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FOREWORD – 
RUSSELL TAYLOR

It is with pleasure that I bring our second Annual UTS Social 
Justice Report 2012 to  UTS Council. 

As chair of the Equity Reference Group, it is my responsibility 
to provide this annual report to Council that comments 
on the breadth of UTS’s activities under the banner of 
Social Justice: these include initiatives in the areas of 
equity, diversity and Aboriginal and Torres Strait Islander 
representation.  Having an annual report of this kind denotes 
the centrality of social justice to UTS’s activities.

The report indicates 2012 has been another year of rich 
and diverse activities that have assisted in building a more 
inclusive and socially just world, within UTS and externally 
both in local communities and internationally. 

As a Council member, I would like to express my appreciation 
to the many UTS staff who have undertaken research into 
complex social issues, often addressing the most basic 
human rights, such as access to water and sanitation 
in developing countries, or freedom from slavery within 
Australia. The innovative work facilitated by Shopfront enables 
UTS students to apply their university study to real situations 
and make a practical difference in local communities. Staff 
are also actively engaged in broadening the educational 
horizons of young people who may never have considered 
tertiary study through the rich and creative Widening 
Participation Programs. Anyone who witnessed the U@Uni 
Summer School students’ graduation for one hundred and 
fifty year eleven school students could not doubt the benefits 
of inspiring and encouraging young people to pursue learning. 

I am also pleased with the early progress of the Indigenous 
Education and Employment Policy, which was introduced in 
2011, and brings to life the sentiment UTS has long had in 
regards to Indigenous student and staff engagement. 

UTS’s commitment is demonstrated with Jumbunna’s new 
centre, where students are provided with a welcoming home 
to support them through their educational journey, while 
celebrating the rich contribution that Indigenous people bring 
to UTS.

It gives me pleasure to announce that the UTS Council has 
indicated its strong commitment to equity and diversity and 
respect for Indigenous Australians by creating a formal 
Social Justice Sub-Committee. This will strengthen the 
role previously fulfilled by the Equity Reference Group 
providing the Council with an independent oversight of 
the social justice performance of the university in these 
important areas of responsibility. The Committee will be 
formed by Council members but will have some external 
representatives with expertise in areas of social justice.

It has been my privilege to chair the Equity Reference Group 
and I will undertake my new duties on the strengthened 
UTS Council Social Justice Committee with the same 
commitment and pleasure.

Russell Taylor 
Chair, Equity Reference Group 
UTS Council Member
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INTRODUCTION – 
SHIRLEY ALEXANDER

This year’s UTS Social Justice Report reflects on another 
twelve months of innovative projects and commitment to 
social inclusion by the UTS community. 

Without a doubt, the highlight for 2012 was the UTS Human 
Rights Awards, held in September in the refurbished Great 
Hall.  The venue provided an opportunity for the awards to 
attract the audience worthy of such an event, with over 300 
hundred family and friends of award nominees, along with 
students and staff filling the hall.  The breadth of projects 
and volunteer work being undertaken by both students and 
staff at UTS never ceases to amaze me and is a constant 
reminder of the creativity and commitment of the UTS 
community to social justice. A full summary of the awards  
is in Section 3 of this report.

Unfortunately 2012 was also a year of loss.  Lawrence Vidoni, 
Professor Alison Lee and Narelle Smith were all long-term 
valued employees and key ambassadors for social justice at 
UTS.  We are extremely saddened that these three wonderful 
staff passed away in 2012.  They will be sorely missed right 
across the University for years to come.

2012 Key Priorities
The ongoing consolidation and growth of the UTS Widening 
Participation Strategy across the University continued in 
2012.  We have taken the opportunity of increased Federal 
funds to enhance our student equity programs through 
deepening our partnerships with schools in south west and 
western Sydney, to open out access to university for students 
who may have the capability, but not the opportunity to 
consider that tertiary study might be for them. The additional 
money has also enabled us to grow our staff’s expertise and 
innovation in assisting an increasingly diverse student body 
to make a successful transition into university study. We 
have a hugely successful and active First Year Experience 
Network that brings together academics from every faculty, 
and professional staff, committed to building the success of 
all our students. 

2012 also saw the first full year of operation of the new 
Wingara Indigenous Employment Strategy.  With the 
assistance of strategic funding from the Vice Chancellor,  
we are starting to see some fabulous results—new Aboriginal 
and Torres Strait Islander staff working across the University 
in academic internships, cadetships and traineeships, as 
well as in professional staff positions. A young and dynamic 
Indigenous workforce is beginning to emerge that both 
enriches our community and provides inspiration to our 
Aboriginal and Torres Strait Islander students. We are 
working hard to ensure this development continues.

Another exciting innovation is the Equity in Research 
Initiative, endorsed in 2012, with full implementation due  
to take place in 2013.  The initiative, supported and funded 
by the Deputy Vice-Chancellor (Research) provides a range 
of new programs and activities to better support academics 
whose careers have been interrupted by carer or family 
responsibilities.  UTS recognises the changing nature of 
family relationships; these initiatives will enable men and 
women to both meet their domestic responsibilities and 
maintain their research productivity.  UTS will monitor the 
efficacy of these initiatives through improved gender equity 
data collection. 

As Deputy Vice-Chancellor, Teaching Learning and Equity, 
it gives me great pleasure to be able to provide an overview 
in this annual report of the variety of innovative, forward-
thinking and sustainable projects and programs that benefit 
both UTS and the wider community. 

Professor Shirley Alexander, 
Deputy Vice-Chancellor Teaching, Learning & Equity
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SOCIAL JUSTICE WITHIN THE 
UTS STRATEGIC PLAN

OBJECTIVE 1: UTS MODEL OF LEARNING AND TEACHING 
focuses on increasing the representation, retention and 
success of students from a low socioeconomic background 
through the Widening Participation Strategy.

OBJECTIVE 2: RESEARCH PERFORMANCE 
highlights examples of research across UTS that address 
issues concerning equity, human rights and social justice.

OBJECTIVE 3: INCLUSIVE UNIVERSITY ENVIRONMENT 
highlights initiatives that promote an accessible campus and 
provide inclusive services for students and staff. 

OBJECTIVE 4: ORGANISATIONAL SUSTAINABILITY 
AND CAPABILITY 
promotes better representation of equity groups and the 
integration of workforce diversity practices and principles 
into mainstream workforce planning.

This report is structured around the four objectives in the UTS Strategic Plan 2009–18 and highlights contributions from 
faculties and divisions to the current strategic priorities.

WIDENING PARTICIPATION STRATEGY 
>  increase representation, retention and 

success of low socioeconomic status and 
Indigenous students

RESEARCH PERFORMANCE 
> socially engaged action-research

> community engagement and empowerment

Research 
Performance2.UTS Model 

of Learning 
and Teaching

1.

Sustainability 
and Capability4.Inclusive 

University 
Environment

3. Sustainability 4.nclusive 

REPUTATION: 
Commitment 

to diversity and 
social justice

INCLUSIVE UNIVERSITY ENVIRONMENT 
> accessible campus 
> inclusive programs and services 
> diversity projects

ORGANISATIONAL SUSTAINABILITY 
AND CAPABILITY 

> Supporting and developing a diverse, 
respectful and inclusive workforce

SOCIAL JU
STICE

REPORT
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INTRODUCTION
Now into its third year, the UTS Widening Participation 
Strategy 2010–2015 (WPS) continues to support the 
University’s strong commitment to social justice and 
achieving the equity targets set by the Federal Government:

 > by 2020, 20 per cent of Australian domestic undergraduate 
students will be from low socioeconomic status (low SES) 
backgrounds

 > by 2025, 40 per cent of people aged 25–34 years will hold 
an undergraduate degree.

This chapter reflects how the core values of the WPS are 
being embedded across UTS and into the wider community: 
delivering responsive, research-based programs and 
sustaining long-term, effective initiatives. 

The WPS has four themes designed to improve the 
participation and success rates of students from low SES  
and Indigenous backgrounds: 

1. building aspiration and attainment 
2. widening access 
3. improving retention and success, and
4. creating an inclusive university community. 

The WPS links to the University’s key performance indicators 
for low SES and Indigenous student participation, and to 
UTS Strategic Plan Objective 1: Strengthen the standing 
of the UTS model of global practice-oriented learning, and 
Objective 3: to enhance our strong, inclusive university 
environment. 

Program funding
In 2012, UTS received in excess of $4 million in Higher 
Education and Partnership (HEPPP) funding, and was also 
one of five university partners in a successful collaborative 
bid, which provided resources to build the Bridges to Higher 
Education program. 

$3.2 million of the HEPPP funds were used to implement 
UTS programs that support the increased participation and 
success of students from low SES backgrounds and achieve 
equity targets. In 2012, 47 projects were implemented across 
the University, covering outreach, academic and personal 
support programs for prospective and current UTS students.  
For a full list of programs refer Appendix 3.

Bridges to Higher Education (Bridges) brings together 
the collective experience and resources of UTS, Macquarie 
University, the University of Western Sydney, the University 
of Sydney and the Australian Catholic University in a unique 
collaboration to create new aspiration-building programs 
and build on existing programs targeting school-age 
children, parents and teachers.  

LEARNING AND TEACHING:  
WIDENING PARTICIPATION STRATEGY (WPS)

Successful in its collective bid for $21.2 million (2011–2014), 
this initiative is designed to reach over 100,000 school 
students and boost the participation rates in higher 
education from low socioeconomic status communities.

UTS, as a successful co-driver of the bid, will receive  
$3.2 million over three years from the total Bridges budget  
to extend its existing U@Uni schools outreach program and  
VET pathways projects.

EQUITY & DIVERSITY UNIT’S (E&DU) APPROACH 
TO IMPLEMENTATION OF THE WPS
Throughout 2012, E&DU drove the delivery of the WPS 
across the University. A consultative approach was employed 
with the vision of engaging the UTS community to deliver a 
consistent strategy that will be embedded into mainstream 
University structures and sustained beyond HEPPP funding. 
The following strategies were implemented to support  
this vision.

1. WPS REVIEW — 2012 
As the HEPPP funding is midway through its currently 
planned funding cycle (2010–2014) it was considered timely 
to review UTS’s use of these funds to ensure they can 
effectively deliver on the WPS and UTS strategic priorities, 
and are aligned with the Federal Government targets and 
HEPPP funding guidelines.

The aim of the review process was to:

 > check that UTS had a coherent and achievable strategy, 
with the potential for sustainability through either 
integration into mainstream practices, or through the 
identification of additional internal or external funding

 > identify and address any significant gaps in the range 
of strategies or projects within themes, identified as 
important to success in the emerging WP literature, and

 > recommend a suite of projects that should receive HEPPP 
funds for 2013 and 2014 to support the continued effective 
implementation of the WPS.

Recommendations for the next stage of the WPS include 
building on a number of key projects that met the review 
targets in 2012, particularly to increase their activity and 
audience. There is also scope for new projects to be developed 
in 2013 and 2014 that will help address any gaps identified in 
the review process, especially in the Bridges project.
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WPS communication strategy
In 2012, a communications and outreach officer was 
employed on a part-time basis to expand the promotion 
of the WPS strategy internally, and UTS to the low SES 
community. This position started in November and has 
already begun work on increasing the U@Uni brand in high 
schools across south western Sydney.

Front cover of booklet sent to all target schools in south west Sydney

2. MONITORING AND EVALUATION
UTS constantly refines its WPS monitoring and evaluation 
strategy to ensure targets are in line with planned outcomes. 
Of particular concern is the need to have appropriate data 
captured across all strategy themes to enable comprehensive 
cohort tracking. 

A key outcome this year was the engagement of an external 
consultant to evaluate the effectiveness of E&DU’s flagship 
school outreach project, Summer School. Refer page 11 for 
further details. 

3. FUTURE SUSTAINABILITY OF WPS
Leaving aside major political changes, it is anticipated that 
HEPPP funding will continue until the end of 2014. By that 
time approximately $15 million of additional funds will 
have been received by UTS. It is recognised that it will not 
be possible for all activities initiated under the WPS to be 
incorporated into mainstream funding, given the loss of  
such substantial external funding. 

Therefore, E&DU is actively planning ways in which the 
objectives of the WPS and /or specific projects could be 
fed into UTS’s mainstream policies and programs, or be 
supported by other funding sources, to ensure sustainability 
of the strategy. 

4.   COMMUNICATION AND PROMOTION
Building Aspiration Network
Network meetings were held throughout the year with the 
aim of bringing together project owners and managers — 
both academic and support staff — from across the University 
to review progress, share stories, identify opportunities to 
work together, and discuss monitoring and evaluation. The 
network also provides an opportunity for the mapping and 
aligning of school outreach projects to support the delivery  
of an integrated suite of UTS sponsored activities.

I found it very useful indeed, and Jason and I look forward 
to working with others in this network. It was a good 
opportunity to make contacts and learn about outreach 
projects … all very impressive.

Dr Mary Coupland, Director, UTS Mathematics Study Centre 

Partnerships with key external stakeholders
E&DU maintains strong working relationships with the 
Department of Education and Communities (DEC), schools 
in the south western Sydney region, and community groups 
such as the Smith Family and the Country Education 
Foundation Australia (CEFA). 
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WPS THEME 1: BUILDING ASPIRATION AND 
ATTAINMENT (BAA)
E&DU is responsible for the delivery of the U@Uni School 
outreach program, an integrated suite of outreach activities 
that form the Building Aspiration theme of the WPS. The 
program targets low SES school communities, with a focus 
on 20 metropolitan schools, mostly in south western Sydney 
and 15 regional NSW schools, enabling contact with 7939 
students in 2012.

A key strategic outcome of 2012 has been successfully 
building relationships and project connections across the 
University to strengthen the delivery of the U@Uni program. 
The aim of this integration is to ensure that UTS faculties 
and units are delivering well developed and complementary 
programs into the same school communities that reach 
students across all year levels. Another aim is to direct 
students from younger years into E&DU’s flagship programs, 
Summer School, HSC Tutorial and U@UTS on campus events. 

WPS funded programs include: 

 > low SES schools outreach activities for targeted high 
school students, including metropolitan and regional 
Indigenous students, to provide an experience of university 
and the associated life benefits

 > academic support to high schools to assist students boost 
their academic ability

 > activities to engage parents and give them information 
about tertiary education systems and opportunities, and

 > opportunities for school teachers to engage in discipline 
specific professional development.

Refer to Appendix 3 for a full list of 2012 WPS funded projects 
under the BAA theme of the WPS. 

2012 Program highlights include:
U@Uni Summer School 2012
In January 2012, E&DU, together with participating faculties, 
hosted the fourth U@Uni Summer School program for 
134 students from low SES communities and Indigenous 
backgrounds. Jumbunna Indigenous House of Learning worked 
closely with E&DU to recruit nine students from Indigenous 
backgrounds to take part in the program.

This dynamic program aims to boost enthusiasm for HSC study 
and beyond, demystify university, build interpersonal skills and 
raise personal aspirations. 

Funded by UTS and the HEPPP, U@Uni Summer School is 
a key element of the WPS, which aims to deliver long-term 
sustainable outcomes for improved access, participation, 
retention and success of students at university from the targeted 
equity groups.

The U@Uni Summer School program started in 2009 with just 
29 students and has experienced growth in response to demand.

Make it Real Summer School 2009 2010 2011 2012

Participant numbers 29 25 92 134

The program has three essential components:

1. The Summer School
An intensive two-week summer school at UTS for mainly 
Year 11 students in one of the following faculty areas: film 
making, science, nursing and midwifery, design or robotics. 
By studying on campus with UTS staff and students, school 
students experience the university environment first hand 
and build their confidence for learning and solving problems 
in a team environment. During this fortnight they design 
lamps, build robots and look after hospital ‘patients’ in the 
nursing laboratories.

2. Graduation

Summer School graduation. Photo by Sydney Event Photography

The students’ formal graduation ceremony in the Great Hall 
was a heart-felt event that enabled students to exhibit their 
work and be honoured for their participation in the program 
by their families, UTS executive, their tutors, student 
mentors, teachers and the broader University community.

Comments from students who participated in the 2012 
summer school demonstrated the need to study hard at 
school so they can get into their desired degree:
It was one hell of an experience and it has made me even 
more motivated to get into design at uni! 

I planned to drop out (of school) but I know now I won’t. 

I will enforce more effort into my studies. I really want to be 
able to study at UTS after high school. 

I will study harder to get the ATAR that I want/need to get into 
this Uni.

OBJECTIVE 1 
LEARNING AND TEACHING: WIDENING PARTICIPATION STRATEGY

UTS put the students in gowns, parents meet the 
Chancellor or VC, parents say ‘this was our dream, why 
we came to this country…’ 

Comment from parent Fairfield High School
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Comments from teachers
We are grateful the program exists and that we are able to 
send our students. It has now become a ‘right of passage,’ 
and our students look forward to the chance to go if they 
work hard. Birrong Girls High School

Quite a few participants are now prefects and (one is) also the 
school captain. The captain was considered a very unlikely 
candidate [before Summer School] but he blew everyone 
away with his speech. Sir Joseph Banks High School

Taminya Brown (below) who took part in the Nursing and 
Midwifery Summer School commented that she was ready 
to drop out of school to get a job in the beauty industry. After 
completing Summer School, Taminya changed her mind 
stating, ‘My sister has just started studying nursing and now 
I think that’s what I want to do — being around people and 
helping people and babies.’ 

Katrina Wlodarski, Tahlia Danks, Taminya Brown and Tonika Lyons take 
part in a midwifery session. Photo by Terry Clinton 

Zak Zreika, Ahmad Elfata, Hanen Ghazaoui and Sabran Farah show off 
their lamp designs. Photo by Terry Clinton

3. Summer School Workshops
Students were invited back to UTS during the year for 
workshops such as Life after the HSC and Reunion @ Open Day 

objective 1 
learning and teaching: widening participation strategy

that provide vital academic and personal support to students 
throughout their HSC year. The workshops empower students 
to make informed decisions about their future once school has 
finished. E&DU also visited participating schools providing UTS 
course, scholarship and access scheme information to whole 
year groups. 

Summer School evaluation
In 2012 UTS commissioned an independent evaluation of  
the Summer School. The report will be finalised in April 2013. 
The evaluation is exploring the experience of 121 students who 
attended Summer Schools and follow up activities in 2010 and 
2011, and took their HSC in 2012. The evaluation has combined 
structured interviews with school principals and teachers 
involved in the program, a survey of parents as well as detailed 
surveys and focus groups for students in order to produce a 
comprehensive picture. 

Feedback highlights the positive impacts of the program for 
students: self-confidence, increased aspiration and direction 
are some of the specific outcomes reported, as well as 
demystifying the experience of higher education and campus 
life for the young people attending the Summer School. The 
Summer School bridges the gap between teachers and 
UTS, with very positive feedback from school stakeholders 
concerning the benefits of the program and the relationships 
forged between schools, UTS and the students.  

HSC Tutorial Scheme
In partnership with DEC and UTS Student Services Unit, UTS 
student tutors worked directly with schools in south western 
Sydney to actively assist Year 11 and 12 students, individually or 
in groups, to improve their academic performance and broaden 
their educational aspirations. 

Tutors act as positive role models and invite discussion with 
the school students about their aspirations, career goals and 
the realities of university life and study.

In 2012, six schools participated in the scheme and 12 UTS 
student tutors delivered sessions across three school terms. 

Feedback about the scheme
At home, we can’t afford to pay a tutor, so this program  
is really helpful and fantastic. Year 11 student

The UTS HSC Tutorial Scheme at [our school] has been met 
with enthusiasm by the students who have provided us with 
valuable feedback — they love it! Our previous year 12 students 
who were part of the scheme this year wanted it  
to go on further. High school teacher

The HSC Tutorial Scheme was a great experience for me firstly 
because I am planning to become a teacher. Secondly, sharing 
the students’ experiences, talking with them about the future 
choices they have after finishing high school was a positive 
learning for me. UTS assistant tutor

In response to feedback from schools and DEC, 2013 will see 
the scheme expand into more schools in south western Sydney 
with program delivery across all school terms. Both program 
management and implementation will sit with E&DU.



UTS SOCIAL JUSTICE REPORT 2012: ANNUAL EQUITY REPORT TO COUNCIL12

OBJECTIVE 1 
LEARNING AND TEACHING: WIDENING PARTICIPATION STRATEGY

Bridges to Higher Education (Bridges)
E&DU staff and staff from Jumbunna Indigenous House of 
Learning contribute to a range of collaborative project groups 
designed to increase the University’s engagement with 
schools, students, non-school leavers, teachers, parents 
and communities, including Indigenous and rural/remote 
communities. In addition, UTS chairs both the Parents 
Project group and the Bridges Evaluation project group, 
which has recently engaged evaluation consultants KPMG 
to develop the monitoring and evaluation framework for the 
entire collaboration.

One of the current joint projects includes Bridges Connect,  
a collaborative effort in consultation with NSW DEC, which 
will provide in excess of 60 academic enrichment sessions 
a year to low SES schools and reach up to 4000 students 
plus their teachers. This will also include the airing of 
two documentary series Enquiring Minds and Models of 
Achievement broadcast across national community TV 
stations. TVS (Television Sydney) will be launched in March 
2013. This initiative could only happen due to the collaboration 
and investment by the participating Bridges universities.

