort. We are now seeing the anticipated 
improvement in attrition rates. 

 > It should also be noted that while Indigenous attrition has trended downwards, Non-Indigenous attrition for the same 
cohort has trended upwards by 0.9 percentage points in the same timeframe. 

indigenous and non-indigenous attrition rates (Undergraduate and Postgraduate) 
2008-2013

Indigenous student Attrition 
by % and Headcount

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

Indigenous Attrition 25.3
(71)

19.5
(50)

23.5
(60)

26.5
(73)

19.1
(45)

18.1
(41)

Non-Indigenous Attrition 7.7
(2183)

7.0
(1924)

8.2
(2434)

7.5
(2252)

6.5
(2047)

7.4
(2350)

note: The difference between the headcounts for Indigenous and non-Indigenous attrition is such that it would not be 
usefully visualised in a chart, therefore percentages have been used in this case

note: This table does not include students who provided no information regarding their Indigenous identification. Data 
source: UTS business Intelligence Portal; Cube: utsattr; Report: Attrition - equity groups, from 2004 v04 – Compact. 
Accessed on 11 April, 2014.
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Chart 10
InDIgEnOUS SUCCESS: Percentage and Equivalent Full Time Student Load (EFTSL) passed by undergraduate and 
postgraduate Indigenous students

indigenous and non-indigenous Success at UtS 
(% eftSL Pass rates - Undergraduate and Postgraduate) 
2008 - 2013

Indigenous Student Success
% and Equivalent Full Time Student Load Passed 
(EFTSL)

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

Indigenous Success 70.4
(130.2)

65.1
(125.1)

66.8
(130.9)

74.7
(132.1)

80.9
(139.3)

77.1
(129.0)

Non-Indigenous Success 91.6
(14025.9)

90.8
(14865.0)

91.6
(14987.0)

91.7
(15799.7)

91.3
(15999.1)

90.8
(16573.3)

note: This table does not include students who provided no information regarding their Indigenous identification. Data 
source: UTS business Intelligence Portal; Cube: utseqsucc; Report: Success– equity groups, from 2004 v04 – Compact. 
Accessed on 15 April, 2014.
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note: Again, as the difference between the EFTLS passed for Indigenous and non-Indigenous students is such that it 
would not be usefully visualised in a chart, percentages have once more been used in this case.
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 > In 2013 the Indigenous student success rate decreased slightly, from 80.9% in 2012 to 77.1% in 2013. This represents a 
decrease of 3.8 percentage points in EFTSL successfully passed in a 12 month period, although this success rate is still 
higher than all other points in the 6 month trend apart from the recent peak seen in 2012. 

 > There has also been a small decrease of 10.3 EFTSL successfully passed by Indigenous students over this period.

 > The non-Indigenous student success rate has decreased by 0.5 percentage points in the same period, although as always 
when comparing this data with cohorts of such a small size (Indigenous students), it should be kept in mind that minimal 
changes in the data appear to impact significantly on the success rate when viewed as a percentage.
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equity scholarship outcomes: success
StUdentS from financiaLLy diSadvantaged bacKgroUndS: eqUity SchoLarShiPS
Chart 1
SUCCESS: Percentage and Equivalent Full Time Student Load (EFTSL) passed by equity group 

equity Scholarship Student Success at UtS  
(eftSL Pass rates - Ug) 
2008 - 2013

EQUITy SChOLArShIP STUDEnTS
 > Success for students decreased in 2013, across both categories of with or without equity scholarships. Success rates 

for those holding equity scholarships declined by 2 percentage points, compared to 0.4 per cent for UTS students 
without scholarships. Selection of equity scholarship recipients is based upon demonstration of multiple educational 
disadvantages (including financial) impacting student lives. Therefore success rates can be reflective of complex personal 
circumstances, which the university is seeking to counterbalance. The declining success rates will need to be investigated.