Current joint projects include:
 > Parent Engagement events that target different cultural 

groups and communities. Parents are invited to visit 
a university to hear about the benefits of a university 
education and the realities of university life. Visitors  
also receive information about access pathways, and 
services and support available at university, including 
financial assistance.

 > A new web resource that focuses on building aspirations 
and working with the Universities Admissions Centre 
(UAC) on widening participation, dissemination of 
resources online and providing information to students, 
parents and communities.

 > TAFE/VET collaboration developing accreditation 
arrangements, pathways and joint programs as a way  
of widening access for mature age students, particularly 
those from low SES backgrounds.

 > Networks and resources to support Indigenous and 
regional schools and communities build aspiration and 
provide information on higher education.

 > The development of a comprehensive evaluation 
framework and metrics.

The program draws on existing partnerships the five 
universities have with significant education, government  
and non-government organisations including NSW DEC, 
TAFE NSW, UAC, AFL NSW/ACT, The Smith Family and 
Tutoring Australasia.

Parents from south western Sydney attend the Bridges Parents Day at 
UTS in November 2012. Photo by Sydney Event Photography

Bridges Launch
The Bridges to Higher Education project was launched by 
the Federal Minister for Tertiary Education, Skills, Science 
and Research, Senator the Hon. Chris Evans, at Fairfield 
High School on 2 August 2012. The $21.2 million initiative is 
designed to reach over 100,000 school students and boost 
the participation rates in higher education from low SES 
status communities.

‘We have invested an unprecedented $1 billion over the 
next four years to profoundly change the landscape of 
higher education in terms of inclusiveness, diversity and 
accessibility,’ he said. ‘The Australian Government is 
committed to building a stronger, fairer nation and more 
accessible higher education is integral to achieving our goal,’ 
said Senator Evans.

Minister Evans with teachers and university students from the University 
of Sydney who led Bridge building exercises on the day with Fairfield 
High School students. Photo by Conceptavision Creative Media
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Senator Evans launched the project in front of an audience 
of more than 300 higher education providers, partners, 
community stakeholders, parents and school students from 
Fairfield Public School and Fairfield High School. 

‘In order to achieve greater national productivity as well 
as build greater social equity, Australia must break down 
the barriers to lower representation in higher education of 
people with low SES backgrounds,’ said Senator Evans.

Ex Lurnea High School student and current UTS Journalism 
student, Bradley Birnie, spoke about his experience as 
someone who is first in his family to attend university. He 
described his journey to university as ‘transformational’ and 
highlighted the value of university preparedness and clear 
goals and the importance of asking for help along the way  
if needed.

Minister Evans, Professor Shirley Alexander, Deputy Vice-Chancellor, 
Teaching, Learning & Equity, Jude Stoddart, Director Equity & Diversity 
Unit and UTS student speaker Bradley Birnie together with University 
executive and Bridges staff from the participating universities.  
Photo by Conceptavision Creative Media

Teacher professional development (PD)
UTS acknowledges the importance of supporting classroom 
based teachers to deliver better outcomes for their students. 
To support the development of teachers working in low SES 
school communities, the following projects were funded  
in 2012.

FEIT — engineering teachers’ day 
This program is particularly aimed at high school teachers in 
low SES schools teaching maths, physics and technological 
and applied studies (TAS) subjects. The aim is to provide 
and run engineering and HSC curriculum-related activity 
resources to help support teachers in the classroom. 
Activities include an introduction to engineering courses  
at UTS and a series of hands-on workshops with materials 
provided for use back in the classroom.  

By providing these resources the teachers without an 
engineering background are more confident in running 
hands-on workshops for their students and encouraging 
their students to consider engineering as a career option. 
This program also links with the teacher PD element of the 
FEIT Remote Lab project, another WPS funded project.

Faculty of Law — legal studies links project
This project aimed to provide teachers with inspiring and 
interesting resources to assist their teaching of legal studies 
and to establish connections with the UTS Faculty of Law, 
which may encourage legal studies students to consider 
tertiary studies, including the study of law at UTS.

The faculty established a connection with legal studies 
teachers at six schools in south western Sydney to identify 
resources and activities that would assist teachers to inform 
student learning in legal studies. Year 10 students from these 
six schools, who were planning to undertake legal studies 
in year 11, visited the faculty to hear about university life, 
the study of law and take part in a mock trial, an interactive 
human rights workshop and an environmental mediation. 

FASS — national curriculum workshops
In 2012 this project team consulted with teachers from 
south western Sydney and conducted an audit across UTS to 
identify what teacher PD opportunities are already delivered 
and what is wanted. The outcomes from this research have 
directed the development of customised training resources 
on implementing the new national science and history 
syllabi. Pilot workshops will be conducted in early 2013 
targeting teachers in eight of the U@Uni high schools in 
south western Sydney. 

On campus events
In 2012 U@UTS Day hosted 200 students from predominantly 
low SES and regional communities who participated in a 
range of activities and faculty workshops.

These university experience days provide an opportunity for 
high school students to interact with university students 
and receive vital information about careers, pathways and 
university life. E&DU is engaged in the student recruitment 
and coordination of a number of on-campus student 
experience activities for high school students. These include 
Hands on Science, U@UTS Day and Science Experience Day. 

With the assistance of UTS partner, the Country Education 
Foundation (CEFA), Hands on Science Day for Year 10 students 
hosted 73 students, 30 of whom were from regional NSW.

24 students participated in Science Experience Day, a three-
day event for Year 9 students hosted by the Faculty of Science 
with assistance from E&DU.
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TEMORA HIGH SCHOOL VISIT TO UTS
Quotes from the students:

It was an amazing experience; coming from a rural area 
we do not have this opportunity on a regular basis. UTS 
was an eye-opener for us all and in particular for those 
thinking of attending in the future.

It was undeniably brilliant to be able to conduct hands on 
experiments with those we were grouped with. Everyone 
in attendance was extremely grateful for the opportunity, 
and we all got along fabulously because of our shared 
interests and beliefs. 

The Forensic science was everything I had hoped and 
more. I shall definitely be studying this at University, 
and UTS will be my first choice of University to attend. 
This excursion was definitely not what I expected. It was 
great that we could talk to University students about their 
interests and courses that they are involved within, to get 
a better grip on what I may be going into in the future. 
After this trip, I have decided that I will be going into a 
career in science, preferably with forensics. 

This trip has made me rethink my entire career 
perspective. I always have enjoyed science, but after 
this trip I believe that I would like to make a career 
from it. Going into year 11 next year, I can now choose 
my electives around the course that I wish to take at 
university. This trip has made me realise the goals that 
I will set for myself, and the future that I wish to make 
for myself. Anyone thinking of doing this trip should 
immediately sign up; I promise that you will not regret it.

High school students from Yass, Merriwa, Broken Hill, Temora, Narrabri and Willyama attending Hands on Science Day 2012

In November 2012, selected students of Temora High School 
(THS) were given the remarkable opportunity to visit Sydney 
for a ‘careers in science’ expedition. It was seen as an 
opening for rural students, such as those from Temora, to 
experience not only the city lifestyle, but also what pathways 
the students can and should be entering to start a career 
in these fields. The students participated in numerous eye-
opening seminars and experiments at UTS and CSIRO . 

We visited UTS and completed workshops in forensic 
science, mathematics, microbiology, biotechnology and 
veterinary science. All workshops were interactive and gave 
students a wide range of options to choose from after school. 

All students involved from THS were amazed at the facilities 
and opportunities made available by attending this excursion, 
and would encourage all students to take this opportunity.

We would like to express our thanks to CEFA for organising 
this excursion and selecting our school to attend, and in 
particular UTS who so generously funded the trip.
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CASE STUDY
THE SKY’S THE LIMIT
The UTS Sky High! project is the work of Professor 
Rosemary Johnston and her growing team in the 
Australian Centre for Child and Youth in the Faculty of Arts 
and Social Sciences. 

Sky High! is primarily funded by a generous corporate 
donor IMC and also by Higher Education Participation 
and Partnerships Program (HEPPP) funding distributed 
by E&DU to support implementation of the UTS Widening 
Participation Strategy (WPS). HEPPP funds have made 
possible the extension of the original program into a wider 
Sky High Metro (reaching more students and classes in 
participant schools) and Sky High Regional (targeting 
country areas and smaller central schools).

The project’s implementation is supported by the NSW 
Department of Education and Communities and the UTS 
WPS team, and targets children in years 7 and 8 in schools 
identified by UTS in south western Sydney. School staff and 
the project team work together to identify children who are 
in need and/or have potential that for varying reasons is 
not being maximised. The WPS team based in E&DU are 
thrilled to be working with Rosemary and her team  
to support the extended reach, alignment and strength  
of UTS’s U@Uni schools outreach program.

Sky High! provides experiences that help participants 
to realise and develop their potential, encourage and 
enhance aspirations for the future, and inspire continuing 
participation in education. 

The project delivers this through carefully planned 
activities and events that offer students the chance to find 
and develop new skills, grow new ideas about who they 
are and what they can do, and enjoy new friendships. In 
doing so, the project activates connections with learning 
and schooling, which are then augmented and supported 
through formal and informal mentoring by members of the 
UTS team. 

A strong believer and supporter of the Sky High! project 
is global financial organisation the IMC Group. ‘Since our 
inception, over 20 years ago, the IMC Group has made a 
conscious effort to give back to the community. The Sky 
High! project was exactly what we were looking to support 
and we are very proud to be a partner of UTS,’ said Brian 
Hitchcock, Managing Director of IMC Pacific.

It has been this strong community collaboration between 
IMC and UTS that has seen Sky High! soar to Sky High 
Metro and Sky High Regional.

Both IMC staff and UTS students work alongside the 
project team as volunteers in this project. Professor 
Johnston says, ‘IMC is a very committed partner and 
the way the team, the volunteers, and the teachers in 
participating schools contribute to the project’s success  
is genuinely inspiring. 

This idea of real university/community partnerships in 
active projects such as Sky High! is absolutely essential 
if we are going to work together towards being a fair 
and equitable society, and a generous country where all 
children can look to the future, see and explore options, 
and make viable choices about what they can do and how 
they can contribute to that future.’

Birrong Boys High School students: visual arts@UTS event. Photo by Peter Hobbs
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Faculty of Engineering and Information Technology 
(FEIT)
General outreach activities (state-wide strategy)
FEIT offers a successful outreach program to high school 
students and their teachers. Each year, the faculty organises 
two engineering and IT Discovery Days (mixed gender), 
two Women in Engineering & IT Hands on Days (female 
only), a series of engineering and IT half-day and full-day 
on campus visits, and high school course and career talks. 
These activities are aimed at all NSW high schools, with an 
extra focus on low SES schools, national priority schools and 
female high schools. All activities are evaluated and engage 
with over 4000 students annually. The outreach program 
provides a range of activities/workshops for high school 
students to gain a hands-on experience in engineering and 
IT and course, scholarship and career information in all 
aspects of the program. The faculty is co-funded by WPS, 
government and industry partnerships for these programs. 

Sydney Women in Engineering & IT (SWIEIT) speakers’ 
program — WPS grant funding
In 2012, the Sydney Women in Engineering & IT speakers’ 
program was jointly funded by the WPS grant money 
and industry support from the NSW Roads and Maritime 
Services. With this small amount of money, the program has 
been able to reach over 1500 female high school students in 
NSW. The SWIEIT speakers program aims to raise the profile 
of engineering and IT as options for study and career to 
young women in years 8 to 12. The program brings together 
students studying engineering and IT at UTS with alumni 
and professionals for team visits to schools. Schools visited 
in 2012 included those in the Sydney, Central Coast / Hunter 
regions, Dubbo, Illawarra, South Coast and Riverina regions. 
Further WPS funding will enable more rural and regional 
visits or 2013 and 2014. 

Lucy Mentoring Program — WPS grant funding
The Lucy Mentoring Program is being coordinated by the 
UTS Women in Engineering & IT program. This initiative, 
through pairing female engineering and IT students with 
industry women, aims to: 

 > communicate to women the diversity of opportunities 
available for them in the private and public sector and the 
personal advantages of achieving job satisfaction

 > provide an opportunity for female students to work with 
businesswomen, technical women, professional women 
and women of influence

 > provide women, particularly those from disadvantaged 
backgrounds, with access to a network of senior women 
in the private and public sectors, and

 > provide women with a program that will encourage active 
decision making about their careers.

In 2012, the program had a record number or participants 
with 44 students and 44 industry mentors from 22 private 
and public organisations. The program’s final function was 
held on 16 October at UTS Broadway Campus.

Remote Labs Outreach Project
There is a significant challenge in attracting students 
to career paths focused on science, technology and 
engineering. Access to well-equipped laboratories obviously 
assists in this process. Students from low SES schools miss 
out on these opportunities.

FEIT has been a world pioneer in the development of remote 
laboratories. UTS houses one of the largest dedicated remote 
laboratory facilities in the world. Michel de la Villefromoy, a 
lecturer in FEIT, has led an initiative — supported by the WPS 
— that focuses on providing disadvantaged schools in south 
western Sydney with an opportunity to utilise highly advanced 
remote laboratory equipment to support the study of science 
and engineering. The students have been given remote 
access to the equipment over the course of the 2012 school 
year and are provided with associated lessons and resources 
to supplement their learning. The outcome is a substantially 
enhanced access to high-quality science learning for these 
disadvantaged schools.

Through the WPS, UTS is opening doors to many students 
who previously missed out on these opportunities. This 
project has been not only about promoting technology, but 
rather embodying a whole approach to learning and discovery. 

For his work, Michel received a commendation in the Social 
Inclusion Award at the 2012 UTS Human Rights Awards.

WPS THEME 2: WIDENING ACCESS (WA)
UTS realises that creating aspirations for higher education is 
insufficient if we continue to rely on a limited range of access 
pathways. Recent literature has identified the problem of 
over-reliance on ATAR and its limitations as a predictor  
of outcomes.

The University is committed to building upon and developing 
new pathways to support school leavers, vocational 
education and training graduates and other prospective 
students realise their aspirations for a university education. 

Principals’ Recommendation Scheme (PRS)
The Principals’ Recommendation Scheme empowers 
principals to nominate students from low SES backgrounds 
who have experienced financial disadvantage and who 
demonstrate the capacity to achieve at university. They must 
reach a minimum ATAR to be guaranteed a place.

In response to the review of the 2011 PRS pilot, principals 
were invited to recommend up to four students from 
each school, effectively doubling their capacity for PRS 
nominations. This resulted in increased nominations, 
with 260 students nominated in 2012 compared to 165 the 
previous year. 

In 2012 UTS tracked its first cohort of PRS pilot students, 
and found their performance consistent with other students 
entering via the inpUTS Educational Access scheme. 

OBJECTIVE 1 
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The complementary project UTS Principals’ 
Recommendation Scheme Case Management completed 
its pilot phase in Semester 2, 2012. This project offers 
PRS students additional support via tutoring and case 
management. The pilot of this WPS funded project lays the 
foundation for future support of the PRS cohort.

Vocational education and training (VET) pathways
A range of projects were funded to build and support 
pathways to UTS from TAFE as a way of widening access 
for mature age students, particularly those from low SES 
backgrounds. Through the Bridges to Higher Education 
Initiative, UTS and TAFE NSW entered into a partnership  
to build and promote pathways to TAFE students, and  
identify how to more effectively prepare TAFE students  
for university learning. 

The Faculty of Engineering and Information Technology 
(FEIT) continued the work begun in 2011 with the TAFE 
Sydney Institute to map pathways from TAFE diploma/
advanced diploma qualifications to mechanical engineering 
undergraduate degrees. A new project was initiated between 
FEIT, the Maths Study Centre and the Sydney Institute to 
identify and develop options for building TAFE students’ 
mathematics capabilities prior to university entry. This will  
be progressed in 2013. 

The Faculty of Health began a new project in late 2012 that 
builds upon its 2011 work to increase the number of students 
transitioning from TAFE into the Bachelor of Nursing, 
particularly low SES and Indigenous students. Other 
potential pathways from VET into health courses will also  
be explored through the project. 

The Faculty of Arts and Social Sciences began a project in 
October 2012 to research and develop pathways for mature 
age, low SES students into post-graduate Adult Education 
Programs. The new project will undertake research and 
consultation to provide options for new pathways and a 
proposal for the future development of these. 

A research study was initiated in late 2012 to gain greater 
insights into the learning interests, motivations and needs 
of students entering university via VET and other non-school 
pathways. This will contribute to future directions and strategies 
for pathways development and student support processes. 

Marketing
The 10 Points Closer advertising campaign ran for a second 
time in south western Sydney. The campaign’s aim was 
to increase awareness and applications to the inpUTS 
Educational Access Scheme that offers ATAR concessions 
for applicants demonstrating educational disadvantage. This 
year the focus of the campaign was train station billboards, 
Facebook and cinema advertising.

Refer Appendix 3 for further details on WPS funded  
WA projects.

WPS THEME 3: IMPROVING RETENTION AND 
SUCCESS (R&S)
A key element of the WPS is to enhance the support students 
receive to successfully complete their study. UTS units and 
faculties provide a wide range of programs to achieve this 
goal. HEPPP funds have been used to improve this support.   
Funded programs are listed in Appendix 3. Highlights of key 
programs are set out below.

Financial support and equity scholarships
Vital to the WPS are the financial and academic support 
services available to students once admitted.

In 2012, UTS surveyed over 250 Equity scholarship recipients 
to gather their feedback about the value of their scholarship. 
Survey results identified a link between financial support 
and improved retention and success, with the following views 
reported by equity scholarship recipients:

 > 86 per cent of students strongly agreed or agreed this 
made them feel supported by the University

 > 85 per cent of students strongly agreed or agreed this 
improved their experience of being a student at UTS

 > 76 per cent of students strongly agreed or agreed this 
helped them to stay at UTS instead of dropping out

 > 70 per cent of students strongly agreed or agreed this 
improved their academic achievement/results.

In 2012 faculties and units across the University provided 
financial assistance to the value of $1,034,200 in the form of 
Equity scholarships. Close to 600 students were offered an 
Equity Scholarship and over 1000 more received grants and 
subsidies through the Financial Assistance Service.

The Diversity Access Scholarship fund, coordinated by the 
Equity & Diversity Unit, makes an ongoing and significant 
contribution to available scholarships and grants, by drawing 
together the funds of Higher Education Participation and 
Partnerships Program (HEPPP) allocation, donations, Staff 
Giving Fund and UTS operating budget. In 2012 more than 
$893,000 was distributed as follows:

 > almost $785,000 toward Diversity Access Scholarships 
offering individual students between $600–5000.

 > $30,000 toward student book vouchers distributed to 
educationally disadvantaged students.

 > $80,000 toward the Equity Grant Fund to support students 
through the Financial Assistance Service.

The Financial Assistance Service within the Student Services 
Unit offers a range of assistance to financially disadvantaged 
students, which in 2012 included:

 > 370 students receiving grants to meet their immediate 
living expenses, valued at $177,500. 

 > 285 students receiving book vouchers to support their 
success, valued at $43,200.

OBJECTIVE 1 
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 > 165 students requiring IT equipment, including laptops, 
desktops and internet accounts, to the value of $192,894.

 > 139 students supported with housing costs, valued at 
$161,700.

There was a 32 per cent increase in the annual number  
of appointments with Financial Assistance Officers in 2012.

In 2012, HEPPP funding also enabled the extension of a 
number of academic projects aimed at improving retention 
and success. This included the following Widening 
Participation projects.

First year information, course selection and enrolment
A number of strategies for ‘brand new’ students — those 
who did not know anyone who had been to university — 
helped with the transition from high school to UTS. This 
project employed many second-year students from low 
SES backgrounds to help mentor and socialise with the 
new students, helping them fit in to their new environment. 
First-year subject lecturers also participated in online 
interviews, face-to-face sessions at Orientation Week and 
in the enrolment queues, connecting with the students by 
telephone and email, and joined in social occasions such as 
the pre-census barbeque. Videos are at www.youtube.com/pl
aylist?list=PL7337F04A72EF7359.
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U:PASS
U:PASS is a program designed to assist students who are 
studying subjects that are perceived as difficult or historically 
have a high failure rate. U:PASS leaders are trained senior 
students who have previously completed the subjects. They 
assist students in study sessions. Overall, U:PASS makes a 
real difference to student learning and student development. 
HEPPP funding enabled the addition of seven subjects with 
the assistance of seventeen new leaders. 87 per cent of 
survey respondents who were considering discontinuing the 
course or dropping the subject decided to stay as a result of 
attending U:PASS sessions.

The graph below shows the relationship between the  
number of U:PASS sessions attended and improvement  
in student results.

Average Mark by Attendance for All Subjects
Spring 2008 – Spring 2012

www.youtube.com/playlist?list=PL7337F04A72EF7359
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Pilot support program for Principals’ Recommendation 
Scheme students
Student Services Unit trialled a program to provide individual 
service plans, brokered referrals, mentoring and subsidised 
tutoring of Principals’ Recommendation Scheme (PRS) 
students (admitted on the basis of potential recognised by 
their school rather than ATAR) to support their retention 
and success in first year at UTS. This project supports 
Compact Performance Indicator 1A: Proportion of domestic 
undergraduates who are from a low SES background. 130 
students — including all known PRS students — were 
approached by email and phone in week 1 of the Spring 
semester, with details about the pilot project and support 
services available at UTS. 

Of these students, 33 expressed interest in the pilot project 
and/or additional follow-up and 21 elected to engage with 
the project further (17 PRS students and four students who 
were on academic caution). Various case management 
tools were used as part of project work and approaches to 
case management varied according to the issues raised by 
the student. Some students received subsidised tutoring in 
subject material. The project is being expanded in 2013.

University library WPS project — student communication 
skills 
This project aimed to increase student confidence and 
fluency in academic communication by encouraging reading 
and discussion around a diverse range of literature. A 
secondary aim was to increase social cohesion through 
events and activities that make students feel welcome 
and included in academic life. The project encompassed 
a range of activities, such as a fortnightly reading club, 
which used short, topical and scholarly readings to improve 
comprehension, fluency and vocabulary, a Read@UTS blog 
and a Facebook reading group. The 2012 National Year of 
Reading (NYR) was a focal point for events, with author talks 
by UTS-associated writers, movie screenings, book displays 
and competitions organised around the NYR themes. 

Additional support was provided by expanding the library 
collection with new resources to develop English language 
skills. These included eBooks and interactive language 
learning, and academic writing programs that were 
supplemented with hands-on workshops to demonstrate the 
use of the material. A new study skills web page simplified 
access to resources for skills development. Other new tools 
— an assignment writing guide, assignment calculator and 
interactive referencing guide — were developed in collaboration 
with HELPS (Higher Education Language and Presentation 
Support) staff. The Library continued to provide course 
materials in alternative formats for students with disabilities  
to ensure equitable access to educational materials.

Indigenous Literacy Day is an annual event that raises 
awareness of Indigenous issues and supports literacy 
development. The library runs events in collaboration 
with Jumbunna Indigenous House of Learning, the Co-op 
Bookshop and the Sydney Story Factory. This year we 
collected donations of books for the Cherbourg community 
in Queensland to rebuild their local school and library that 
had been devastated by fire. The day was celebrated with 
an invitation to Indigenous children from local primary and 
high schools to attend workshops at the library. The Sydney 
Story Factory (based in Redfern) ran workshops where 
primary school children composed a story and made their 
own printed book with their photo on the back cover. High 
school students created digital books using sound, moving 
image and photos to tell their stories. We also hosted a talk 
by Australian author, Kate Grenville who discussed her book 
Colonial Trilogy, looking at the history shared by Indigenous 
and non-Indigenous Australians.

Events were very well attended and resources well used, 
highlighting the importance of reading and communication 
as skills necessary to academic success and encouraging 
students to see the library as a welcoming location and a 
partner in learning.

By the way, Reading Club is awesome!!! 

Doris (student) 

I have received very positive feedback regarding the reading 
club — it is a great initiative.

Michelle Maarhuis (Project Officer, Student Engagement 
and Development, Student Services Unit)
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First Year Experience Project (FYE)
‘For some kids, university is a very scary place,’ says 
Professor Tony Baker, Head of the School of Chemistry and 
Forensic Science. ‘They’re used to an environment where 
they’re typically in a class of 20 to 30 students with one 
teacher. But there are actually very few experiences like that 
at university.’ 

Chemistry 1, a first semester core subject, has been 
completely overhauled, supported by two concurrent FYE 
grants. With approximately 800 students undertaking 
Chemistry 1 in the Autumn semester, the project was huge. 
One grant addressed maths preparation, developing a 
diagnostic test and online maths support resource. This was 
so successful that it is being expanded to be used in all FY 
science subjects.

The other grant was used to induct demonstrators in 
transition practice and to re-design the subject to favour 
more discussion for learning, realign lectures with labs  
and revise assessment tasks.

‘About half of the academic staff of the school actually 
contributed to the revamp,’ says Baker. 

‘It was a good bonding exercise, and I don’t mean that in 
the chemical sense! Research shows it’s very important for 
students to have early, low stakes assessment and we’ve 
tried to do that.’ 

The subject has seen a ‘substantial improvement in the 
pass rates’ from below 50 to more than 80 per cent and ‘the 
more active teaching and learning engagement has meant 
not only a better experience for the students, it’s actually 
a better experience for the teachers too.’ Baker adds that 
the Autumn Student Feedback Surveys showed ‘at least 10 
demonstrators who got an overall rating of 4.5 on a five point 
scale. That’s exceptional!’ 

It is expected that since this subject is a key subject in FY 
Science, retention will improve in 2013. 

Architectural Design is a first-year subject that requires 
students to present their designs to class groups and receive 
critical feedback. Students find this aspect of design culture 
stressful, resulting in withdrawal or failure. Using a FYE 
grant, a group of second-year students were trained to act 
as peer mentors/tutors in the design workshop. Over seven 
weeks, the older students were briefed on the weekly goals 
and worked with tutors to run the classes. At the end of 
each workshop, the coordinator de-briefed the second-year 
students to ensure consistency of approach. 

Student feedback on the subject improved considerably, 
as did grades, with students from low SES backgrounds 
performing better than the overall cohort. An unexpected 
bonus was that the second year peer-mentors also improved 
their grades. The project has been so successful that the 
faculty is using peer mentoring in their broader support 
programs for student success. 
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The First Year Experience (FYE) project at UTS aims to 
support the transition, retention and success of students 
from low SES backgrounds and Indigenous students. The 
institution-wide project is underpinned by the philosophy 
that good practice for these students is good practice for all 
students. It engages academic and professional staff who 
work with first-year students to ensure these students are 
adjusting to life at university. 

The FYE project supports a number of university-wide 
components, including a strategy group, a FYE coordinator, 
networking and a grants program. All UTS staff can be 
involved in the FYE project, promoting collaboration between 
different UTS initiatives and sharing resources and expertise 
wherever possible. The ongoing success of the FYE program 
has seen greater numbers of students continuing their 
higher education past the crucial first year and staying  
on to finish their degrees. 

FYE framework
The FYE strategy group has developed a framework for 
the project, based on the themes of: student identity and 
belonging; transition pedagogy in the curriculum; support 
for teaching staff working with FY students; supporting 
students to navigate the system and creating a supportive 
infrastructure. The FY coordinator manages the project 
and supports all of the strategies within this framework. 
The coordinator is part of the FYE strategy group and is 
responsible for ensuring that the FYE framework is coherent 
with practices within the UTS environment.

FYE network
This successful network of academic and support staff has 
attracted over 220 academic and support staff members. 
The network held five forums in 2012, focusing on aspects 
of first-year transition pedagogy, with academics presenting 
successful FYE grant outcomes. Networking and sharing of 
practice is critical to the success of these forums.

FYE grants
The grant scheme aims to support academics to embed first 
year (FY) transition pedagogies into the curriculum, with 15 
grants of up to $4000 approved in 2012. 

Some grants have already improved student retention and 
success and fostered curriculum innovation. A number 
have produced resources, including booklets (Maths 
for Chemistry); podcasts for clinical practice (Health); 
Independent Study Guides (Law); and tutor manuals (Design, 
Engineering). In Nursing, academic teams designed an 
authentic learning case study with a progressive assessment 
design and iterative feedback. Other successful projects 
looked at embedding academic literacy (Economics, 
Education), technology-enabled assessment and feedback, 
time management activities, teamwork building, peer 
tutoring, and social media use to foster a sense of belonging. 
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FYE faculty communities of practice
Faculties were given $1000 towards the development  
of communities of practice within the first year teaching 
community. Of the activities that were undertaken, two 
faculties built strong and ongoing academic communities 
(Science and FEIT), with other faculties focused on casual 
academic support. 

Other resource development
A FYE tutor package to help new academics work with 
transition students was initiated and will be available as an 
online resource in 2013. 

Refer Appendix 3 for further details on WPS funded RS projects.

 

Alison Beavis, Senior Lecturer and Professor Tony Baker, School of Chemistry and Forensic Science. Photo by Joanne Saad
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SUPPORTING OUR ABORIGINAL AND TORRES 
STRAIT ISLANDER STUDENTS 
In 2011, UTS adopted a new Indigenous Education and 
Employment Policy (IEEP) and UTS’s first Indigenous 
Education Strategy (2011–2014). Overseeing the 
implementation of the strategy is the newly established 
Vice-Chancellor’s Indigenous Strategies Committee, which 
will oversee outreach and recruitment, student services, 
Indigenous studies and Indigenous research at UTS. This 
new policy has spread the responsibilities for Indigenous 
Education and Employment across the range of stakeholders 
— from Senior Executive to faculty and unit managers — 
through ongoing engagement and dialogue.

Jumbunna Indigenous House of Learning (JIHL) assumes 
the responsibility of conducting outreach activities for 
recruiting Indigenous students into mainstream degree 
programs across the University. We currently have 
Indigenous students studying in all faculties across UTS.

In recent years we have been able to slowly increase the 
numbers of Indigenous students enrolling in mainstream 
degree programs. We acknowledge that the numbers 
are still relatively low and that in order to go some way to 
meeting our Indigenous student targets a different approach 
to our traditional recruitment activities is needed. 

A major challenge will be to meet the Indigenous access  
KPI as well as improve our success and completion rates. 
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To this end we envisage a continued major investment into 
the areas of outreach (marketing and recruitment) and the 
student services portfolio. Another important element in 
this will be the relocation of Jumbunna and expansion of its 
student facilities.

UTS in the shorter term will revisit the present Indigenous 
access target of 2.2 per cent, which is measured using the 
NSW population parity, with a future commitment to move 
towards an Indigenous access target that will reflect the 
national population parity of 2.5 per cent.

The number of Indigenous students enrolling in mainstream 
courses has shown a slow incline. The number of ‘offers’ 
made to Indigenous students through the University’s 
Jumbunna Indigenous House of Learning direct entry 
program was 48 in 2012. Please see the attached tables for 
more detailed numbers.

From the available UAC data we can see a steady increase 
in the numbers preferences to study at UTS by prospective 
Indigenous students.

Jumbunna students. Photo by Anna Zhu
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Throughout 2012, the Jumbunna outreach team, whose 
primary focus is to raise the profile of UTS and build the UTS 
reputation among potential Indigenous students, delivered 
the following marketing collateral:

 > student prospectus (hard and soft copy)
 > social media (Facebook page)
 > rebranded website
 > rebranding of a suite of marketing materials
 > outreach events (on and off campus), and
 > research study (prospective students).

Additionally the research study revealed that UTS needed to 
increase its visibility among prospective Indigenous students. 
Compared to the University of Sydney or the University of 
NSW, students had a relatively low understanding of what 
UTS could offer Indigenous students. The outcomes of 
the study will inform the future direction of a longer term 
Jumbunna Outreach and Marketing Strategy. 

Jumbunna continued with the traditional hosting a series 
of social and cultural events throughout 2012, aimed at 
engaging students and staff across the University, promoting 
Indigenous topics of interest and providing the opportunity for 
discussions and interactions.

UTS participated in Indigenous Literacy Day, in association 
with Jumbunna and the Co-op Bookshop. This included a day 
of activities, workshops and talks aimed at both Indigenous 
high school students and their teachers to build aspiration 
towards university studies and support Indigenous literacy.

Substantial preparatory work occurred in 2012 to develop 
the suite of entry pathways to UTS for Indigenous students. 
Commencing in 2013, this suite will include the following 
pathways:

 > traditional ATAR 
 > Jumbunna Direct Entry Program
 > Jumbunna Unistart (an enabling program)
 > UTS: INSEARCH

Australian Indigenous Mentoring Experience 
Australian Indigenous Mentoring Experience (AIME)  
operated a mentoring program under contract at UTS in 
2012. The overall aim of the program was to provide a unique 
educational experience for university students to engage 
with Indigenous Australia and to see Indigenous high school 
students eventually complete year 12 at the same rate 
as their fellow Australians. The program was intended to 
increase year 10 and 12 completion rates for these students 
along with university admission rates. AIME staff recruited 
and trained UTS students to act as mentors. Mentors 
subsequently met with Indigenous high school students  
and their teachers at sessions delivered at UTS campus.  
The program was delivered to 12 year 9, 11 year 10 and 25 
year 11/12 Indigenous high school students. There was an 
awards ceremony where high school students spoke of 
their increased confidence as a result of involvement in the 
program, and UTS mentors spoke of their learning.

Ngana Mai day coordinated by Jumbunna Indigenous 
House of Learning
Ngana Mai means ‘to dream’ in Gadigal language and that’s 
exactly what we wanted Aboriginal and Torres Strait Islander 
students from years 9 to 12 to do at UTS. Based on UTS’s 
popular U@UTS program, Ngana Mai was developed to give 
Indigenous students from NSW a taste of what life is like at 
UTS and to allow them to dream big about their future.

45 students from across NSW enrolled in two different 
lectures/workshops for a day of activities in their faculty of 
choice, with the highest number of students attending from 
the Central Coast and Western Sydney. The event was run 
by Jumbunna Indigenous House of Learning in conjunction 
with faculties across UTS. The Faculty of Engineering and 
Information Technology participated in this program by 
providing interactive workshops and an informal information 
session about the faculty led by an Indigenous scholar and  
a UTS employed Indigenous student, with a focus  
on cadetships. 
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INTRODUCTION
The UTS Strategic Plan 2009–2018 outlines our vision to be 
a world-leading university of technology, a university that is 
aligned with the needs of the 21st century and that meets 
the needs of our students, staff, industry partners and the 
community. A strong research performance is integral to 
achieving this vision.

UTS researchers aim to ‘develop a global reputation for 
research excellence based on research that delivers real 
benefits for society, industry and environment’. Building 
organisational capability and an inclusive workplace culture 
for academic staff engaged in research is a high priority at 
UTS. These aims are reported in the UTS Research Strategy 
2010–2015.

UTS provides opportunities for our students to be part of 
ethically responsible and socially relevant research, and  
this a major element of the UTS graduate attributes.  
The University is well-regarded for its demonstrated links 
between research and societal, environmental and economic 
impact, with a particular focus on social justice, human 
rights and equity issues at the forefront.

The following are examples of social justice related research 
in UTS faculties and centres. 

NEW RESEARCH PROJECTS COMMENCED IN 2012
UTS Business School / Centre for Health Economics 
Research and Evaluation
Factors driving the gap between Aboriginal and non-
Aboriginal diabetes rates and related health outcomes in 
(non-remote) NSW — Dr Rebecca Reeve

Diabetes mellitus is a national health priority area and 
Aboriginal people in NSW are approximately three times 
more likely as non-Aboriginal people to have diabetes. Most 
Aboriginal people in NSW live in non-remote areas. The aims 
of our study were to address the lack of population-wide 
studies of diabetes amongst Aboriginal residents of (non-
remote) NSW; estimate the prevalence of risk and protective 
factors for diabetes in Aboriginal and non-Aboriginal 
populations; and identify targets for policy and intervention  
to reduce the ‘diabetes gap’.

Differences in age effects, body mass index and education 
appear to be driving the gap in diabetes rates in non-
remote NSW. Evidence also suggested that psychological 
distress may increase the likelihood of Aboriginal people 
having diabetes. Overall the results indicated that improved 
nutrition, exercise and capacity to access and act upon health 
care information are required to close the gap. Current policy 
directions focusing on improved nutrition and exercise, and 
awareness and engagement with primary care resources 
appear to be appropriately targeted — that is, the goals align 
with the risk factors that underlie the diabetes gap.

The first-year results were presented at the 2012 Australian 
Health Economics Society (AHES) Conference in Darwin, a 
journal article will shortly be submitted to the Australia New 
Zealand Journal of Public Health and the results will be used 
to inform public policy debate on the issues.

RESEARCH PERFORMANCEE
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UTS BUSINESS SCHOOL 
Indigenous women and entrepreneurship in NSW —  
Sonya Pearce and Professor Jock Collins 
Indigenous socioeconomic disadvantage remains stubbornly 
entrenched despite many policy initiatives by successive 
federal governments. 

This program hopes to (1) investigate the experiences 
of Indigenous women who own private enterprises or 
who control community-owned enterprises; (2) critically 
investigate the ways that Indigenous culture, family and social 
networks shape the nature of female Indigenous enterprise 
activities, their success and longevity; (3) investigate the 
employment, education and training contributions that 
female owned or controlled Indigenous businesses make 
to Indigenous community development; and (4) develop 
foundations for the development of theory and praxis 
conducive to Aboriginal Women and enterprise development.

This research is significant because it explores the potential 
of the entrepreneurial activities of Indigenous Australians 
to overcome Indigenous socioeconomic disadvantage in a 
way that is controlled by Indigenous people, thus linking 
Indigenous entrepreneurs to economic development and self-
determination. Of interest in this regard is the contribution of 
Indigenous enterprises controlled or owned by women to wealth 
creation and enterprise formation, to international trade and 
tourism, to regional development, to Indigenous employment 
creation, to the development of training opportunities for 
Indigenous youth and to community development. 

Intergenerational disadvantage can be tackled with this 
new knowledge, especially given that Aboriginal women 
most commonly are the head of their families. Aboriginal 
businesses provide jobs for the Aboriginal community 
and hold the potential to create important pathways 
to Indigenous self-determination, new possibilities for 
Indigenous youth and Indigenous communities in Australia 
within the context of self-determination. 

The significance of the research lies in its potential to 
improve significantly our understanding of the way gender 
intersects with Indigeneity to shape the dynamics, success 
and outcomes of Aboriginal business enterprises in 
Australia, laying the foundations for an increase in the 
number and size of Indigenous enterprises in Australia  
in coming decades.

See related project on page 30

UTS BUSINESS SCHOOL / SCHOOL OF 
MANAGEMENT / CENTRE FOR CORPORATE 
GOVERNANCE
2012 Australian Census of Women in Leadership — 
Professor Thomas Clarke
In 2012, board directors of the ASX500 comprised 9.2 per 
cent women; 90.8 per cent men — despite women having 
been the majority of university graduates for many years.

This project aimed to encourage action to increase the 
number of women in leadership in Australia through 
counting the number of female board members and senior 
executives in the ASX 500; performing longitudinal trend 
analysis against a decade of past census data; analysing 
the data by industry and making international comparisons; 
and placing the data in context in terms of the literature on 
women in leadership.

The report, launched on 27 November 2012, provided 
the official government figures for women in corporate 
leadership in Australia and will be used as the international 
comparator for 2012. The Australian Bureau of Statistics 
will also use the data in its publications. Past censuses have 
led to policy and regulatory change to encourage women 
in leadership. The EOWA Census Report, photographs and 
further information including a video can be obtained from: 
www.wgea.gov.au/Information_Centres/Resource_Centre/
WGEA_Publications/WGEA_Census.asp

www.wgea.gov.au/Information_Centres/Resource_Centre/WGEA_Publications/WGEA_Census.asp
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CASE STUDY
DR JULIET WILLETTS
Research Director at UTS Institute for  
Sustainable Futures 
No matter who you are and where you come from, you need 
water to live. ‘It’s kind of a non-negotiable,’ said Dr Juliet 
Willetts. ‘I see water as a basic human right and something 
humans can’t live without.’ Yet with UNICEF estimating that 
884 million people in the world do not have access to safe 
water, Juliet knows how much work needs to be done in  
the sector. 

‘The global scale issues are still huge and there’s also 
complicating factors like climate change, but you’ve just got 
to do what you can and focus on what you can contribute,’ 
said Juliet. And contribute, she has. Juliet’s research and 
advocacy of the issue played a key role in encouraging the 
Australian government to allocate $1 billion to water supply 
and sanitation for the poor over the next four years, an 
eight-fold increase from the 2006–2008 budget. 

But having resources is one thing; using them effectively 
is another. ‘Probably the more important contribution 
has been working with AusAID and other organisations 
to look at what approaches work, then collecting, sharing 
and analysing that information so the sector can improve 
the way it does things,’ said Juliet, who has worked as 
a Research Director at the UTS Institute for Sustainable 
Futures (ISF) since 2002. 

Together with ISF colleague Naomi Carrard, Juliet designed 
the AusAID Civil Society Water, Sanitation and Hygiene 
(WASH) Fund in 2009, after finding in previous research 
that civil society organisations were effective vehicles for 
delivering aid to the poor. In 2012, Juliet led a comprehensive 
evaluation of the fund, identifying a need to focus more on 
sustainability, but ultimately proving its efficacy. ‘We had a 
good information system and a lot of data to show that what 
was being done was effective, though we also highlighted a 
need to focus more on sustainability’ she said. Consequently 
the Civil Society Fund was increased to $97 million, which 
will support the delivery of WASH programs in Africa, Asia 
and the Pacific over the next four years. 

Present in all of her work is the issue of gender equality. 
‘Generally it’s women who are responsible for water and 
who manage hygiene in households, but in many of these 
countries women don’t have a voice and are not part of 
community or even household decision-making processes,’ 
said Juliet, who is working to better integrate gender 
concerns into the work of NGOs and other agencies. ‘It’s 
obviously much more sustainable if women are also trained 
in how to fix the water system because they’re the ones who 
will know that it’s broken and be motivated to do something 
about it.’ 

Juliet was awarded the Vice-Chancellor’s Social Justice/
Human Rights Award for Staff in 2012 for her ongoing efforts 
to make access to water, sanitation and hygiene an aid 
priority in Australia. 

OBJECTIVE 2 
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Dr Juliet Willetts. Photo by Sydney Event Photography
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Institute for Sustainable Futures (ISF)
Staged evaluation and development of Penrith 
neighbourhood renewal project — Jason Prior

Development of a revised development and evaluation 
framework for the Penrith neighbourhood renewal 
program brought together the project’s partners (e.g. 
state government departments, interagency working 
groups, local communities, local NGOs, Penrith City 
Council etc.). The project was recently recognised as an 
example of innovative local government practice by the 
Australian Centre for Excellence in Local Government.  
The innovative nature of the program is described in a 
refereed journal paper in the Commonwealth Journal  
of Local Government.