Equity Scholarships Success % and Equivalent Full Time 
Student Load Passed (EFTSL)

2008
%

(EFTSL)

2009
%

(EFTSL)

2010
%

(EFTSL)

2011
%

(EFTSL)

2012
%

(EFTSL)

2013
%

(EFTSL)

All UTS — with Equity Scholarship 90.3
(1027)

88.7
(1351)

90.5
(1542)

90.8
(713)

90.4
(300)

88.4
(200)

All UTS — without Equity Scholarship 91.3
(11583)

90.3
(11483)

90.1
(11044)

91.2
(12401)

90.9
(13024)

90.4
(13611)

Equity Scholarships included both Commonwealth and UTS funded scholarships. Following the shift of Commonwealth 
scholarship administration to Centrelink; the EFTSL for students receiving equity scholarships has been decreasing, with 
significant changes in 2011 and then 2012. The current EFTSL largely reflects the UTS Diversity Access Scholarship and 
is inclusive of both full and part time undergraduate students only. Data source: UTS business Intelligence Portal; Cube: 
utseqsucc; Report: Success – LSES, scholarship types – Compact, Accessed on 15 April, 2014.
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Chart 2
ATTrITIOn: The percentage and headcount of students who did not return to study after being enrolled in the previous year. 
Ideally this number is low.

equity Scholarship Student attrition at UtS (Ug) 
2008-2013

Equity Scholarships Attrition 
% and headcount (No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

2013
%

(No.)

All UTS — with Equity Scholarship 4.6
(60)

5.0
(87)

6.0
(119)

5.0
(49)

3.9
(17)

All UTS — without Equity Scholarship 6.2
(1174)

7.7
(1499)

7.5
(1385)

6.6
(1381)

5.9
(1057)

EQUITy SChOLArShIP STUDEnTS
 > Attrition for students receiving Equity Scholarships has decreased substantially in 2013, with rates identifying 3.9 per cent 

attrition. As a percentage of scholarship recipients this represents a much lower proportion of students compared to those 
students not receiving a scholarship which is 5.9 per cent.

Equity Scholarships included both Commonwealth and UTS funded scholarships. Following the shift of Commonwealth 
scholarship administration to Centrelink; the EFTSL for students receiving equity scholarships has been decreasing, with 
significant changes in 2011 and then 2012. The current EFTSL largely reflects the UTS Diversity Access Scholarship and 
is inclusive of both full and part time undergraduate students only. Data source: UTS business Intelligence Portal; Cube: 
govt_eqattr. Accessed on 16th April 2014.
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$1,979,840.00 in commonwealth higher education Participation and Partnerships Program (hePPP) 
funding was allocated across the University for projects and initiatives that support the theme of 
building aspiration.

proJects funded under the  
WideninG participation strateGy in 2013

Sub theme 1 – Schools Outreach

Project name faculty/Unit

Make it Real Summer Schools*: Two-week intensive on-campus workshops in film, 
robotics, science, nursing and design for high-school students. Followed by school visits 
and activities to encourage successful transition to further study. 

EDU with FASS, NMH, 
DAb, FEIT, Science.

Regional school visits: Information sessions about UTS courses and university life. MCU

Schools outreach database: Cross University database to coordinate and record contact 
with schools. 

E&DU and MCU

Sydney Women in Engineering and IT Speakers Program (SWIET)*: interactive workshops 
in schools run by UTS students and professionals. 

FEIT

Schools Magazine Project: Weekly workshops at Lurnea High School (a U@Uni School) 
facilitated by a UTS Communications Student, to assist year 7-8 students develop their 
school magazine. The program also includes workshops at UTS. 

E&DU

Science Experience Days: On campus experience days for year 9-10 students, including 
access for regional students.

E&DU and SCI

UTS Law: Legal Studies Links project*: On campus law workshops and sessions on 
pathways for Year 10/11 HSC Legal Studies students and mock trial workshops at 
participating schools. Resources developed for Legal Studies teachers. 

LAW

Sub theme 2 – Academic Support

Project name faculty/Unit

Social Inclusion Pathway for Refugee Youth: Workshops in web design and development 
for students from a LSES and refugee background at Fairfield High School. 

IML in partnership 
with Centrelink, TAFE 
STARTTS, and Fairfield 
High School 

UTS ART Gallery: exhibition-based workshops for students and teachers from U@Uni 
partner schools at the UTS Gallery.

UTS Gallery

bUiLding aSPiration
Objective: Encourage aspiration for university study, well before the point of enrolment, through the UTS U@Uni Schools 
Outreach program, an integrated suite of programs developed in partnership with targeted schools, TAFEs and communities.

Outcomes:
 > Participant’s aspiration and motivation for higher education is enhanced well before the point of entry.
 > Participant’s knowledge about university increases including access pathways, courses, university life and career options. 
 > Participant’s academic potential is enhanced. 
 > Participant’s family knowledge about higher education is broadened. 
 > building Aspiration programs are valued by community partners and stakeholders.