Australian cities have undergone significant social,  
economic and demographic change over the past 
few decades. In terms of socioeconomic advantage 
and disadvantage these changes, often associated 
with globalisation and economic and technological 
restructuring, are not evenly distributed across cities. 
Recent studies have illustrated the social and spatial 
polarisation in Australian cities and the growth of 
areas of significant disadvantage. Over several years, 
Jason has worked with Penrith City Council to develop 
its neighbourhood renewal program to disadvantaged 
neighbourhoods. This has included creating a supportive 
operational framework for the implementation of the 
program and tools for its effective evaluation  
and development. 

Supporting SNV’s program: Sustaining sanitation  
and hygiene for all in Bhutan — Naomi Carrard and 
Joanne Chong

Naomi Carrard and Joanne Chong from ISF have provided 
advice and policy development to improve sanitation and 
hygiene in urban and rural areas in Bhutan. In the urban 
component of the project, Carrard analysed how urban 
sanitation in Bhutan is currently governed and managed, 
in terms of both legal and institutional arrangements.  
With reference to the latest thinking internationally about 
best practice in urban sanitation management, the 
project then developed recommendations for the Bhutan 
Department of Urban Development and Engineering 
Services about practical short-term and long-term 
strategies to improve arrangements for urban sanitation 
with a view to ensuring universal, equitable access for all.

The project also supported the development of a rural 
water sanitation and hygiene policy document. This policy 
fills the gaps in the previous national water policy that 
did not include a specific focus on sanitation and hygiene 
as key public health issues. Chong provided analysis 
and advice of issues to reformulate the policy to reflect 
the ongoing process of decentralisation of planning and 
implementation responsibilities from national and  
local levels.
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CASE STUDY 
VEDNA JIVAN
Senior Lecturer in the Faculty of Law 
With women performing 66 per cent of the world’s work, 
but earning just 10 per cent of the income, achieving 
gender equality is a monumental task. Vedna Jivan admits 
to feeling overwhelmed at times, but is determined to ‘keep 
chipping away’ at the elimination of discrimination against 
women. ‘Things are moving, but not fast enough,’ she said. 
‘It just means that we have to work harder.’ 

As a lawyer and legal academic, Vedna strives to ensure 
the necessary laws are in place to protect women from 
violations of their rights, focusing particularly on the 
Asia Pacific region. ‘The Pacific received discriminatory 
legislation in the process of colonisation, so that legacy 
coupled with prevailing customary practices that 
discriminate against women means there is still a long way 
to go to achieve equality for women in the Pacific,’ she said. 

One of Vedna’s major projects in 2012 was training 
Asian government officials in complying with the United 
Nations’ Convention on the Elimination of All Forms of 
Discrimination against Women (CEDAW). ‘There is still 
an issue with getting governments to implement the 
conventions,’ said Vedna. ‘Sometimes it is because they 
don’t fully understand how an article should translate into 
laws and policies or sometimes it is about their political will 
to implement them.’ 

One of the key resources for the training was the 
publication that Vedna co-wrote with Dr Christine Forster 
in 2008, Translating CEDAW into Law, which provides a 
detailed explanation of how the Convention might translate 
into domestic law. The first of its kind, this publication has 
provided a platform for considerable law reform initiatives 
across the region, for example countries like Samoa, Papua 
New Guinea and Tonga are in the process of enacting 
domestic violence laws. 

In 2012, Vedna also co-organised the inaugural 
‘International conference on feminism and the law: 
Revisiting the past, rethinking the present and thinking 
the way forward’ in India, which brought together feminist 
lawyers, academics and activists from almost every region 
in the world. ‘It was re-energising to be amongst people 
who are doing amazing research and work in this area,’ 
said Vedna, who is putting together a book of papers 
presented at the conference. 

As a Senior Lecturer in Law, she continually tries to impart 
the importance of gender equality to students. ‘Appellate 
cases don’t always tell the stories of what women have 
gone through,’ said Vedna. ‘I try, with a lot of storytelling and 
cases from my own work history, to share that with them.’ 

For her ongoing pursuit of gender equality, Vedna received 
a High Commendation for the Jo Wilton Memorial Award 
for Women at the 2012 UTS Human Rights Awards.
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Faculty of Law
Addressing the ‘crime problem’ of the Northern Territory 
Intervention: Alternate paths to regulating minor driving 
offences in remote Indigenous communities —  
Dr Thalia Anthony

This research project examined the incidence of Indigenous 
driving offences in the Northern Territory since 2006 and 
assessed the effectiveness of law enforcement in addressing 
this crime. The study was funded by the Criminology 
Research Council. It was found that alternative forms 
of regulating driver safety are better suited to remote 
Indigenous communities. Investment in roads, licensing 
and registration services, and driver training would 
decrease driver crime in remote communities and improve 
the very poor state of Indigenous driver safety. While 
criminalisation has been targeted at Indigenous drivers 
since the Intervention in 2007 (with a 250 per cent increase), 
recidivism and road injuries have remained high. This project 
— produced as part of a 90 page report that was released 
in October 2012 — focused on replacing law enforcement 
governance techniques with service delivery ones. 

In late 2012, with reference to this report, the Northern 
Territory Transport Minister broadened an Indigenous 
program that involves service delivery and support for 
Indigenous people seeking to become legal drivers. The 
Minister said the report was evidence of the need to provide 
more assistance with licensing and registration to Indigenous 
people in remote communities. This will reduce their 
criminalisation and improve road safety. The report has also 
received media attention across the country. 

Warlpiri people told the investigators they perceived that 
authorities are saying to them ‘We expect you to follow 
whitefellas road rules but don’t expect to receive  
whitefellas roads’.

Forced marriage outreach project: Anti-Slavery Australia — 
Kate Fitzgerald and Beau Neilson

This research project into forced marriage in Australia 
highlighted the critical need for more knowledge in the 
community about forced marriage. As a result Anti-Slavery 
Australia has commenced an extensive outreach program 
focusing on forced marriage to raise awareness and provide 
information on services available to those experiencing or 
fleeing forced marriage. This outreach project also aims to 
increase community engagement about the issue and to 
develop education strategies to enhance the understanding 
and awareness of slavery, trafficking and forced / servile 
marriage throughout the community.

The outreach project has been effective at engaging new 
audiences and informing them of the legal and social 
consequences of forced marriage in the community. Most 
importantly, it opened up an essential discussion within 
communities about forced marriage and the human rights 
violation that it constitutes. Each group engaged in outreach 
has resulted in follow up discussions urging Anti-Slavery 

Australia to offer presentations about forced and servile 
marriage to other groups of young people from linguistically 
and culturally diverse groups. Useful contacts have been 
offered to victims that will offer much needed support for this 
vulnerable group.

Faculty of Health / Centre for Cardiovascular and  
Chronic Care
Doubly disadvantaged: Harnessing elements of resilience 
and establishing information for systems change  
Dr Michelle DiGiacomo

Lack of support to address physical and learning challenges 
in the critical early years of life can have devastating 
consequences for Aboriginal children with a disability, their 
parents/carers, family and community, contributing to a 
life-long cycle of disadvantage. This partnership aims to 
better understand experiences and trajectories of Aboriginal 
families of children with a disability, within the socio-cultural 
and environmental context of Western Sydney, to develop 
a solution-based pathway. Investment in the early years 
through policies that address social determinants and health 
has the potential to reduce social, economic and health 
disparities within a generation.

This research represents an opportunity to reduce health 
disparities faced by Aboriginal Australians and develop 
strategies to facilitate Aboriginal and non-Aboriginal 
professionals working together in childhood disability. 

Dying in the margins: Understanding the experience of 
socioeconomic deprivation and dying in an Australian 
context — Joanne Lewis

Low socioeconomic groups remain one of the most 
vulnerable groups in healthcare. The relationship between 
poor socioeconomic status and adverse health outcomes is 
well recognised; the poor die younger and have an illness 
burden beyond their wealthier peers. Health research has 
long identified the relationship between socioeconomic 
deprivation and ill health, and the link between the two is 
universally seen in developed and developing countries alike. 
It can be argued that contemporary models of palliative care 
focus on the needs and values of the middle class. It is also 
questionable whether palliative care services meet the needs 
of the dying poor who are potentially most vulnerable and in 
the greatest need. This study aimed to gain an understanding 
of the experience of dying in the context of poverty from an 
Australian experience and develop a model that translates 
end of life care needs for this vulnerable population.

Applying a human rights approach to widowhood: Striving 
for access and participation — Dr Michelle DiGiacomo

This project investigated the social, economic and health 
risks experienced by recently widowed older women in 
Australia. Dr DiGiacomo received a Commendation in the 
Jo Wilton Memorial Award for Women category at the UTS 
Human Rights Awards in September for this research. 
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peoples to shape their own destiny in Australia. There is a 
range of Indigenous enterprises emerging in Australia: those 
private enterprises owned by Indigenous men and women; 
those owned by communities and in those developed in 
partnership with corporations and Indigenous Land Councils.

Faculty of Arts and Social Science / Institute for Interactive 
Media and Learning
Breaking through the ‘marzipan layer’: Developing gender 
mindedness and equity pedagogy in the design of group 
work activities and assessments — Dr Theresa Anderson, 
Katrina Waite, Dr Mukti Bawa

This project team is working with UTS academics to observe 
interactions between students working in their normal 
learning environments such as UTS classrooms and public 
collaborative learning spaces. The project so far has raised 
many questions around our normal teaching and learning 
practices. These include the unnecessarily gendered nature 
of some curricula, a lack of awareness by both students 
and staff of the effect of normal academic practices on the 
perpetuation of gendered behaviour and the value of focused 
design of group work tasks to disrupt the often unintentional 
gendered and non-inclusive behaviour that often occurs. 

The project has shown that despite policies and a legal 
framework that minimises discrimination within the University, 
there are many practices that while not overtly discriminatory, 
result in discriminatory outcomes. There is a need for a  
greater level of ‘gender-mindedness’ and more generally,  
an ‘inclusive-mindedness’ among both staff and students.

As a result of the project, we have produced guidelines for 
academics to assist in developing more inclusive teaching 
and learning environments, and have included activities 
which provoke new thinking about inclusion into professional 
development workshops run by IML. Some academics have 
made changes to teaching and assessment practices in their 
own subjects as a result of this project.

JUMBUNNA INDIGENOUS HOUSE OF LEARNING 
Changing the conversation: Reclaiming Indigenous 
government —Professor Larissa Behrendt and  
Alison Vivian 

The international collaboration between Jumbunna 
Indigenous House of Learning and the Native Nations 
Institute at the University of Arizona continued in 2012 
to work in partnership with two Aboriginal communities 
— the Gunditjmara People in southwest Victoria and the 
Ngarrindjeri Nation from South Australia. This project builds 
upon Australian and international evidence that Indigenous 
nations progress towards their economic and community 
development goals if they exercise decision-making control 
over their affairs, possess effective and legitimate institutions 
of self-government, set strategic direction and develop 
public-spirited leadership.

Older women may have unmet needs for assistance with 
administrative, financial and legal issues immediately 
following spousal death and potentially for years afterward. 
Lack of familiarity and absence of instrumental support 
with financial and legal issues signal the need for policy 
reform and resources to improve financial literacy in 
women throughout the life course. Also needed is increased 
advocacy and consideration of different support and service 
models. It is imperative for health professionals to appreciate 
that older women caregivers may need more supportive 
interaction and information during end-of-life caregiving, 
they may have expectations of communication and they 
may deny or not focus on their own health issues. A patient/
family/carer-centred approach could negate this oversight 
and improve outcomes for these women as they transition 
into widowhood. 

Improving heart disease outcomes in Australian women — 
Professor Patricia Davidson

Women are disproportionally represented in the older 
population and arguably suffer from social and economic 
disadvantage. In an effort to identify strategies to improve 
the heart health of women in Australia, the Centre for 
Cardiovascular and Chronic Care is collaborating with 
Westmead Hospital researchers to undertake a randomised 
control trial of a cardiac rehabilitation program tailored to the 
needs of women who have had an acute cardiac event. 

RESEARCH PROJECTS CONTINUING IN 2012
UTS Business School / Management Discipline Group / 
Cosmopolitan Civil Societies Research Centre
Factors influencing the success of private and community-
owned Indigenous businesses across remote, regional and 
urban Australia — Professor Jock Collins

This research project, which began in 2011, is investigating 
Indigenous entrepreneurship in Australia. It will provide 
the research necessary to enhance the development of 
evidence based strategies that can improve the uptake 
rate and success of Indigenous enterprises. The project is 
collecting information about the current types of Indigenous 
enterprises, factors influencing their success and programs 
that could be provided to assist with their establishment  
and development. 

The research project has an important social justice 
component; Indigenous socioeconomic disadvantage 
in Australia has been well documented and stubbornly 
endured. Unemployment is very high in the Indigenous 
community while a culture of passive welfare has been 
criticised by Indigenous leaders such as Noel Pearson and 
Professor Marcia Langton. Indigenous enterprises offer an 
opportunity for Indigenous people to create employment 
and wealth, and to challenge negative stereotypes that 
constrain Indigenous advancement. It is also done within 
the framework of self-determination, assisting Indigenous 
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Through their representative bodies, the Gunditjmara people 
and the Ngarrindjeri Nation have been using the language of 
Indigenous nation building to reflect on their governing systems, 
and lay out new ambitions for their peoples. One of the major 
outcomes of the last year has been the process of developing 
analytical tools that Indigenous communities in Australia can 
use to assess their current governing systems as baseline data 
for institution development and strategic planning; these unique 
tools explore essential nation building topics (e.g., constituency, 
jurisdiction, decision making, dispute resolution, institutional 
structure and economic development). The tools move beyond 
conventional corporate governance principles to include 
Indigenous cultural and social considerations in strategic 
planning and community development. 

A more recent highlight was that the research team and 
several partner organisations were successful raising 
substantial funds to send ten Aboriginal people to Tucson, 
Arizona for three weeks in January 2013 to undertake 
initial coursework in the University of Arizona’s Continuing 
Education Certificate in Indigenous Governance. It is hoped 
that ultimately, they will lead nation building and capacity 
development in their communities. 

NEW MEDIA
Alternatives to Intervention (A2i) — Jason De Santolo  
and Paddy Gibson

Jumbunna New Media uses a creative approach to 
researching, communicating findings and advocating policy, in 
partnership with Aboriginal and Torres Strait Islander peoples. 

Alternatives to Intervention (A2i) initially used this strategy 
to communicate ‘Alternatives to the Northern Territory 
Intervention’ in partnership with the Prescribed Area Peoples 
Alliance, Stop the Intervention Collective and other grass 
roots organisations and communities suffering under the 
imposed regime. ‘Rebuilding from the Ground Up’ is the key 
statement highlighting ongoing and widespread opposition to 
the Northern Territory Intervention. With thousands of hits, 
the A2i website has activated a transmedia presence through 
websites such as YouTube and Twitter, media campaigns, 
protests, events and films. Perhaps more importantly, it has 
served as a powerful tool for sharing community testimonies, 
research and critical policy contexts around Australia and 
throughout the international human rights community.

The A2i team has been developing a reflective strategy for 
revitalising the transmedia campaign and understanding 
ways to support communities still affected by the Northern 
Territory Intervention (now termed Stronger Futures). Part of 
this strategy has involved the following presentation of A2i at 
numerous local and international forums:

 > Central Land Council (full council) in Kalkaringi (NT) —  
a joint presentation with senior leaders from Aboriginal 
communities, August 2011. 

 > Bankstown seminar for community sector workers at the 
Arab Council Australia, August 2011. 

 > Launch of website with guest speaker Barbara Shaw from 
the Northern Territory at UTS, October 2011. 

 > Expanding Documentary Conference, NgÐ Wai o 
Horotiu Marae, Auckland University of Technology, 
December 2011, www.aut.ac.nz/study-at-aut/study-
areas/communications/profile/research/expanding-
documentary.

 > Australian Council of Trade Unions Annual Congress 
’fringe event’ on the Northern Territory Intervention,  
May 2012. 

 > NSW Aboriginal Legal Service conference, August 2012.

 > Sydney Development Circle UTS, August 2012,  
http://sdc.groupsite.com/main/summary.

Understanding the importance of the testimonies has also 
determined the need for an archiving strategy and the A2i 
team are continuing discussions with communities and 
Aboriginal and Torres Strait Islander Data Archive. Visit 
the site here: www.jumbunna.uts.edu.au/researchareas/
alternatives.html 

http://www.aut.ac.nz/study-at-aut/study-areas/communications/profile/research/expanding-documentary
http://sdc.groupsite.com/main/summary
www.jumbunna.uts.edu.au/researchareas/alternatives.html
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SOCIAL JU
STICE

REPORTOBJECTIVE 3

A STRONG AND INCLUSIVE 
UNIVERSITY ENVIRONMENT 

INTRODUCTION 
UTS realises its vision and purpose by being a university 
community where diversity is valued and internationally 
recognised research contributes to economic and social 
development.  The rich diversity among our staff and 
students contributes to UTS’s intellectually vibrant and 
socially engaging university experience. Working in such a 
community stimulates innovation and equips us to contribute 
effectively in the global environment in which we operate. 

UTS measures its success through a key performance 
indicator in the UTS Strategic Plan: KPI–UEE4 Commitment 
to diversity. This allows UTS to track performance with 
accountabilities across all faculties and work divisions. 

In 2012, UTS staff and students worked on many activities 
and projects to build a strong and inclusive university 
environment, with the highlight being the UTS Human  
Rights Awards. 

Something to celebrate — the UTS Human Rights Awards
The 2012 UTS Human Rights Awards Ceremony 
acknowledged and celebrated the wonderful work 
undertaken by UTS staff members and students in the area 
of social justice and human rights. The guest speaker was 
Samah Hadid, National Director, Global Poverty Project. 
This biannual event is consistently a highlight on the UTS 
Calendar, bringing together staff, students, families and 
community members to celebrate great achievements,  
as listed below. 

Congratulations to all those who were nominated and  
to those who received Awards, High Commendations  
and Commendations.

Guest speaker Samah Hadid. Photo by Sydney Event Photography
 

2012 award recipient 
Elizabeth Hastings Memorial Award for Student Community 
Contribution
To recognise a significant contribution to the community in 
the areas of equity, diversity, social justice or human rights.

Award recipients 2012 (shared)
Nicholas Harrington, Faculty of Law/International Studies
For his outstanding and sustained work with the Manjeri 
School Project, Uganda.

Najeeba Wazefadost, Faculty of Health
For her outstanding commitment to empowering refugees 
particularly Hazara women in Australia.

Human Rights Awardees. L to R: Juliet Willetts, Alan Maurice, Christian R-M Tietz, Lawrence Vidoni, Bilquis Ghani, Marie Flood, Alexandra Crosby, 
Beryl Segers (Sydney Friends of Bumi Sehat). Photo by Sydney Event Photography



UTS SOCIAL JUSTICE REPORT 2012: ANNUAL EQUITY REPORT TO COUNCIL 33

OBJECTIVE 3 
A STRONG AND INCLUSIVE UNIVERSITY ENVIRONMENT 

Chancellor Prof Vicki Sara and Najeeba Wazefadost. Photo by Sydney 
Event Photography

Vice-Chancellor’s Social Justice/Human Rights Award  
for Staff
To recognise an outstanding contribution to the 
advancement of social justice/human rights at the local, 
national or international levels.

2012 award recipients (shared)
Bilquis Ghani, Alumni & Development Office
For her passion and sustained commitment to empowering 
refugees through the Refugee Art Project.

Juliet Willetts, Institute for Sustainable Futures
For her sustained commitment to securing access to water, 
sanitation and hygiene as a priority on the Australian aid agenda.

UTS Award for an Exceptional Contribution to Social Justice
2012 award recipient
Lawrence Vidoni, Equity & Diversity Unit
For his outstanding commitment to integrating disability 
awareness into mainstream thinking at UTS.

UTS Social Inclusion Award 
To recognise individual staff members or work units who 
are actively contributing to increasing the involvement in 
education of disadvantaged individuals or communities.

2012 award recipient
Marie Flood, Student Services Unit
For her sustained commitment to Oneheart, which supports 
educational opportunities for disadvantaged communities 
and schools in the Mekong Delta, Vietnam.

UTS Reconciliation Award
To recognise a contribution or project which advances 
Reconciliation between Indigenous and non-Indigenous 
Australians either at UTS or in the wider community.

2012 award recipient
Christian R-M Tietz, Faculty of Design, Architecture  
& Building
For his sustained commitment to improving the standard 
of Indigenous Australian environmental health through his 
innovative designs of health hardware

Jo Wilton Memorial Award for Women 
To recognise an individual woman or group of women who 
are working towards improving outcomes for women locally, 
nationally and/or internationally.

2012 award recipient 
Sydney Friends of Bumi Sehat, FASS, FMU and SAU
For their sustained support of the Bumi Sehat clinic in Bali 
which provides a clean and safe birthing place for local women.

UTS Ally Award Celebrating and Supporting Sexual  
and Gender Diversity 
To recognise a student or group of students, or a staff 
member or group of staff, for work done to improve 
human rights for people from the lesbian, gay, bisexual, 
transgender, transsexual, intersex and queer communities.

2012 award recipient 
Alan Maurice, Research & Innovation Office
For his significant contribution to the acceptance of the South 
Asian queer community through his co-founding of and 
ongoing commitment to NSW Trikone.

Creative Media Social Justice Award 
To recognise the creator/s of an audio/visual and/or multi-
media project in which human rights and social justice 
themes are explored.

2012 award recipient 
Alexandra Crosby, Faculty of Arts & Social Sciences
For her work with EngageMedia to produce Papuan Voices 
(stories from the conflict zone of West Papua) and for training 
Papuans in video production.
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UTS Network Cafe 
Network Cafe is a free program that brings new students 
from overseas together with experienced UTS students (Peer 
Networkers) to help them settle into Sydney and the UTS 
community. The program is made up of a diverse group of UTS 
students who share an interest in creating friendships on and 
off-campus, participating in cultural exchanges and sharing 
their knowledge with the UTS community. New and experienced 
students meet every Thursday throughout the semester to 
practice language skills, share tips on the local culture and make 
new friends. It is a particularly great way for new international 
and exchange students to settle into the UTS community and 
feel welcome in Sydney. The friendships formed throughout the 
semester go far beyond the University. There is also an internet 
chat option for international students pre-arrival.

UTS In-Fusion Festival
The In-Fusion Festival at UTS was established to celebrate the 
diversity of cultures that exist in UTS and its wider community. 
In-Fusion brings together local and international students, staff 
and public to celebrate culture, in a week of colourful music, 
food, art, education and dance. The annual festival celebrated 
its tenth year in 2012 with the theme of ‘Celebration’. In-Fusion 
is run by the Student Services Unit and sponsored by the UTS 
Union and the City of Sydney Council.

In 2012 highlights from the festival included an Aboriginal 
Acknowledgment of Country and educational performance, 
Flamenco dance, Arabian and Egyptian belly dancing, Sumo 
wrestling, ‘Aussie’ props and displays, a Chinese lion dance and 
an array of market stalls selling international food, jewellery 
and art. 

In 2012, students from across the globe also contributed  
to a cultural photo competition and a cultural talent quest. 

There was a World Fiesta Night in collaboration with UTS 
students’ Ethno-cultural Collective.

OBJECTIVE 3 
A STRONG AND INCLUSIVE UNIVERSITY ENVIRONMENT 

UTS student accommodation resident life program
UTS ensures cultural diversity in student accommodation 
through the allocation procedures and with the assistance  
of students, the housing team schedules events and activities 
that encourage cross cultural communication. Examples in 
2012 included a themed annual dinner, English conversation 
classes, language classes offered by residents, and a cooking 
competition where students produced fare from their home 
country. There was also a group of senior students who were 
paid to perform roles that support the student residence 
community, and these students were selected with a view  
to having a diversity of cultural backgrounds represented. 

Residential life offers students a unique opportunity 
to develop strong friendships with people from diverse 
backgrounds, and cultural exchange experiences that often 
might not be available in other environments. Students will 
often find that social and interpersonal skills are enhanced 
when they form friendships and experience challenges 
that come with living in a diverse community. Students 
are challenged to overcome cultural biases, reassess 
stereotypical beliefs and develop friendships. 

A new program Building Cultures of Respect was 
commissioned to foster a positive, ethical, culturally appropriate 
and safe environment for student residents. It also aims to 
facilitate conversations around difference and negotiating 
consensual relationships. A pilot program Train the Trainer was 
conducted with UTS staff, with plans for staff to run workshops 
in 2013 with students who are Residential Networkers.

In-Fusion Night. Photo by Alistair Shaw 
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University library 

The UTS library provides services for all students and 
staff and celebrates the cultural diversity of the UTS 
community. Library staff themselves come from widely 
varied backgrounds and a diverse team of student rovers is 
employed each semester to assist their peers to get to know 
and use the library.

During each UTS Orientation, the library welcomes new 
students with tours, training sessions and Play Day, an 
informal day of playful but informative activities that 
encourage students to connect with library staff and each 
other through fun and games. Throughout the year, an 
extensive range of workshops is delivered to students at all 
levels. Assistance is also provided in person at library service 
desks and online through several channels including chat, 
email, SMS, web and social media. 

The international team of librarians provides training and 
support for all international students including classes 
delivered in Chinese. These are supplemented with Chinese 
web pages and software that enables the use of Chinese, 
Japanese and Korean characters on library computers. 

The library supports the University’s strategy to develop 
students’ English language skills through several programs 
including the Reading Club and the Read@UTS blog that 
provide an informal supportive environment for students 
to meet each other and improve their reading and 
communication skills together. 

The National Year of Reading 2012 was celebrated through 
author talks, movies and competitions such as Edible Books 
(edible objects are made, frequently cakes, that represent 
a book title, author, theme or genre). The library acquired 
new online learning resources, including Clarity English, 
English at AMES (Spoken and Written English; Work 
Communications; English for Health Professionals: Nurses), 
Mango Languages and Grammarly@edu (a tool for academic 
writing) and expanded the leisure reading collection. 

Various spaces around the library, including the International 
Cultural and News Centre, the Baya Ng’ara Nura Learning 
Place and the Australian Culture Lounge, welcome members of 
the UTS community and highlight their diversity of backgrounds. 

Edible books. Photo by Dianne Garven
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UTS Refugee Special Admission Scheme and Refugee 
Student Mentoring Scheme

The nationally recognised UTS Refugee Special Admission 
Scheme continues to support university applicants with 
a refugee background. UTS also provides an alternative 
assessment for permanent resident refugees who are unable 
to provide documentation of their past education due to their 
refugee circumstances. 

Applicants to both undergraduate and postgraduate courses 
come from a wide range of countries including Afghanistan, 
Iraq, Iran, Sierra Leone, Sudan, Burma, Uganda and Jordan. 
This program aims to improve employment and resettlement 
prospects through tertiary education. 

One of the recommendations that arose from the forum we 
ran for students who identify with a refugee background 
in 2011 was the request for a mentoring program. In 2012, 
Student Services Unit (SSU) piloted the Refugee Student 
Mentoring Program. The program included the provision 
of training for mentors and we coordinated faculty-based 
matches between mentors and mentees; ongoing support 
was provided to both mentors and mentees alike. 

To ensure equal access to the program, we contacted all 51 
first year students who identified as being current or past 
holders of a permanent humanitarian visa, to invite them 
to join a UTS mentoring program. Of this group, eight first-
year students signed up to the program and 27 experienced 
students were trained to be mentors. 

The program was well received by all the students who 
participated and as was anticipated, the major restriction to 
participation was the myriad of ongoing challenges that this 
group of students face. 

Institute for Interactive Media and Learning (IML)
Teaching and Learning in Culturally Diverse Tutorials 

In 2012 IML ran three professional development workshops 
for academics on the above theme. These were designed 
to address issues reported by both academic staff and 
students in either running or participating in tutorials with 
a culturally diverse student cohort. The sessions were run 
by academics who had worked extensively with students 
from culturally diverse backgrounds and were informed by 
academic research and UTS’s commissioned research on 
the experiences of international students. These sessions 
specifically address issues of inclusive pedagogy, and are 
designed around a framework that provides suggested ways 
in which academics may question and modify their existing 
practices. The sessions aim to: 

 > develop approaches that academics may use to foster 
communication between students from diverse cultural 
and language backgrounds

 > ensure that academics are aware of the range of UTS 
support services that were available to students, and

 > develop understandings of group work processes that 
produce positive results in culturally diverse classes.

The response to these workshops has been positive, with 
many of the academics noting specific activities that they 
would incorporate into their own teaching. 

IML maintains a ‘Diversity in the Classroom’ webpage  
that provides guidelines for effective teaching practices  
in culturally diverse classes. 

Two academic staff members of the UTS Faculty of Law 
were successful in obtaining Extension Grant funding from 
the DIISRTE Office for Learning and Teaching. This funded 
a one-day symposium for 27 staff from UTS and other NSW 
universities titled ‘Internationalisation of the curriculum: 
Using role-play simulations to enhance intercultural 
engagement in a practice-oriented context.’ The symposium 
was well attended and received.

Faculty of Design Architecture and Building —  
School of the Built Environment
Embedded inclusiveness

Students enrolling in the Master in Design are drawn from 
a wide range of cultural backgrounds with a high proportion 
of international students hailing, in particular, from a 
range of Asian, South American and European countries. 
Local students within the course are equally diverse in 
their cultural backgrounds. A value for cultural diversity is 
explicitly identified as an attribute of graduates from this 
degree program. To this end, cross-cultural engagement 
is embedded in both class and assignment work. A typical 
array of student responses to an assignment brief or in-
class discussion will reference Asian, American, European 
and Antipodean contexts. This was demonstrated in the 
group work for Design Activism, in which students identified 
examples from China, South Korea, North America, 
Germany, France and Switzerland. Theoretical frameworks 
taught within the Master in Design draw not only from 
European traditions, but also from African, Asian, Islamic 
and Indigenous understandings.

Multicultural identity workshop

Students from the Bachelor of Interior and Spatial Design 
participated in an elective workshop run by designers 
from Politecnico di Milano, INDACO Department, School 
of Design with students from the Visual Communications 
program UTS. This workshop was concerned with how to 
improve social integration in international cities affected 
by flow of immigration or established as a consequence 
of it. The workshop aimed to design a toolkit that could 
create interaction between peoples of different cultural 
backgrounds, making known habits, lifestyles, behaviours 
and proxemics culture. The workshop focused on the 
Australian context as part of a system that could be 
adaptable to several contexts according to specific features. 
Students were asked to focus their work on Cabramatta and 
Lakemba districts as mirrors of the multicultural identity  
of Sydney.
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Faculty of Engineering and Information Technology
Exploring intercultural competency in engineering

As part of an Office of Learning and Teaching funded project 
entitled ‘Exploring intercultural competency in engineering’, 
two workshops for staff in the Engineering and IT Faculty 
were held at UTS in 2012. 

The first workshop explored understandings of intercultural 
competence. Results from this workshop, along with 
workshops from other universities, were incorporated into 
the development of an eBook detailing the ins and outs 
of intercultural competency. This free resource contains 
research outcomes from the project and includes packaged 
learning modules. The book will help engineering educators 
embed opportunities for students to develop skills in 
unpacking and managing cross-cultural challenges in 
engineering practice. In including ready to use resources 
alongside the theory and concepts, the authors of the 
book have aimed for a ‘no excuses’ approach to promoting 
intercultural competency among the engineering education 
community. A key aim of this project was to go beyond the 
culture-as-nationality approach adopted in much of the  
work around intercultural competency. The book explores 
different dimensions of culture such as workplace culture, 
culture’s influence on engineering design, and culture in  
the classroom.

Faculty of Nursing, Midwifery and Health —  
Centre for Cardiovascular and Chronic Care
Partnerships to promote gender based women’s health 
initiatives in the Illawarra and Shoalhaven

This project was a community-based health initiative in 
conjunction with the Illawarra Shoalhaven Local Health 
District to empower women to take control over and 
improve their cardiovascular health. UTS staff worked with 
multicultural health workers from the Local Health District 
to run cardiovascular health programs with Arabic, Turkish, 
Macedonian, Serbian/Croatian/Bosnian, Greek, Italian, 
African and new arrival groups. The knowledge ascertained 
from this program helped to identify resources, activities, 
and models of service delivery that improve cardiovascular 
knowledge and health promotion skills of Illawarra and 
Shoalhaven community service providers and achieve the 
best outcomes for the women.

As a result of this work, the Centre has continued to work 
with Illawarra Shoalhaven Local Health District to advance 
women’s health priorities as part of the NSW Women’s 
Health Plan. Using a mixed method study design, this project 
seeks to undertake a gender-based analysis to: (1) identify 
the barriers and facilitators to providing a gender-based 
approach to chronic conditions and women’s health in the 
Illawarra; (2) describe the socio-cultural considerations in 
providing a gender-based approach to women’s health for 
chronic conditions; and (3) provide descriptions of women’s 
journeys through the health care system and the interface 
between primary, secondary and tertiary care. By doing this, 

we hope to leverage important information to inform an 
evidence-based approach to health care service planning  
and policy development. 

Honorary appointments of Aboriginal Medical Service  
of Western Sydney staff

Three staff members from the Aboriginal Medical Service 
Western Sydney (AMSWS) were appointed as honorary 
associates of the Faculty of Health in 2012. Senior Policy 
Officer Mrs Patricia Delaney, Senior Aboriginal Health 
Worker Mrs Joyce Davison and General Practitioner Dr 
Penelope Abbott have worked in partnership with the Centre 
for Cardiovascular and Chronic Care since 2005. Together, 
they work on a range of health promotion and secondary 
prevention initiatives for the local Aboriginal community, 
such as a smoking cessation clinic, care management plans, 
annual adult health check screening days and women’s 
exercise programs, among others. These appointments 
reflect our continued partnership and the significant 
investments and contributions these three women have 
made to improve the health and wellbeing of the Aboriginal 
Community in Greater Western Sydney. 

Faculty of Law — Brennan Justice and leadership program

The Brennan Justice and Leadership program was 
introduced in 2011 as a joint initiative of the UTS Faculty of 
Law and the UTS Law Students’ Society. It is named for Sir 
Gerard Brennan AC KBE, former Chief Justice of the High 
Court of Australia and UTS Chancellor (1999–2005). His life 
and career exemplify the qualities of professional leadership, 
service and excellence that the Program seeks to nurture. 

With over 800 members in 2012, the program is indicative 
of UTS: Law students’ interest in social justice and their 
desire to go beyond the academic curriculum. Brennan 
program members have been instrumental to the work of 
the Sudanese Australian Integrated Learning (SAIL) program 
in the capacity of volunteer tutors and program coordinators. 
The SAIL program’s goal is to provide free English language 
and social support to Sydney’s Sudanese refugee community. 
Several program participants also took part in the 2012 
City2Surf, coordinating a fundraising campaign that raised 
nearly $2000 for the Salvation Army’s legal humanitarian 
services. Highlights of 2012 lectures included: justice and 
popcorn film series; Brennan Justice debates, with topics 
such as corporate social responsibility, microfinance, 
marriage equality and foreign aid to India. 

‘I think all first-year students enter their degree with a great 
amount of idealism,’ says Jerome Doraisamy, one of the 
founding members of the Brennan Program.

… getting involved with the Brennan program is a very good 
way [to use that idealism]. You also get the opportunity to 
broaden your horizons and gain experience you’re not going 
to get within the course.’

http://newsroom.uts.edu.au/news/2012/08/just-cause

http://newsroom.uts.edu.au/news/2012/08/just-cause
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Supporting staff and students with a disability
A recent review of the UTS Disability Action Plan (2010–2014) 
(DAP) found good progress had been made with the 
implementation and delivery of the plan. Ongoing support for 
students with disability offered through the Special Needs 
Service of the Student Services Unit (SSU) has continued, with 
numbers of students requiring assistance steadily increasing. 

In 2012 there were 1159 undergraduate students registered 
with the Special Needs Service and 171 postgraduate students.

Physical accessibility has been maintained throughout 
the City Campus Masterplan developments, through 
partnerships between E&DU, Campus Security, FMO 
and PMO. The growing acknowledgment of accessibility 
throughout the campus has led to the events branch of MCU, 
in consultation with E&DU, developing guidelines for event 
organisers to ensure all events held at UTS are accessible. 
While many of the strategies articulated in the DAP have 
been accomplished and/or embedded into University 
practice, there is still work to be done. The achievement of 
an environment of accessibility for all is the ultimate goal of 
the DAP committee and the ultimate measure of success will 
be when support for students and staff with disability is not 
a special service or process but is incorporated into existing 
policies and procedures. 

Academic Liaison Officers
Academic Liaison Officers (ALOs) play a vital role as the key 
contacts for students with disabilities and students with 
carer responsibilities. ALOs are responsible for determining 
alternative assessment arrangements for these students. 
Determining these arrangements is achieved through 
consultation with individual students, academic staff and 
Disability Services Officers in the Special Needs Service in 
Student Services Unit. In 2012, ALOs both promoted and 
attended mental health awareness sessions, discussed 
challenging case studies and participated in a forum focused 
on complaints of disability discrimination. Speakers were 
from UTS Legal, E&DU and a community-based law firm.  
A subsequent survey of students with disabilities indicated 
they were finding it easier to access ALOs and make use of 
their services.

Careers Information for students with disabilities
Equity@Work is a searchable database of careers-related 
websites organised by targeted equity group and categories 
of careers information. Students simply search the database 
by using the drop down menus. Links are provided and 
information is listed about disability employment agencies, 
disability friendly employers, legal rights, labour market 
information, special employment programs, transport 
options and workplace adjustments. There are recorded 
interviews with students and staff about complex issues  
of disclosure and working with a disability. 

Thirty-four UTS students attended the fourth annual NSW/
ACT Careers forum for university students with disabilities: 
‘Accessing your Ability at Work’.

In 2012, 12 UTS students with disabilities were successful 
in winning paid positions with members of the Australian 
Network on Disability, an organisation advancing the 
equitable inclusion of people with disability in all aspects 
of business. This is approximately one fifth of 63 positions 
offered nationwide across Sydney, Melbourne, Brisbane, 
Adelaide, Canberra and Perth.

Workplace adjustment procedures
The workplace adjustments procedures offer appropriate 
adjustments to staff members with disability and ongoing 
illness to mitigate the negative impacts of their disability 
or illness on their work. These adjustments are negotiated 
between managers and their staff in consultation with 
staff from HRU. There has been ongoing promotion of the 
workplace adjustments procedures to both permanent 
and casual staff. The employee assistance program offered 
though Davidson Trahaire Corpsych has been made more 
accessible to staff and there has been a significant increase 
in UTS staff using this service. This will ensure staff 
members experiencing difficulties will be able to access early 
intervention and support reducing the incidence of workers 
compensation issues arising.

The UTS AccessAbility project 
The UTS AccessAbility project is a website created by 
students with disability for students with disability. The 
website offers information to students about studying 
with a disability and accessing the support services for 
students with disability offered by UTS. The site also offers 
a comprehensive set of links to external support and social 
sites in relation to disability. The AccessAbility project was 
enhanced to respond to the changing demands of the 
student body. This project continues to be widely regarded 
as industry best practice and was highly praised at the 2012 
National Union of Students conference at the University of 
Sydney. The project was acknowledged on a national basis 
by higher education disability support professionals with the 
student creators of AccessAbility delivering a paper at the 
Pathways conference in Adelaide in 2012.
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Text Read&Write Gold software
Read&Write Gold is a toolbar that provides reading, writing, 
studying, and research support tools. This software is not only 
accessed by students with disability but also international 
students and local students from language backgrounds other 
than English. A remote licence for students to access the 
main features of the Read&Write Gold software from home 
and on mobile devices was purchased and made available to 
students and staff. This will ensure students have access to 
the software from home when doing assignments. A number 
of well-attended sessions on how to use the software were 
presented by special needs staff — and students trained by 
special needs — to other students in 2012.

Wheelpower at UTS
As part of the yearly Appreciating Ability campaign, 
acknowledging the contributions of people with disability to 
the wider community, a wheelchair basketball event was held 
in the UTS multipurpose sports hall. A UTS staff team played 
against a student team for the right to play professional 
players from Wheelchair Sports NSW, including the 2012, 
Paralympic silver medallist Kylie Gauci from the Gliders.

The event was an excellent opportunity for both players and 
spectators to appreciate the demanding skills needed for 
wheelchair basketball. 

In 2012, E&DU bought three new wheelchairs to be kept in 
the security offices of Broadway, Haymarket and Kuring-gai 
for emergency use of staff, students and visitors.

Mental health training
The Student Services Unit and E&DU delivered seven mental 
health awareness sessions to academic and support staff 
in 2012. These sessions have become progressively well 
attended. They provide an overview of mental wellbeing and 
illness, tips on recognising signs of mental illness and how to 
accommodate people living with mental health problems in 
the academic environment. 

Mental Health First Aid (MHFA) is a multi-award winning 12 
hour program, delivered across Australia and internationally, 
that teaches people how to confidently and effectively support 
others experiencing mental health problems until medical or 
other professional support arrives. E&DU ran six courses of 
Mental Health First Aid in the second half of 2012 for over  
80 staff.

Accessible documents training
E&DU engaged an external trainer to provide training to 
UTS staff on the creation and manipulation of accessible 
documents to ensure websites and other materials are 
accessible to people with disability. This also enables UTS 
to comply with legislative requirements. The training was 
attended by 20 staff members from across the UTS community.

Wheel power. Photo by Lisa Loh 
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CASE STUDY
BEN LY
Manager of the UTS Fitness Centre
A wheelchair is a rare sight at your average gym. Not 
because people with disabilities don’t enjoy exercise or 
don’t wish to stay fit, but because most fitness centres are 
inaccessible to them. This injustice spurred Manager of the 
UTS Fitness Centre, Ben Ly, into action. ‘We had this great 
state-of-the-art facility but the general consensus is that 
people with disabilities don’t visit them,’ he said. ‘This was 
the stereotype I wanted to get away from.’ 

Ben currently trains six athletes with disabilities for a range 
of sports, from rugby union to hockey. ‘They’re not babies. 
They can do things for themselves if you give them the 
opportunity,’ he said. 