*  These projects are either wholly or partly funded by the UTS component of the HEPPP bridges to Higher Education Initiative funding (see Objective 1).  
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Project name faculty/Unit

Remote Labs*: A program which allows students and teachers to remotely access 
highly advanced UTS remote laboratory equipment to support the study of Science and 
Engineering. Includes a teacher professional development element. 

FEIT 

HSC Tutorial Scheme*: Tutorial assistance and mentoring provided by UTS students in 
schools. 

E&DU

Sky High Metro*: a two year intensive program for year 7-8 students at risk of early 
disengagement from school. Activities include out of class experiences linked to engaging 
school and classroom activities.

FASS

Sharing Creative Cultures*: Targeting middle school students (Years 5-8) with a focus on 
literacy skills development and cultural support for students in LSES and disadvantaged 
communities through active engagement in the arts, particularly drama.

FASS

Sub Theme 3 - Parents Engagement Activities 

Project name faculty/Unit

Cross-University Parents Project*: Capacity building for Community Liaison Officers, 
cross-University information resources and parents’ experience days. 

bridges partnership

Sub theme 4 - Teacher Professional Development 

Project name faculty/Unit

Engineering Resources for Teachers*: High-school teaching resources for use in LSES 
high schools and at the Teachers’ Day run by Faculty of Engineering and IT.

FEIT

Teacher Professional Development: Scope, trial and deliver professional development 
workshops in New Australian Curriculum workshops on science and history for teachers in 
South West Sydney.

FASS

Sky High Teacher PD: A teacher professional development program focused on enhancing 
teacher capacity to develop and support student engagement in learning. 

FASS

Sub theme 5 - Schools Outreach Activities to Indigenous Students

Project name faculty/Unit

How Big are your Dreams?: An intensive community based program to inspire Aboriginal 
and Torres Strait Islander students to engage with and explore their future.

FASS

Indigenous Marketing and Recruitment: Marketing and promotion activities to schools and 
career markets to recruit Indigenous students to UTS degree programs.

JIHL

The Aspiration Initiative (TAI) and UTS Jumbunna IHL Partnership: Supporting TAI’s 
academic support and enrichment program for Indigenous high school students.

JIHL

*  These projects are either wholly or partly funded by the UTS component of the HEPPP bridges to Higher Education Initiative funding (see Objective 1).  
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$566,973.00 in commonwealth higher education Participation and Partnerships Program (hePPP) 
funding was allocated across the University for projects and initiatives that support the theme of 
Widening access.

Widening acceSS
Objective: Expand admission pathways into UTS for school leavers and mature aged students to assist LSES and Indigenous 
students gain access to university.

Outcomes:
 > UTS pathways for school leavers are expanded to recognise academic potential beyond ATAR attainment.
 > UTS pathways for mature age students are expanded.
 > Recognition of prior learning for mature aged students is improved.
 > Enrolment at UTS by LSES students and TAFE students is increased.

Sub theme 1 – Pathways other than those reliant on ATAr

Project name faculty/Unit

PRS Scheme: Principals are invited to nominate talented Year 12 students from a LSES 
background who may not meet the required ATAR. In 2013 nominations increased from 4 to 
10 for nominations from U@Uni partner schools.

E&DU

Faculty scorecards: Develop student equity performance reports for faculties via the 
UTS: business Intelligence system. 

PQU

Sub theme 2 – Mature Age Pathways

Project name faculty/Unit

Engineering and Information Technology TAFE Pathways*: Credit recognition 
arrangements established between TAFE diplomas/advanced diplomas and UTS FEIT 
degrees and promoted to TAFE students for 2014 admissions. 

FEIT

Health VET Pathways*: Research and develop pathways for entry to undergraduate 
courses in Nursing, Midwifery and other Health programs. Outreach sessions for TAFE 
Nursing students.

NMH

FASS Pathways*: Research and develop pathways into post-graduate adult education 
programs.

E&DU, Faculties & 
relevant units

TAFE Sydney Institute and UTS Pathways Project*: Raise TAFE students’ awareness of and 
aspiration for pathways into university, and strengthen pathways and transition processes.

E&DU Faculties & 
relevant units

Mathematics Bridging Course*:16 week short course to assist TAFE and other students 
successfully transition into first year Engineering and Science. Scholarships are also 
provided for low income students.