Ben’s ‘can-do’ attitude has seen near miracles worked in 
the UTS Fitness Centre over recent years. With a Diploma in 
Exercise and Physiology, and a Bachelor of Health Science 
and Rehabilitation, Ben tries to ‘pull apart people’s anatomy 
and fix it’, through individual exercise programs. 

He has been working with UTS student Moustafa Ardati for 
four years. Born with cerebral palsy, Moustafa was told by 
doctors that he would never use his fingers, speak without 
a stutter or get himself in and out of his own wheelchair. 
But with Ben’s help, he has proved them all wrong. 

The first time Moustafa tried to get back into his chair from 
lying on the floor at the gym it took a sweat-drenched 15 
minutes. Through working with Ben, he can now do it in 
90 seconds. ‘He speaks without a stutter, his confidence is 
through the roof, and he’s opened up his own business as  
a website designer, so he types,’ said Ben. ‘The dude can  
type now!’ 

In 2012, Ben began training Stephen Knott, who lost a lot  
of cognitive and motor neuron functioning in a car accident. 
After just 12 months of working with Ben, Stephen won the 
Australian Rowing Championships and is now on his way to 
the 2016 Paralympics in Rio. 

In recognition of his commitment to the fitness and 
wellbeing of people with disabilities, Ben received a High 
Commendation for the Vice Chancellor’s Social Justice/
Human Rights Award for Staff in 2012. ‘People with special 
needs are starting to hear about the work we’re doing in 
the facility and that seems to be something we’re definitely 
specialising in,’ said Ben. ‘For me, everyone’s got the 
potential. They just need to be more aware of what they’ve 
got and what they can do.’

Ben Ly. Photo by Joanne Saad
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CASE STUDY
VICKI BAMFORD
Lecturer in Public Communication 
Good people skills — and a certain persuasiveness 
— are predictable attributes for Bachelor of Arts in 
Communication (Public Communication) graduates, 
but what about a sense of social justice? Lecturer Vicki 
Bamford is passionate about sending students out into the 
workforce with an awareness of equity and social justice 
issues, and an ethical, community-minded approach to 
their profession. 

‘Being focused on how you can use public relations to 
engage and include more people and perspectives, rather 
than just pushing for the corporate line, is very important,’ 
she said. ‘There are some bad operators out there so we 
have a very strong focus on ethics through our courses.’ 

Vicki coordinates the new capstone subject, Integrated 
Communication, which offers final-year public 
communication students the opportunity to work on 
projects and campaigns for not-for-profit organisations.  
In the subject’s inaugural year in 2011, Oxfam was the sole 
client, but last year Vicki facilitated multiple partnerships, 
such as with the Surry Hills Neighbourhood Centre. 

‘Surry Hills is a very mixed environment; there’s a lot of 
homeless people, a lot of people living below the poverty 
line, as well as corporates and yuppies and people going 
to all those top restaurants,’ said Vicki, explaining that 
the Neighbourhood Centre struggles to get sufficient 
community involvement. ‘Students came up with some 
interesting sponsorship opportunities, for example 
corporates sponsoring open days where homeless people 
could get involved with cooking classes.’ 

Another successful partnership was with the Australian 
Government’s Department of Human Services, in relation 
to their allowance scheme for Aboriginal students. ‘Our 
students had to put together a communication plan to 
improve access to the program and make the government 
more aware of how the Aboriginal students felt about the 
way it operated,’ said Vicki. 

Among the clients she has on board for Integrated 
Communication in 2013 are a disability organisation  
and Oxfam, with their Close the Gap and Food  
Security campaigns. 

Vicki Bamford. Photo by Joanne Saad
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INTRODUCTION 
UTS has a long-term commitment to equal opportunity for 
all staff and diversity in the workplace. This key area of the 
UTS strategic plan has been publically recognised with UTS 
as a consistent best practice employer of choice for women 
by the Equal Opportunity for Women in the Workplace Agency 
(EOWA). In September 2012 the agency changed its name to 
the Workplace Gender Equality Agency (WGEA). 

UTS constantly aims to improve the proportion of female 
academic staff, Indigenous staff and staff with a disability  
or a language background other than English in senior 
positions. The Equity & Diversity Unit regularly offers 
support, development and training to help maintain this 
diversity. UTS measures progress through KPI OSC2 Senior 
Academic Women, which collects data on the number of 
women working at academic Level D, Level E and Senior 
Staff Group (SSG) across the University. KPI UEE2 also 
measures the representation of Aboriginal and Torres Strait 
Islander staff.

The Equity & Diversity Unit (E&DU) and Human Resources 
Unit (HRU) deliver many programs and services to create a 
diverse and equitable workplace. Staff from both areas work 
together on a number of initiatives to redress imbalances 
and improve capabilities of staff and supervisors. HRU also 
manages the Workforce Planning Strategy.

Gender equity
 > The UTS Strategic Plan includes a 2012 KPI-OSC2.1 of  

40 per cent representation of senior academic women (i.e. 
level D, E and SSG). In 2012, women represented 42.3 per 
cent of academic staff (11 more academic staff than in 
2011), 44.6 per cent of senior lecturers (6 fewer staff than 
in 2011) and 35.5 per cent of associate professors (1 more 
associate professor than in 2011). The representation of 
women at professorial positions (level E) increased from 
31.6 per cent in 2011 to 31.7 per cent in 2012 (1 more 
female professor than in 2011).

 > UTS was again awarded an EOWA 2012 Employer 
of Choice for Women citation in March and was 
congratulated by EOWA Director, Helen Conway, for 
our innovation and sustained commitment to improving 
gender equality in the workplace. UTS was one of only 
125 organisations nationwide to meet stringent criteria to 
qualify for this prestigious citation.

Women in research
The Research Equity Initiative, which will be launched in 
April 2013, is a comprehensive strategy to attract, develop 
and support women researchers, and male researchers with 
significant carer responsibilities. The initiative was created 
in response to the findings of gender differences in research 
activity in the UTS Women and Research Report 2012. 

Consultations were conducted with key areas across the 
University, and with input from women researchers. The 
initiative is strongly supported by Professor Brungs, the 
Deputy Vice-Chancellor Research (DVCR), who has provided 
substantial funding as well as sponsorship. The initiative 
consists of three key elements: 

 > a package of exciting new central programs to support 
researchers with carer responsibilities, which target 
critical stages in academic careers

 > faculty based action, determined by each faculty, and 
tailored to address their particular gender equity issues  
in research 

 > more consistent monitoring of, and reporting on, research 
data by gender, which will help to focus attention and 
promote accountability for programs to improve gender 
equity in research across the organisation.

The first of the new central programs is the Childcare and 
Carer Support Fund (conference travel) to assist academic 
staff who are primary carers cover the extraordinary care costs 
associated with attending national or international conferences. 

New guidelines to assist faculty support to postdoctoral 
students and academic staff seeking to maintain their 
research activities during parental leave will be introduced  
in early 2013. 

In addition, two new programs, a Research Re-establishment 
Scholarship and a prestigious Research Support Fellowship 
will be developed in 2013. The scholarship will support staff 
to re-establish their research after a period of parental leave 
while the fellowship will assist staff whose research careers 
have been interrupted by substantial carer responsibilities to 
focus on rebuilding their research profiles. 

The Research Equity Initiative also includes activities to 
support research students and to promote gender equity in 
research leadership.

The package of programs and actions will help make UTS 
highly competitive in the sector as an employer of choice for 
research students, women academics, and for researchers 
with carer responsibilities.

Increasing opportunities for women in science, 
engineering and technology
As a result of the broader Australian Technology Network 
(ATN) project that commenced in 2011, the Faculty of 
Engineering and Information Technology (FEIT), along with 
E&DU conducted an interactive workshop for key senior 
FEIT staff in July 2012. The keynote speaker was Marlene 
Kanga, National Deputy President of Engineers Australia. 
Marlene spoke about the future of engineering in Australia, 
including issues around women’s participation and examples 
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of best practice. Her input then motivated participants to 
establish key areas of action for the faculty, including extra 
scholarships, mentoring programs and support for female 
students and staff in the faculty. 

Female academic staff: Academic Level
by % and headcount

2011
Female %   

(No.)

2012
Female %

(No.)

Change in 12 
month period                            

2011-2012
% change*

(No.)

Level A: Associate Lecturer 43.9
(29)

44.3 
(35)

+0.4
(+6)

Level B: Lecturer 47.8
(164)

48.3
(171)

+0.5
(+7)

Level C: Senior Lecturer 44.8
(146)

44.6
(140)

-0.2
(-6)

Level D: Associate Professor 36.9
(38)

32.5
(39)

-4.4
(+1)

Level E: Professor 31.6
(50)

31.7
(51)

+0.1
(+1)

Other Academic Staff 0.0
(0)

0.2
(2)

+0.2
(+2)

All Academic Staff 42.8
(427)

42.3
(438)

-0.5
(+11)

* Change as a function of % of all UTS Academic Staff from 2011 to 2012. 

Pay equity audit
E&DU with HRU undertakes regular reviews of pay equity 
data by faculty, unit and staff level to ensure unfair pay gaps 
between women and men are investigated, challenged and 
resolved. This third year of audits provides a comprehensive 
picture of any gender pay gap at UTS, highlighting the 
impact of differences in representation at senior levels and 
in specific disciplines. UTS now has the opportunity to look 
at trend data and report findings to key senior staff in 2013. 
Conducting pay equity audits will be an ongoing task under 
new requirements of the federal Workplace Gender Equality 
Act 2012.

Australian Technology Network of Universities (ATN) 
Women’s Executive Development (WEXDEV): Leadership 
development program for senior academic women
As part of its long-standing participation in ATN WEXDEV 
activities, 2012 again saw UTS sponsoring three senior women 
academics to participate in this program which facilitates 
development opportunities for high potential women from 
across the five ATN Universities. Participants attended two of 
two-day workshops, with UTS supporting mentoring and other 
development activities for the participants during the year. The 
national WEXDEV Program is coordinated from within E&DU, 
with the Deputy Vice-Chancellor Corporate Services chairing 
the ATN WEXDEV Committee.

Clare Burton Memorial Lecture
Well-known author, commentator and ex-advertising 
creative, Jane Caro, joined with acclaimed journalist and 
author Catherine Fox to present this year’s Clare Burton 
Memorial Lecture, simply titled ‘For Love…’. The lecture, 
which toured nationally to Canberra and the five states of 
the ATN Universities, was hosted by UTS on 30 October 2012 
attracting a record audience.

In their witty and astute address, Caro and Fox explored 
notions of modern feminism and brought their own quirky 
take on the myths besieging women. As authors of ‘The F 
word: how we learnt to swear by feminism’, their approach 
blended decades of experience with insights on how it feels 
to confront the confusing signals about being female at work, 
at home and in our society. 

Caro and Fox explored what the idea of ‘doing it all for love’ 
means to women and their lives, their status and treatment, 
weaving in perspectives on the latest media trends, the 
zeitgeist and a sharp skewering of the accepted view of 
gender relations. They tracked the way beliefs about what 
drives women and their ‘innate’ abilities overtly and covertly 
undermine their ability to be given a fair go in the workplace, 
and examined the growing gap between the myths about 
women in work and the evidence to the contrary.

IMPROVING WOMEN’S REPRESENTATION AND CAREER OPPORTUNITIES
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Women@UTS program highlights
The Women@UTS program continued in 2012 to provide a 
vibrant program featuring informative newsletters, events 
and professional development opportunities. Highlights 
included:

 > International Women’s Day was celebrated in March 
with an inspiring speaker, Helen Wiseman from Sydney 
Women’s Fund. This organisation focuses on creating 
change for women and girls in Sydney through grass roots 
funding. Women@UTS generously donated a total of $1000 
to the fund.

 > In May, Professor Patricia Davidson, Director of UTS 
Centre for Cardiovascular and Chronic Care, presented  
on her program of research to improve women’s heart 
health and addressed the important issue of gender in 
health research.

 > UTS offered the ever popular Future Pathways Career 
Development for women in June. This is a stimulating 
program for exploring leadership and career opportunities 
at UTS for women in support staff roles. 

 > Dr Amanda Barnard, a prominent research scientist with 
CSIRO and member of UTS Centre for the Study of Choice 
advisory team, presented her own career in research,  
with its challenges and opportunities. She looked more 
broadly at the issues faced by women in research and 
explored how different occupational factors affect the 
increase/decrease in numbers of men and women in  
the workplace. 

 > In October, UTS celebrated our women volunteers, 
and the strengths and positive values they bring to the 
University and the wider community: the FASS-based 
Sydney Friends of Bumi Sehat who support a birth clinic 
in Bali; Wrap with Love knitters from the UTS library; 
volunteers from Conversations@UTS and Dress for 
Success; and the UTS Blue Stocking Choir.

 > Women@UTS finished the year with an innovative and 
practical workshop on presentation and public speaking 
skills for women with Mariette Rups-Donnelly.

Indigenous staff representation 
2012 saw the first full year of operation of the new Wingara 
Indigenous Employment Strategy, 2011 – 2014.   The provision 
of strategic funding from the Vice Chancellor for recruitment 
and retention initiatives has greatly contributed to some 
significant highlights for 2012.   Numbers of Indigenous staff 
have increased from 19 to 29 – a jump of 52.6%.

Other highlights of the Wingara strategy for 2012 include:

 > Traineeships –three TAFE graduates from the Business 
Administration program were recruited into traineeships 
at UTS in a range of roles. It is envisaged that this new 
partnership with the Sydney Institute of TAFE Aboriginal 
Program will be ongoing.

 > Cadetships – four UTS undergraduate students commenced 
cadetships in Human Resources, Faculty of Engineering & 
Information Technology, Institute for Sustainable Futures 
and 2SER (university radio station). 

 > Academic Internships - Two PhD candidates were employed 
to work in an Academic Internship role in the Faculty of Arts 
and Social Sciences, with another three due to commence 
at the beginning of 2013 in another two faculties.

 Academic development scheme - Indigenous academic staff 
at UTS have received considerable career development support 
through this scheme.  A staff member attended and presented 
to a United Nations conference on Indigenous Peoples in 
New York.  Another staff member attended the International 
Indigenous Video and Film Festival in Columbia to show work 
and conduct training in local Indigenous communities.

Financial assistance has also been provided for Indigenous 
support staff to enrol in training, undergraduate and 
postgraduate degrees. 

As well as welcoming new members of staff into the UTS 
community, E&DU organised Cultural awareness information 
sessions. These were facilitated by an external consultant and 
aimed at providing a general overview of Aboriginal and Torres 
Strait Islander people’s experiences and history, particularly in 
relation to employment opportunities. The sessions were fully 
subscribed and well received with ongoing sessions planned 
for 2013.

Indigenous participation at UTS
by % and headcount

2011
%   

(No.)

2012
%

(No.)

Change in 12 
month period

Academic Staff 0.6
(8 staff)

0.7
(10 staff)

+0.1
(+2 staff)

Non-Academic 0.8
(11 staff)

1.3
(19 staff)

+0.5
(+8 staff)

Total Indigenous Participation 1.3
(19 staff)

2.0
(29 staff)

+0.7
(+10 staff)
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STAFF WITH DISABILITY REPRESENTATION
Note: The data below refers to all UTS staff members who have reported a Disability through their EEO 
data. ‘No information’ refers to those with a disability who have not stated whether they do or do not require 
workplace adjustments. Note that figures in the table below do not add-up precisely due to the rounding of 
percentages to one decimal place.

Staff with a disability participation at UTS
by % and headcount

2011                 
%                 

(No.)

2011                 
%                 

(No.)

Change in 12 
month period
% of all UTS

Academic Staff

Workplace adjustment 1.2
(17 staff)

1.2
(17 staff)

no change
(stable)

No workplace adjustment 2.0
(29 staff)

1.9
(28 staff)

-0.1
(-1 staff)

No information 0.3
(4 staff)

0.1
(2 staff)

-0.2
(-2 staff)

TOTAL ACADEMIC STAFF
3.4

(50 staff)
3.2

(47 staff)
-0.2

(-3 staff)

Non-Academic

Workplace adjustment 0.7
(10 staff)

0.8
(12 staff)

+0.1
(+2 staff)

No workplace adjustment 3.7
(54 staff)

3.4
(51 staff)

-0.3
(-3 staff)

No information 0.3
(5 staff)

0.3
(5 staff)

no change 
(stable)

TOTAL NON-ACADEMIC STAFF
4.7

(69 staff)
4.6

(68 staff)
-0.1

(-1 staff)

Total Participation for Staff with 
a Disability

Workplace adjustment 1.8
(27 staff)

2.0
(29 staff)

+0.2
(+2 staff)

No workplace adjustment 5.7
(83 staff)

5.3
(79 staff)

-0.4
(-4 staff)

No information 0.6
(9 staff)

0.5
(7 staff)

-0.1
(-2 staff)

TOTAL UTS STAFF WITH A DISABILITY 8.1
(119 staff)

7.7
(115 staff)

-0.4
(-4 staff)
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Staff from language background other than 
english participation at UTS
by % and headcount

2011
%   

(No.)

2012
%

(No.)

Change in 12 
month period

Academic Staff 13.7
(201 staff)

14.3
(213 staff)

+0.6
(+12 staff)

Non-Academic 21.0
(308 staff)

20.5
(305 staff)

-0.5
(-3 staff)

Total LBOTE Participation at UTS 34.8
(509 staff)

34.8
(518 staff)

stable
(+9 staff)

DISCRIMINATION AND HARASSMENT GRIEVANCES 2012
Handling staff and student concerns about unfair 
treatment
UTS encourages staff and students to raise concerns 
about discrimination, harassment or unfair treatment as 
part of its aim to promote a fair and equitable work and 
study environment and culture. E&DU is a contact point for 
staff and students with complaints that involve elements 
of unlawful discrimination or harassment, and it provides 
information, advice and support for staff and students, in 
addition to assisting in the resolution of matters.

E&DU also provides information and advice to staff on 
handling discrimination and harassment issues, and works 
with other areas such as the Human Resources Unit, Student 
Services Unit and the Students Association to address 
systemic issues which may arise.

In most cases, E&DU staff assist students and staff to resolve 
matters themselves, at a low level, where this is appropriate. 
In 2012, only two matters that came to E&DU proceeded 
to an investigation stage. All other matters were handled 
through the provision of advice, information or support to 
students and/or staff seeking to address issues themselves, 
or through the provision of assistance in the resolution of 
matters at a local level.

Overall E&DU handled 31 new student matters and 19 new 
staff issues in 2012.

The single largest number of enquiries and complaints about 
potentially unlawful harassment or discrimination from 
students concerned disability issues (eight matters). This was 
followed by concerns about family and carer responsibilities 
(seven); race (six); sexual harassment and transgender (two 
each); and one related to an allegation of age discrimination. 
There were five enquiries about non-equity related matters.

The majority of matters which were referred to E&DU by 
staff in 2012 involved policies or procedures that fell outside 
the formal definitions of discrimination or harassment. 
Of those that involved allegations of potentially unlawful 
discrimination and harassment, three enquiries concerned 
allegations of unfair treatment on the ground of race (a 
category that includes colour, descent, national or ethnic 
origin, and ethno-religious background); three involved 
allegations of sexual or sex-based harassment; two related 
to disability; and the remaining two related to allegations of 
unfair treatment on the basis of age (one) and family/carer 
responsibilities (one).

Of the two matters that were investigated formally, one 
involved allegations of sexual harassment and the other 
inappropriate behaviour; the second included allegations  
of harassment on the basis of race. 

Representation of staff from a language background other than English (LBOTE)
Note that figures in the table below do not add-up precisely due to the rounding of percentages to one decimal place.
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STUDENT EQUITY OUTCOMES:  
ACCESS, PARTICIPATION, SUCCESS AND ATTRITION 

COVERAGE
Data provided in this Appendix relates to domestic 
undergraduate students unless otherwise specified. 

Compacts definition of domestic undergraduate student: 
All domestic students with permanent home address in 
Australia enrolled in an undergraduate course (including 
Honours, diploma, advanced diploma and other award 
courses) in an institution. Each student is counted only once 
even if they have a combined degree. Source: Department 
of Education, Employment and Workplace Relations (2011). 
Performance Funding: Technical Guidelines. Issued by 
Higher Education Group, September 2011.

DEFINITIONS
The following terms and abbreviations are used in the 
commentary.

Access: the headcount of students in their commencing year, 
expressed as a percentage of the total number of  domestic 
undergraduate students.

Participation: the headcount of all students enrolled, 
expressed as a percentage of the total number of domestic 
undergraduate students.

Success: the Equivalent Full Time Student Load (EFTSL) 
passed by students in a given year, calculated as a proportion 
of all EFTSLs attempted.

Attrition: the headcount of students who do not return to 
study after being enrolled in the previous year, expressed as 
a percentage of total headcount in the previous year.  

EFTSL: Equivalent Full Time Student Load is a measure of 
the student load of a student expressed as a proportion of the 
student load of a full-time student in a course. 

ATSI: Undergraduate and postgraduate Aboriginal and Torres 
Strait Islander students (self identified).

LSES (postcode, Aus 06): students from low social economic 
status (LSES) backgrounds, based on the Australian 
Bureau of Statistics’ Index of Education and Occupation 
(IEO) calculated from the 2006 Census data. This measure 
includes census variables relating to the educational and 
occupational characteristics of communities, including the 
proportion of people with a higher education qualification 
and/or those employed in a skilled occupation. The 
postcodes in which the bottom 25 per cent of the population 
aged 15-64 in terms of IEO score lived at the 2006 Census 
are classified as LSES.