Maths Study Centre 
and E&DU

Sub theme 3 – Indigenous Pathways 

Project name faculty/Unit

Jumbunna Recruitment strategy: Promotion of Jumbunna’s pathway schemes through 
media stories, market research and a range of promotional materials. 

JIHL

*These projects are either wholly or partly funded by the UTS component of the HEPPP bridges to Higher Education Initiative funding (see Objective 1).  
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Sub theme 4 – Promotion

Project name faculty/Unit

UTS 10 Points Closer: marketing campaign to South West Sydney: billboard, newspaper 
and facebook advertising of UTS pathway schemes. 

E&DU & MCU

Access and Pathways Marketing: Extension of above project to include TAFE Pathways 
into UTS.

E&DU & MCU
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$1,370,157.00 in commonwealth higher education Participation and Partnerships Program (hePPP) 
funding was allocated across the University for projects and initiatives that support the theme of 
retention & Success and inclusive community.

retention & SUcceSS
Objective: Enhance UTS academic and personal support programs to promote the retention and success of enrolled students 
and actively respond to the changing needs of an increasingly diverse student community.

incLUSive commUnity
Objective: Promote the importance of delivering inclusive community programs and policies that contribute to building a 
university community in which students from diverse backgrounds can thrive.

Outcomes:
 > Support for transition to university for diverse groups of students is improved.
 > First year students are actively engaged in relevant transition programs.
 > Evidence-based transition pedagogy in the first year experience is embedded in the curriculum.
 > Tailored academic, co-curricular and personal programs and resources are delivered to meet the needs of a diverse 

student community.
 > UTS develops an active community of practice that promotes the implementation retention and success pedagogy.

Sub theme 1 – first year Experience (fyE) 

Project name faculty/Unit

The First Year Experience Project: Focuses on aspects of the first-year curriculum and 
the link between the curriculum and existing co-curricular activities. The project aims to 
further develop practice, community and resources for enhancing a student’s first year 
experience at UTS. 

IML

PRS/EAS transition support program: targeted transition support for students entering via 
PRS and EAS access schemes

SSU

Mature Age Student Support: Support programs targeting students entering UTS via 
alternative pathways.

SSU

Sub theme 2 – Academic Support

Project name faculty/Unit

Enhancing computer access: Increased laptop and internet services for LSES and remote 
students. 

SSU

LUCY Mentoring: Female engineering students participate in a work experience placement and 
are matched with an industry mentor. 

FEIT

Text Help Read and Write Literacy software: Loaded on UTS computers to help develop the 
quality of students’ written work and give them greater access to the curriculum. 

E&DU

U:PASS tutoring: Senior UTS students facilitate study sessions in subjects perceived as difficult 
or with historically high-failure rates. 

SSU

Mathematics Bridging Course*: Online assessment and learning resources for first year 
students.

SCI

*These projects are either wholly or partly funded by the UTS component of the HEPPP bridges to Higher Education Initiative funding (see Objective 1).  
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Sub theme 3 – financial Support 

Project name faculty/Unit

Diversity Access Scholarships: Financial assistance offers grants to students experiencing 
financial hardship.

SAU, E&DU

Financial support: Additional financial assistance grants, loans and subsidies. SSU

LSES student housing subsidy: Assistance to access and maintain lease contracts with 
UTS student residences.

SSU

Sub theme 4 – Promotion

Project name faculty/Unit

Disability support and counselling: Increased access to counselling and disability case 
management. 

SSU

Enhancing computer access scheme: Increased laptop and internet services for LSES and 
remote students. 

SSU
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staff diversity at uts 2008-2013

Staff diversity group representation at UtS 2008-2013

Diversity Group
by % and Headcount

2008
%

 (No.)

2009
% 

(No.)

2010
%

 (No.)

2011
%  

(No.)

2012
%

(No.)

2013
%

(No.)

Aboriginal and Torres Strait Islander 1.5
(24)

1.7
(27)

1.9
(28)

1.3
(19)

2.0
(29)

2.0
(29)

People with disability 8.2
(135)

8.8
(137)

8.5
(127)

8.1
(119)

7.7
(115)

7.5
(110)

People with disability requiring workplace adjustment 2.0
(33)

2.2
(34)

2.0
(30)

1.8
(27)

2.0
(29)

2.0
(29)

Language background other than English 32.2
(531)

32.5
(509)

33.8
(506)

34.8
(509)

34.8
(518)

36.3
(532)

note: This equity data is based on voluntary EEO information reported by staff and shows both percentages (%) as well as 
a headcounts (No.). Percentages for Disability and Language background other than English are based on Data source: 
UTS business Intelligence Portal; Disability Academic & Support All UTS, Language Academic & Support All UTS; 
Accessed on 8 April, 2014. Indigenous Participation is based on Data source: UTS business Intelligence Portal; Cube: 
KPIUEE2: Indigenous Participation - % Aboriginal and Torres Strait Islander staff (utsstaff) Accessed on 8 April, 2014. - 
Aligned with UTS KPI definition.

Staff diverSity groUP rePreSentation

DIVErSITy grOUP rEPrESEnTATIOn: Headcount of diversity groups at UTS 
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aboriginal and torres Strait islander staff representation 2011 -2013

aboriginaL and torreS Strait iSLander Staff rePreSentation 2011 -2013

Chart 1
AbOrIgInAL AnD TOrrES STrAIT ISLAnDEr rEPrESEnTATIOn: Number of staff as a percentage of total staff at UTS 

note: Data source: UTS business Intelligence Portal; Cube: KPIUEE2: Indigenous Participation - % Aboriginal and 
Torres Strait Islander staff (utsstaff) Accessed on 11 April, 2014. - Aligned with UTS KPI definition. Despite a number of 
new appointments under the Wingara Strategy, numbers of staff remained stable between 2012 and 2013. This can be 
contributed to two internal staff restructures in areas of the university with significant numbers of Indigenous staff. 
A number of staff also moved on to higher graded positions outside the university.   
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female Staff representation at UtS 
2008 - 2013

Female Staff 2008
%

 (No.)

2009
% 

(No.)

2010
%

 (No.)

2011
%  

(No.)

2012
%

(No.)

2013
%

(No.)

Academic 42.6
(379)

44.3
(413)

43.8
(421)

42.8
(427)

42.3
(438)

43.0
(461)

Non-Academic 56.9
(714)

58.3
(784)

59.0
(838)

59.7
(873)

59.0
(927)

60.0
(973)

SSG 36.4
(62)

37.3
(70)

37.0
(74)

39.7
(89)

40.6
(96)

41.5
(102)

note: SSG refers to the Senior Staff Group (including senior specialists). Data source: UTS business Intelligence Portal; 
Cube: utsstaff; Report: Female Academic & Support Staff All UTS; Accessed on 8 April, 2014. Additional data obtained 
from HR system regarding female SSG representation.

femaLe Staff rePreSentation 2008-2013

Chart 2
fEMALE rEPrESEnTATIOn: Number of women as a percentage (%) of total staff numbers at UTS as well as a headcount (No.)



Simple representation of Proportions of men and Women across academic Levels 
2008 - 2013

Academic 
Level

2008
%

2009
%

2010
%

2011
%

2012
%

2013
%

M f M f M f M f M f M f

A 52.40 47.60 46.30 53.70 50.00 50.00 56.10 43.90 55.70 44.30 48.90 51.10

b 50.70 49.30 49.00 51.00 50.80 49.20 52.20 47.80 51.70 48.30 51.80 48.20

C 59.60 40.40 57.80 42.20 55.30 44.70 55.20 44.80 55.40 44.60 56.10 43.90

D 63.00 37.00 61.30 38.70 61.20 38.80 63.10 36.90 67.50 32.50 66.10 33.90

E 67.00 33.00 66.70 33.30 69.90 30.10 68.40 31.60 68.30 31.70 66.30 33.70

TOTAL 57.40 42.60 55.70 44.30 56.20 43.80 57.20 42.80 57.70 42.30 57.00 43.00

note: based on information sourced from UTS 2011 statistics from DEEWR snapshot; Data source: UTS business 
Intelligence Portal; Cube: utsstaff; Report: Female Academic & Support Staff All UTS; Accessed on 8 April, 2014.

UtS academic Staff rePreSentation and diStribUtion by gender 2008-2013

Chart 3
ACADEMIC STAff rEPrESEnTATIOn by gEnDEr: The number of men and women as a percentage (%) of total staff 
numbers at UTS over six years, distributed across the five Academic Levels (A through E)
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