Disability: students with a disability (self identified).

InpUTS: students entering UTS through the inpUTS 
Educational Access Scheme and requiring the ATAR 
concession.

All UTS students: all UTS students enrolled in bachelor 
programs including high SES, medium SES, low SES, 
disability, Indigenous students and inpUTS students.

Equity Scholarship: recipients of Commonwealth and UTS 
Diversity Access Scholarships. Equity scholarships are based 
on income assessment and not LSES indicator.

All UTS — no Equity Scholarship: all UTS domestic students, 
excluding those in receipt of an Equity Scholarship.

Note on important updates in the current report: 
Data used in previous reports has been updated in the 
current report for the following reasons:  
1.  To reflect the new Compacts definitions from 

DIICCSRTE of Undergraduate courses
2.  All data in this report is correct as of 1 May 2013  

the run date of the BI reports 
3.  Additional supplementary information such as 

student headcounts and EFTSL figures have 
been provided in the current report to assist with 
accurate interpretation of the data. One reason for 
this is the removal of  enrolment caps under the 
Commomwealth Grants Scheme (CGS) in 2012 
resulting in larger overall numbers of students at 
UTS (therefore percentages alone may not be fully 
illustrative of trends).
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STUDENTS FROM LOW SOCIOECONOMIC BACKGROUNDS,  
STUDENTS WITH A DISABILITY AND EDUCATIONAL ACCESS SCHEME STUDENTS

Chart 1
ACCESS: Percentage and headcount of undergraduate equity group students in their commencing year.

Equity Group Access at UTS (undergraduate) 
2007-2012

Equity Group Access
% and headcount

2007
%

(No.)

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

inpUTS 9.9
(521)

11.6
(590)

12.9
(622)

11.0
(521)

12.7
(722)

15.1
(865)

Disability 2.4
(128)

2.7
(138)

2.9
(140)

3.0
(142)

4.0
(255)

4.0
(231)

LSES (postcode, Aus 06) 9.7
(511)

10.8
(548)

10.6
(513)

11.2
(528)

10.4
(588)

11.1
(636)

Data source: UTS Business Intelligence Portal; Cube: utseqdis; Report: Access — equity groups, from 2004 v04 — Compact. 
Accessed on 24 April 2013.

inpUTS
 > Access by inpUTS students has recovered well, after a decrease in 2010.  Over this two year period, access has increased by 

4.1 percentage points from 2010 (11%) to 2012 (15.1%) as a proportion of all commencing domestic undergraduate students. 
Looking at the student headcount, there has been a substantial increase from 521 students (in both 2007 and again in 2010) 
to 865 students in 2012. 

DISABILITY
 > Access by students with disabilities has increased by 1.0 percentage point from 2010, and has remained steady at 4% from 

2011 to 2012. Looking at the student headcount, the 1% increase from 2010 (142 students) to 2011 (255 students) was 
substantial (113 new students). However, there was a slight decrease in the student headcount for students with a disability 
from 2011 (255 students) to 2012 (231 students), which reflects a slight decrease in overall access by domestic undergraduate 
students across UTS.

LSES (POSTCODE)
 > Access by LSES students has increased by 0.7 percentage points from 2011 (10.4%) to 2012 (11.1%) as a proportion of all 

domestic undergraduate students. Although it appears that there was a decrease in access by LSES students from 2010 
(11.2%) to 2011 (10.4%), looking at the student headcounts it is clear that there has been a continued increase from 2010  
(528 students) to 2012 (636 students). This demonstrates a 20.3% growth in access by LSES students (by headcount) in  
two years.
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Chart 2
PARTICIPATION: Percentage and headcount of all equity group students enrolled in each year.

Data source: UTS Business Intelligence Portal; Cube: utseqdis; Report: Participation — equity groups, from 2004 v04 —  
Compact. Accessed on 24 April 2013.

inpUTS
 > Participation by inpUTS students continues to increase, with a rise of 1.5 percentage points from 2011 (13.9%) to 2012 

(15.4%) as a proportion of all participating domestic undergraduate students. Looking at the six year trend, participation 
for inpUTS students has increased dramatically from 2007 (8.7%) to 2012 (15.4%). Looking at the student headcount, there 
has been a substantial increase from 1441 student in 2007 to 2809 students in 2012, a growth in participation by inpUTS 
students of 1368 students (close to doubling since 2007).

DISABILITY
 > Participation by students with disabilities has increased by 0.5 percentage points from 2011 (4.1%, 725 students) to 2012 

(4.6%, 843 students). Again, looking at the six year trend, participation for this group is gradually increasing, with students 
with disabilities representing 3.2% of all domestic undergraduate students in 2007, rising to 4.6% in 2012. Looking at the 
student headcount there has been a gradual, sustained increase in participation by students with a disability from  
536 students in 2007 to 843 students in 2012.  

LSES (POSTCODE)
 > Participation by LSES students has increased by 0.2 percentage points from 2011 (10.8%) to 2012 (11%). The six year 

trend shows a 1.0 percentage point growth in participation by LSES students, as a proportion of all participating domestic 
undergraduate students. Looking at the student headcount, there has actually been an increase from 1659 LSES students 
in 2007 to 2015 LSES students participating in 2012 (a rise of 356 LSES students). This represents a 21.4% growth in LSES 
headcount over six years.      

APPENDIX 1
STUDENT EQUITY OUTCOMES: 
ACCESS, PARTICIPATION, SUCCESS AND ATTRITION

Equity Group Participation at UTS (undergraduate) 
2007-2012

Equity Group Participation
% and headcount

2007
%

(No.)

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

inpUTS 8.7
(1441)

10.4
(1767)

12.1
(2107)

13.0
(2226)

13.9
(2480)

15.4
(2809)

Disability 3.2
(536)

3.4
(574)

3.5
(609)

3.9
(661)

4.1
(725)

4.6
(843)

LSES (postcode, Aus 06) 10.0
(1659)

10.5
(1781)

10.6
(1843)

10.9
(1871)

10.8
(1915)

11.0
(2015)
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Chart 3
ATTRITION: the percentage and headcount of equity group students who did not return to study after being enrolled in the 
previous year. Ideally the figures will be low, and trends over time should demonstrate decreasing levels of attition.

Data source: UTS Business Intelligence Portal; Cube: utsattr; Report: Attrition — equity groups, from 2004v04 — Compact. 
Accessed on 24 April 2013.

inpUTS
 > Attrition by inpUTS students has increased by 0.3 percentage points from 2011 (5.6%, 123 students) to 2012 (5.9%,  

144 students). Looking at the six year trend, attrition for this group has fluctuated over time with a low in 2007 (5.0%,  
55 students) up to a high in 2012 (7.2%, 150 students). It is worth noting that attrition for inpUTS students consistently the 
lowest attrition rate of all equity groups compared here, and in 2012 is 0.7 percentage points lower than the attrition rate 
for All UTS Students. Although the headcount of 144 attritions in 2012 appears to be quite high, it should be kept in mind 
that there has been a dramatic rise in access and participation at UTS by this group over the past several years. 

DISABILITY
 > Attrition by students with disabilities has increased by 1.3 percentage points from 2011 (7%, 43 students) to 2012 (8.3%, 

59 students). Looking at the student headcount data, there are relatively small numbers of students associated with 
this group which means that reasonably minor fluctuations in attrition will have a noticeable effect on the reported 
percentages. Therefore these results should be interpreted with care. 

LSES (POSTCODE)
 > Attrition by LSES students has decreased by 1.1 percentage points from 2011 (8.2%, 150 students) to 2012 (7.1%,  

136 students). UTS is actively engaged in improving retention and success strategies to support the increasing 
diversity of UTS students. Strategies such as the First Year Experience program are in early stages of development and 
implementation, and should positively impact on future attrition rates. 

Equity Groups Attrition at UTS (undergraduate)
2007-2012

Equity Group Attrition
% and headcount

2007
%

(No.)

2008
%

(No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

inpUTS 5.0
(55)

6.3
(89)

5.9
(102)

7.2
(150)

5.6
(123)

5.9
(144)

Disability 7.3
(39)

7.0
(36)

8.9
(51)

9.7
(56)

7.0
(43)

8.3
(59)

LSES (postcode, Aus 06) 8.0
(124)

7.6
(121)

6.9
(117)

7.2
(133)

8.2
(150)

7.1
(136)

All UTS Students 6.7
(1314)

6.8
(1367)

6.1
(1234)

7.5
(1587)

7.3
(1503)

6.6
(1429)
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Chart 4
SUCCESS: Percentage and Equivalent Full Time Student Load (EFTSL) passed by equity group students

Data source: UTS Business Intelligence Portal; Cube: utseqsucc; Report: Success — equity groups, from 2004v04 — 
Compact. Accessed on 24 April 2013.

inpUTS
 > Success of inpUTS students has decreased by 0.8 percentage points from 2011 (89.9%, 1900 EFTSL) to 2012 (89.1%,  

2105 EFTSL). In 2012, the success rate for inpUTS students appears to be 1.6% lower than All UTS Students. However, 
when looking at the total number of EFTSL successfully passed by inpUTS students compared with other groups in this 
analysis, there has been an increase of 205 EFTSL in a 12 month period, which is the largest increase of all equity groups 
(as well as greater than the increase for ALL UTS Students overall). Looking at the six year trend, the number of EFTSL 
passed by inpUTS students has more than doubled in 2012 (2105 EFTSL) compared with 2007 (1058 EFTSL).

DISABILITY
 > Success of students with a disability has decreased by 0.7 percentage points from 2011 (87.9%, 462 EFTSL) to 2012 (87.2%, 

531 EFTSL). In 2012, the success rate for students with a disability is the lowest of all equity groups compared here. There 
has been a small drop in headcount for new students in this group, a small increase in participation, and an increase in 
attrition which may contribute to this decrease, although once more it should be kept in mind that there are relatively small 
numbers of students associated with this group which means that reasonably minor fluctuations in attrition will have a 
noticeable effect on the reported data. In terms of total numbers of EFTSL successfully passed by this group of students, 
there has been an increase of 69 EFTSL in a 12 month period. 

APPENDIX 1
STUDENT EQUITY OUTCOMES: 
ACCESS, PARTICIPATION, SUCCESS AND ATTRITION

Equity Groups Success at UTS (EFTSL Pass Rates (undergraduate)  
2007-2012

Equity Group Success
% and Equivalent Full Time Student Load Passed  
(EFTSL)

2007
%

(EFTSL)

2008
%

(EFTSL)

2009
%

(EFTSL)

2010
%

(EFTSL)

2011
%

(EFTSL)

2012
%

(EFTSL)

inpUTS 87.4
(1058)

88.9
(1357)

87.1
(1579)

89.1
(1678)

89.9
(1900)

89.1
(2105)

Disability 87.6
(342)

89.8
(380)

87.8
(369)

88.7
(412)

87.9
(462)

87.2
(531)

LSES (postcode, Aus 06) 88.1
(1147)

88.5
(1251)

85.9
(1278)

86.9
(1303)

87.3
(1358)

88.3
(1422)

All UTS Students 90.9
(11965)

91.2
(12609)

90.1
(12834)

90.9
(12586)

91.2
(13114)

90.7
(13239)
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INDIGENOUS STUDENTS

Note: Headcounts are used for all charts related to Indigenous students. Due to the small numbers involved fluctuations 
in total student enrolments can be overly influential on the statistics for this group. Keep in mind that Indigenous reporting 
includes both undergraduate and postgraduate data unless otherwise stated. 

Comparison of ATSI Participation Types  
(Away From Base Programs and Mainstream Degree Programs) 2007–2012

Indigenous Participation by Course Type:  
Enrolments by % and headcount

2007
%

2008
%

2009
%

2010
%

2011
%

2012
%

ATSI: AFB block programs 46.1
(137)

48.3
(130)

54.7
(146)

49.5
(144)

41.3
(107)

28.1
(71)

ATSI: Main stream programs 53.9
(160)

51.7
(139)

45.3
(121)

50.5
(147)

58.7
(152)

71.9
(182)

Total ATSI headcount in all UTS courses 297 269 267 291 259 253

 > The graph above shows that the numbers of Indigenous students enrolled in Away from Base (AFB) block programs 
is continuing to decline.  Of the total Indigenous student cohort, only 71 (28.1% of total) are enrolled in AFB programs 
compared to 182 (71.9% of total) who are enrolled in mainstream programs. The graph presented here demonstrates 
a particularly sharp decline in AFB participation in 2012 as a proportion of all Indigenous students, and shows that the 
numbers of Indigenous students who participate in mainstream courses has increased considerably.

Note: *Mainstream denotes all courses not run in Away from Base (block) mode; Data source: UTS Business Intelligence Portal; Cube: utseqdis; 
Report: Away from base student headcounts v03 — block programs Accessed on 24 April 2013.

Chart 5
INDIGENOUS HEADCOUNT BY COURSE TYPE: Away From the Base (Block) Program Compared with Mainstream Enrolment 
for all (Undergraduate and Postgraduate) Indigenous Students

LSES (POSTCODE)
 > Success by LSES students has increased by 1.0 percentage points from 2011 (87.3%, 1358 EFTSL) to 2012 (88.3%,  

1422 EFTSL). Looking at the total number of EFTSL passed by LSES students, there has been an increase of 64 EFTSL 
in a 12 month period. Due to the parallel growth in access and participation by this group, overall success in terms of 
the total number of EFTSL passed is to be expected, but nonetheless demonstrates a genuine increase in success for 
this group (i.e. more students passing more subjects). Looking at the six year trend, there was a sharp drop across the 
board in 2009 for all equity groups (as well as for All UTS students). However, there has been a substantial recovery 
and success rates continue to improve for this group. 
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Chart 6
INDIGENOUS ACCESS: Percentage and headcount of all (undergraduate and postgraduate) Indigenous students in their 
commencing year

 > Indigenous student access in 2012 remained stable at 0.9% compared with 2011. Looking at the headcount data, there 
has been a very small decrease in Indigenous student access from 85 students in 2011 to 78 students in 2012 (seven fewer 
students). As a percentage, Indigenous student access has remained stable due to a slight parallel drop in Non-Indigenous 
access to UTS. 

 > A number of theories have been proposed as to why Indigenous Access to UTS has not increased. Namely, UTS has a large 
number of courses that do not hold “traditional appeal” to Indigenous students. Efforts are being made to address these 
issues with the support of funding from the Widening Participation Strategy.  In addition, a planned whole-of-University 
Indigenous Education and Employment Strategy was rolled out in 2012, which was intended to further address these 
issues and explore the challenges regarding student numbers. The impact of these initiatives should be apparent when 
the data for 2013 becomes available. Another finding is that the three-year AFB programs do not fit into the needs of 
Indigenous people, especially those from the outback. The courses are being redesigned to a shorter duration such that 
Indigenous students could progress to the next level at a time that suits them.

APPENDIX 1
STUDENT EQUITY OUTCOMES: 
ACCESS, PARTICIPATION, SUCCESS AND ATTRITION

All Indigenous Access to UTS (undergraduate and postgraduate)  
2007–2012

Indigenous student Access (commencing students) 
by % and headcount

2007
%

2008
%

2009
%

2010
%

2011
%

2012
%

Indigenous Access 1.3
(111)

1.3
(107)

1.1
(96)

1.5
(122)

0.9
(85)

0.9
(78)

Non-Indigenous Access 98.7
(8266)

98.7
(8332)

98.9
(8407)

98.5
(7965)

99.1
(9181)

99.1
(9043)

Note: This table does not include students who provided no information regarding their ATSI identification.  Data source: 
UTS Business Intelligence Portal; Cube: utseqdis; Report: Access — equity groups, from 2004 v04 — Compact. Accessed 
on 24 April 2013.

Note: The Indigenous headcount has not been compared with Non-Indigenous headcounts in the chart above as the 
difference between these groups is such that it would not be usefully visualised in a chart, therefore only the headcount for 
Indigenous students has been shown in this case.
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Chart 7
INDIGENOUS PARTICIPATION: Percentage and headcount of all (undergraduate and postgraduate) Indigenous students 
enrolled in all years.

 > In 2012, the total percentage of Indigenous students enrolled at UTS in both undergraduate and postgraduate courses 
remained stable at 1% compared with 2011. Looking at the headcount data it is clear that there are only six fewer 
Indigenous students participating in 2012 compared with 2011. Therefore, as was the case with Indigenous access to  
UTS there has been genuine, relative stability over a 12 month period. 

 > Looking at the six year trend, there is a clear ‘spike’ in participation in 2007 (1.3%, 297 students) and again in 2010 (1.2%, 
291 students). A whole-of-University Indigenous Education and Employment Strategy commenced in 2012, and UTS would 
hope to see improvements in Indigenous participation in future years as a result.  

Indigenous student Participation
by % and headcount

2007
%

2008
%

2009
%

2010
%

2011
%

2012
%

Indigenous Participation 1.3
(297)

1.1
(269)

1.1
(267)

1.2
(291)

1.0
(259)

1.0
(253)

Non-Indigenous  Participation 98.7
(23415)

98.9
(22766)

98.9
(24102)

98.8
(24346)

99.0
(25435)

99.0
(26093)

Note: The Indigenous Headcount has not been compared with Non-Indigenous headcounts in the chart above as the 
difference between these groups is such that it would not be usefully visualised in a chart, therefore only the headcount for 
Indigenous students has been shown in this case.

Note: This table does not include students who provided no information regarding their ATSI identification.  Data source: 
UTS Business Intelligence Portal; Cube: utseqdis; Report: Participation — equity groups, from 2004 v04 — Compact. 
Accessed on 24 April 2013.

All Indigenous Participation at UTS (Undergraduate and Postgraduate)                                                                          
2007–2012
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Chart 8
INDIGENOUS PARTCIPATION AS A UTS KEY PERFORMANCE INDICATOR

 > UTS is pursuing a KPI of 2.2% Indigenous student participation by 2018. This target has recently been revised down from 
3.0% in order to achieve a more realistic target in line with population parity. In recent years UTS has gradually increased 
the number of Indigenous students enrolling in mainstream degree programs, and success rates of Indigenous students 
has also gradually increased.  The overall decrease in 2011 reflects a decline in the number of Indigenous students 
enrolled in Away From Base (block) programs rather than in mainstream courses.

 > Enrolment of Indigenous students is still relatively low and in order to meet the long term KPI targets, UTS has 
implemented a different approach to traditional recruitment activities. This will require continued major investment into 
the areas of Outreach (marketing and recruitment) and the Student Services portfolio. An ongoing major challenge is to 
improve the UTS success and completion rates for Indigenous students.

Data sources: UTS Business Intelligence Portal; Cube: utseqdis; Report: Participation — equity groups, from 2004 v04 — 
Compact. Accessed on 1 May 2013. UTS KPI Framework.

Indigenous Participation: UTS KPI and Actuals (undergraduate domestic students only)
2009-2013 Projection

Indigenous Participation KPI Targets  
by % and headcount

2009
%

2010
%

2011
%

2012
%

2013
%

Indigenous Participation Target (KPI) % 1.30 1.50 1.30 1.40 1.50

Indigenous Participation Actual  
(Undergraduate Domestic Only) % 1.20 1.40 1.10 1.00

Note: Targets are based on revised targets from the 2011-2013 DIICCSRTE Compact, as represented in the UTS KPI 
Scorecard of 2012. Alignment of targets with the 2014-2016 Compact is yet to be determined, however an aspirational 
target fro 2018 has been set at 2.2%; Note: KPI-UEE2 uses the definition of Aboriginal and Torres Strait Islander students 
as undergraduate domestic students, as a percentage of all undergraduate domestic students — inlcuding non-responses 
on ATSI identification.  



UTS SOCIAL JUSTICE REPORT 2012: ANNUAL EQUITY REPORT TO COUNCIL 57

APPENDIX 1
STUDENT EQUITY OUTCOMES: 
ACCESS, PARTICIPATION, SUCCESS AND ATTRITION

Chart 9
INDIGENOUS ATTRITION: the percentage and headcount of undergraduate and postgraduate Indigenous students who 
did not return to study after being enrolled in the previous year. Ideally the figures will be low, and trends over time should 
demonstrate decreasing levels of attition. 

 > The Indigenous student attrition rate has decreased by 7.4 percentage points in 2012 (19.1% — the lowest point of 
Indigenous student attrition in the six year trend) compared with 2011 (26.5% — the highest point of Indigenous student 
attrition in the six year trend). This is still relatively high compared with attrition rates for Non-Indigenous students (6.5%), 
although it should be kept in mind that the small proportion (1.0%) of Indigenous students represented in the overall 
student cohort will mean that attrition of a small number of students will impact significantly on the attrition rate when 
viewed as a percentage. 

 > It may also be the case that after a larger than usual intake of Indigenous students in 2010 parallel increases in support 
services for these students was not available or under-promoted, contributing to the high attrition rates seen in 
subsequent years. 

 > To address the attrition rates of Indigenous students, Jumbunna Indigenous House of Learning has introduced specific 
Learning and Development initiatives from 2011, combined with the previous Monitoring and Tracking program from 2009 
(or case management) of the Indigenous student cohort. We are now seeing the anticipated improvement in attrition rates.  

 > It should be kept in mind that the figures include both undergraduate and postgraduate students. 

Indigenous and Non-Indigenous Attrition Rates (Undergraduate and Postgraduate)
2007-2012

Indigenous student Attrition 
by % and Headcount

2007
%

2008
%

2009
%

2010
%

2011
%

2012
%

Indigenous Attrition 20.9
(59)

25.3
(71)

19.5
(50)

23.5
(60)

26.5
(73)

19.1
(45)

Non-Indigenous Attrition 7.0
(2036)

7.7
(2183)

7.0
(1924)

8.2
(2434)

7.5
(2252)

6.5
(2047)

Note: The difference between the headcounts for Indigenous and non-Indigenous attrition is such that it would not be 
usefully visualised in a chart, therefore percentages have been used in this case.

Note: This table does not include students who provided no information regarding their ATSI identification.  Data source: 
UTS Business Intelligence Portal; Cube: utsattr; Report: Attrition — equity groups, from 2004 v04 — Compact. Accessed 
on 24 April, 2013.
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Chart 10
INDIGENOUS SUCCESS: Percentage and Equivalent Full Time Student Load (EFTSL) passed by undergraduate and 
postgraduate Indigenous students

Indigenous and non-Indigenous Success at UTS 
(% EFTSL Pass rates — Undergraduate and Postgraduate) 
2007–2012

Indigenous Student Success
% and Equivalent Full Time Student Load Passed  
(EFTSL)

2007
%

2008
%

2009
%

2010
%

2011
%

2012
%

Indigenous Success 72.5
(148.1)

70.4
(130.2)

65.1
(125.1)

66.8
(130.9)

74.7
(132.1)

80.7
(137.7)

Non-Indigenous Success 91.3
(14086.9)

91.6
(14025.9)

90.8
(14865.0)

91.6
(14987.0)

91.7
(15799.7)

91.3
(15999.1)

Note: This table does not include students who provided no information regarding their ATSI identification.  Data source: 
UTS Business Intelligence Portal; Cube: utseqsucc; Report: Success — equity groups, from 2004 v04 — Compact. 
Accessed on 24 April, 2013.
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Note: Again, as the difference between the EFTLS passed for Indigenous and non-Indigenous students is such that it 
would not be usefully visualised in a chart, percentages have once more been used in this case.

APPENDIX 1
STUDENT EQUITY OUTCOMES: 
ACCESS, PARTICIPATION, SUCCESS AND ATTRITION

 > In 2012 the Indigenous student success rate continued to improve, from 74.7% in 2011 to 80.7% in 2012. This represents an 
improvement of 6.0 percentage points in EFTSL successfully passed in a 12 month period, and is the highest success rate 
for Indigenous students in the six years of data shown here. 

 > The non-Indigenous student success rate has decreased by 0.4 percentage points in the same period, although as always 
when comparing this data with cohorts of such a small size (Indigenous students), it should be kept in mind that minimal 
changes in the data appear to impact significantly on the success rate when viewed as a percentage. For Indigenous 
students there has been an improvement of 5.6 additional EFTSL passed in 2012.

 > The introduction of specific Learning and Development initiatives in 2011, combined with the previous Monitoring and 
Tracking program from 2009 (or case management) of the Indigenous student cohort, by Jumbunna Indigenous House  
of Learning,  is believed to  be one of the catalysts for the changes in the success rates seen here.

 > It may also be the case that after the increased Indigenous student attrition rate from 2010 and 2011, the remaining 
students achieved more successful results on average. 
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Chart 1
SUCCESS: Percentage and Equivalent Full Time Student Load (EFTSL) passed by equity group 

STUDENTS FROM LOW SOCIOECONOMIC STATUS (LSES) BACKGROUNDS: EQUITY SCHOLARSHIPS

LSES (WITH EQUITY SCHOLARSHIP) STUDENTS
 > Success for LSES students with Equity Scholarships in 2012 is higher (as a percentage) than success for any other groups 

compared in the table above (91.6%).  Looking across the six-year trend in the data, there was a small but noticeable 
decline in 2009. However, this also appears to have affected all UTS students with Equity Scholarships and all LSES 
students, and is therefore likely to be related to a matter outside of the scholarships program. Looking at all UTS Equity 
Scholarships, there is a continuing reduction in EFTSL passed, from 713 in 2011 to just 295 in 2012.  This decrease 
may be as a result of the gradual phasing out of UTS administered scholarships towards more centrally administered 
Commonwealth Scholarships, as well as the recent introduction of start up scholarships for LSES students through 
Centrelink. For these reasons it is expected that total EFTSL numbers for this group will continue to decrease as the 
remaining students still funded through the former UTS system graduate over the next few years.

LSES Equity Scholarship Student Success at UTS  
(EFTSL Pass Rates — undergraduate)
2007–2012 

Equity Scholarships Success % and Equivalent Full Time 
Student Load Passed (EFTSL)

2007
%

(EFTSL)

2008
%

(EFTSL)

2009
%

(EFTSL)

2010
%

(EFTSL)

2011
%

(EFTSL)

2012
%

(EFTSL)

LSES (postcode, Aus 2006) — with Equity Scholarship 87.8
(158)

89.2
(251)

85.0
(293)

87.0
(321)

89.5
(165)

91.6
(66)

All LSES (postcode, Aus 2006) 88.1
(1147)

88.5
(1251)

85.9
(1278)

86.9
(1303)

87.3
(1358)

88.3
(1431)

All UTS — with  Equity Scholarship 89.9
(690)

90.3
(1027)

88.7
(1351)

90.5
(1542)

90.8
(713)

90.4
(300)

All UTS — without Equity Scholarship 90.1
(11275)

91.3
(11583)

90.3
(11483)

90.1
(11044)

91.2
(12401)

90.9
(13024)

EQUITY SCHOLARSHIP OUTCOMES:  
SUCCESS

Note: Low SES status of a student is determined by census variables used by the Australian Bureau of Statistics;  
Scholarships included in the data table above: ICECS, ICAS, DAS, CAS. CECS, IAS and any combinations of these types. 
Data source: UTS Business Intelligence Portal; Cube: utseqsucc; Report: Success — low SES, scholarship types – 
Compact, Accessed on 24 April 2013.
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EQUITY SCHOLARSHIP OUTCOMES: 
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Chart 2
ATTRITION: The percentage and headcount of students who do not return to study after being enrolled in the previous year. 
Ideally this number is low.

LSES Equity Scholarship Student Attrition at UTS (undergraduate and postgraduate)                                                       
2009-2012

Equity Scholarships Attrition                                             
% and headcount (No.)

2009
%

(No.)

2010
%

(No.)

2011
%

(No.)

2012
%

(No.)

LSES (postcode) – with Equity Scholarship 7.1
(22)

6.3
(24)

8.9
(38)

6.3
(14)

All LSES (postcode) 6.9
(117)

7.2
(133)

8.2
(151)

7.1
(136)

All UTS — with  Equity Scholarship 4.6
(60)

5.0
(87)

6.0
(119)

5.0
(49)

All UTS — without Equity Scholarship 6.2
(1174)

7.7
(1499)

7.5
(1385)

6.6
(1381)

LSES — EQUITY SCHOLARSHIP STUDENTS
 > Attrition for LSES students with Equity Scholarships in 2012 has decreased by 2.6 percentage points from 2011 (8.9%,  

38 students) to 2012 (6.3%, 14 students). It should be expected that Attrition by headcount (i.e. the number of students  
who attrite) will continue to decrease for this group over the next few years. As previously mentioned in this report, this  
is due to the gradual phasing out of UTS administered scholarships towards more centrally administered Commonwealth 
Scholarships, as well as the recent introduction of start-up scholarships for LSES students through Centrelink.

Note: Due to data integrity issues with the scholarship variable in the UTS Business Intelligence Portal, accurate data 
could only be provided over a four year period for attrition (2009-2012). Data source: Extracted from CASS records. 
Accessed on 8 May, 2013.
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$1,338,596 in HEPPP funding was allocated across the University for projects and initiatives that support 
the theme of Building Aspiration.

Building Aspiration Projects and initiatives funded in 2012

Objective:
Encourage aspiration for university study, well before 
the point of enrolment, through an integrated suite 
of programs developed in partnership with targeted 
schools, TAFEs and communities.

Outcomes: 
 > Participant’s aspiration and motivation for higher 

education is enhanced well before the point of entry. 
 > Participant’s knowledge increases about university 

including access pathways, courses, university life and 
career options. 

 > Participant’s academic potential is enhanced. 
 > Participant’s family knowledge about higher education  

is broadened.
 > Building Aspiration programs are valued by community 

partners and stakeholders. 

SCHOOLS OUTREACH
 > Make it Real Summer Schools: Two week intensive on-

campus workshops in Film, Robotics, Science, Nursing 
and Design for high school students. Followed by school 
visits and activities to encourage successful transition to 
further study. Coordinated by: Equity & Diversity Unit with 
Faculties: FASS, NMH, DAB, FEIT, Science

 > Regional School Visits: Information sessions about UTS 
courses and university life.  
Coordinated by: Marketing and Communications Unit

 > U@UTS Day: An annual university experience day for Year 
10 students. Coordinated by: Equity & Diversity Unit

 > The Sydney Women in Engineering and IT Speakers’ 
Program (SWIEIT): Program aiming to broaden the 
secondary and post-secondary choices of study and 
careers of female secondary students to include 
Engineering and IT. Coordinated by: FEIT and Roads and 
Maritime Services NSW

 > U@Uni School Magazine Project: Weekly  school based 
workshops in targeted U@Uni high school, and on 
campus event run by a UTS student to support creation of 
school magazine. Coordinated by: Equity & Diversity Unit 

 > Schools Outreach Database: Cross university database 
to coordinate and record UTS contact with schools.
Coordinated by: Equity & Diversity Unit and Marketing 
and Communications Unit

ACADEMIC SUPPORT
 > HSC Tutorial Scheme: Tutorial assistance and mentoring 

provided by UTS students in schools. Coordinated by: 
Equity & Diversity Unit  

 > Social Inclusion Pathway for Refugee Youth: Workshops 
in web design and development for students from a low 
SES and refugee background. Coordinated by: Institute 
for Interactive Media & Learning in partnership with 
Centrelink, TAFE and STARTTS

 > UTS Gallery exhibition-based workshops: For high 
school students at the UTS Gallery. Coordinated by:  
UTS Gallery

 > Remote Labs: Providing remote access and support to 
high school students and teachers to state of the art 
technology to perform experiments linked to NSW DEC 
syllabus. Coordinated by: Faculty of Engineering and IT

PROJECTS FUNDED UNDER THE  
WIDENING PARTICIPATION STRATEGY IN 2012
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Building Aspiration Projects and initiatives funded in 2012

 > Sky High Metro: A program fostering leadership and 
facilitation skills for year 8 and 9 students at risk of 
disengaging from school, with extra funding and support 
provided by the global financial organisation, the IMC 
Group. UTS student volunteers assist with delivery.
Coordinated by: Learning Cultures & Practice Group FASS

 > Sharing Creative Cultures: A drama and presentation 
skills weekly in-school workshop presented by a 
UTS academic linked to Stage 3 Primary syllabuses. 
Coordinated by: Learning Cultures & Practice Group FASS

PARENTS ENGAGEMENT ACTIVITIES
 > Cross-university Parents Project: Generic information 

resources and on-campus experience days for parents. 
Coordinated by: Bridges to Higher Education consortium 

TEACHER PROFESSIONAL DEVELOPMENT
 > Engineering Resources for Teachers: High school 

teaching resources for use in low SES high schools and 
at the Teachers’ Day run by FEIT. Coordinated by: FEIT

 > Legal Studies Teachers Link: Research into professional 
development courses and resources for Legal Studies 
teachers. Coordinated by: Faculty of Law

 > National curriculum workshops: Customised training 
and resources on implementing the new national science 
and history syllabi. To be piloted early 2013 Coordinated 
by: Learning Cultures & Practice Group FASS

SCHOOLS OUTREACH ACTIVITIES TO 
INDIGENOUS STUDENTS

 > Australian Indigenous Mentoring Experience (AIME): 
UTS students mentor Indigenous high school students 
on campus. Coordinated by: AIME, Student Services Unit 
and Jumbunna Indigenous House of Learning

 > How Big are your Dreams?: An intensive community 
based program to inspire Aboriginal and Torres Strait 
Islander students to engage with and explore their future.
Coordinated by: UTS Education in partnership with 
Tranby Aboriginal College and Gilbert + Tobin Lawyers

 > Indigenous Recruitment & Access Officer and 
Marketing Strategy: Marketing and promotion activities 
to schools and career markets to recruit Indigenous 
students to UTS degree programs. Coordinated by: 
Jumbunna Indigenous House of Learning
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$131,622 in HEPPP funding was allocated across the University for projects and initiatives that support 
the theme of Widening Access.

Widening Access Projects and initiatives funded in 2012

Objective:
Expand admission pathways into UTS for school 
leavers and mature age students to assist low SES and 
Indigenous students gain access to university.

Outcomes: 
 > UTS pathways for school leavers are expanded to 

recognise academic potential beyond ATAR attainment
 > UTS pathways for mature age students are expanded
 > Recognition of prior learning for mature age students  

is improved
 > Enrolment at UTS by low SES students and TAFE 

students is increased

 > UTS Principals Recommendation Scheme: Principals 
nominate students for study at UTS who, due to personal 
circumstances, may not get the required ATAR for their 
course but have the ability to succeed at university. 
Coordinated by: Equity & Diversity Unit

 > UTS Marketing Campaign to South West Sydney: 
Billboard, cinema and facebook advertising of 
UTS pathways. Coordinated by: Marketing and 
Communications Unit and Equity & Diversity Unit 

 > Engineering and Information Technology TAFE 
Pathways: Research into pathways for Sydney Institute  
of Technology (SIT) students to UTS undergraduate 
courses in Engineering and IT. Coordinated by: FEIT in 
partnership with SIT

 > Faculty Score Cards: Design of student equity performance 
reporting for faculties via the UTS Business Intelligence 
system. Coordinated by: Planning & Quality Unit

 > InpUTS Educational Access Scheme: Eligible students 
who have experienced educational disadvantage can 
enter a UTS course with a 10 point ATAR concession on 
the standard cut-off. All students at National Partnership 
and Priority Funded schools are automatically included. 
Coordinated by: Equity & Diversity Unit and Student 
Admissions Unit

 > Nursing Midwifery and Health VET Pathways: Research 
and develop pathways for entry to undergraduate courses 
in Nursing and Midwifery programs. Coordinated by: 
Faculty of Health
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$1,719,291 in HEPPP funding was allocated across the University for projects and initiatives that support 
the theme of Retention and Success.

Retention and Success Projects and initiatives funded in 2012

Objective:
Enhance UTS academic and personal support programs 
to promote the retention and success of enrolled 
students and actively respond to the changing needs  
of an increasingly diverse student community.

Outcomes: 
 > Support for transition to university for diverse groups  

of students is improved
 > First year students are actively engaged in relevant 

transition programs
 > Evidence-based transition pedagogy in the first year 

experience is embedded in the curriculum
 > Tailored academic, co-curricular and personal programs 

and resources are delivered to meet the needs of a 
diverse student community

 > UTS develops an active community of practice that promotes 
the implementation, retention and success pedagogy

 > Academic Language and Scaffolding: Resources and 
strategies to improve the language skills of students in 
first year. Coordinated by: FASS Communication Program

 > Disability Support and Counselling: Increased access 
to counselling and disability case management. 
Coordinated by: Student Services Unit

 > Discipline-based interactive resources for first year 
undergraduate students: The project is aimed at 
developing text-based reading and writing skills needed 
for the assignments and activities required in first year 
core subjects in all faculties. Coordinated by: Institute for 
Interactive Media and Learning  

 > Enhancing Computer Access: Increased laptop and 
internet services for low SES and remote students. 
Coordinated by: Student Services Unit

 > Faculty Mentoring Project Training Package: Resources 
to support mentoring across UTS faculties. Coordinated 
by: Student Services Unit

 > Financial Support: Additional financial assistance 
grants, loans and subsidies. Coordinated by: Student 
Services Unit

 > First Year Experience Project: Focuses on extending 
and developing practices, community and resources 
for enhancing the First Year Experience (FYE) of 
commencing students in undergraduate courses. 
Strategies include a focus on aspects of the FY 
curriculum and linkages with existing co-curricular 
activities, nurturing a large and growing network, 
distribution of small teaching and learning grants, and 
development of a university wide strategy and policy 
framework. Coordinated by: Institute for Interactive 
Media and Learning  

 > First Year Course Selection: Online and paper resources 
to help new students negotiate complex administrative 
procedures, make informed subject choices and become 
aware of further support and assistance. Coordinated by: 
Student Services Unit

 > I can’t do maths: Focused sessions on mathematics 
knowledge for First Year Bachelor of Education students. 
Coordinated by: FASS Education Program

 > Industry Material Scholarships: Development of 
an Industry Network to establish project materials 
scholarships for low-SES Design Building and 
Architecture students. Coordinated by: Faculty of Design, 
Architecture and Building
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Retention and Success Projects and initiatives funded in 2011

 > Library Student Communications Skills: Discipline-
specific academic reading groups. Coordinated by:  
UTS Library

 > LUCY Mentoring: Female Engineering students 
participate in a work experience placement and are 
matched with an industry mentor. Coordinated by: FEIT

 > Maths support — Pathways to UTS Maths: An integrated 
online Content Management System (CMS) to support 
UTS students with maths requirements for targeted UTS 
courses. Resources include diagnostic tests, guided 
referrals to external sources of learning activities, a 
booking system for one-to-one sessions with a MSSC 
tutor, a library of formal UTS School of Mathematical 
Sciences resources, and games. Coordinated by: UTS 
Mathematics Study Support Centre, Faculty of Science

 > Principals Recommendation Scheme (PRS) Transition 
Support: Providing individual learning plans, brokered 
referrals, mentoring and subsidised tutoring of PRS 
students to support their retention and success in their 
first year at UTS. Coordinated by: Student Service Unit

 > Retention and Success for Future Teachers: Research 
into factors contributing to higher attrition rates for low 
SES Education students and development of strategies to 
reduce attrition. Coordinated by: FASS Education Program

 > TextHelp Read and Write Literacy software: Loaded on 
UTS computers to help develop the quality of students’ 
written work and give them greater access to the 
curriculum. Coordinated by: Equity & Diversity Unit

 > U:PASS Tutoring: Senior UTS students facilitate study 
sessions in subjects perceived as difficult or with 
historically high failure rates. Coordinated by: Student 
Service Unit

 > LSES Student Housing Subsidy: Assistance to access 
and maintain lease contracts with UTS student 
residences. Coordinated by: Student Service Unit

$32,306 in HEPPP funding was allocated for projects that support building an Inclusive Community.

Inclusive Community Projects and initiatives funded in 2012

Objective:
Promote the importance of delivering inclusive community 
programs and policies that contribute to building a 
university community in which students from diverse 
backgrounds can thrive.

 > Accessibility website: Build a positive community 
resource to acknowledge, support and inspire students 
with disabilities who study at UTS. Coordinated by: UTS 
students with support from the Equity & Diversity Unit
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Inclusive community programs are generally funded by UTS, and do not rely on HEPPP funding.  The following is a brief 
overview of key programs and services.

Target group Key programs include Responsibility

Cultural diversity

Diversity training E&DU

Cultural festivals SSU

Multifaith prayer spaces SSU

Disability support

Academic support, case management and financial assistance SSU

Mental Health Awareness Training SSU and E&DU

Mental Health First Aid Training E&DU

Disability Action Plan E&DU, Faculties, Units

Disability Projects Fund E&DU

Transition to work programs SSU

Web resources for students with disabilities SSU

Indigenous staff and 
students

Indigenous Education & Employment Policy UTS

Indigenous Education Strategy Jumbunna

Wingara Indigenous Employment Strategy E&DU

Cultural support, social support and community events Jumbunna

Cross-cultural training (Australian Indigenous) E&DU

Gender equity

Women in non-traditional fields of study including programs to 
encourage and support women in engineering and IT FEIT

Women@UTS Professional Development Program E&DU

Gay, Lesbian, Bisexual, 
Transgender and 
Intersex support

ALLY program to support and celebrate sexual diversity E&DU

Diverse community

Diversity Employment Strategy E&DU

Human Rights & Social Justice Awards E&DU

Sex-based Harassment Out of UTS (SHOUTS) information E&DU

Social activities and festivals SSU, Student Union

UTS Diversity and Inclusive Language Resource E&DU

UTS student clubs Student Union

UTS students’ representative organisation Students Association

Workshops on life, career and wellbeing SSU
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STAFF EQUITY AT UTS 2007-2012

Staff Equity Group Representation at UTS 2007–2012

Equity Group
by % and headcount

2007
%

 (No.)

2008
%

 (No.)

2009
% 

(No.)

2010
%

 (No.)

2011
%   

(No.)

2012
%

(No.)

Aboriginal and Torres Strait Islander 1.4
(23)

1.5
(24)

1.7
(27)

1.9
(28)

1.3
(19)

2.0
(29)

People with disability 8.5
(135)

8.2
(135)

8.8
(137)

8.5
(127)

8.1
(119)

7.7
(115)

People with disability requiring workplace adjustment 2.2
(35)

2.0
(33)

2.2
(34)

2.0
(30)

1.8
(27)

2.0
(29)

Language background other than English 31.5
(501)

32.2
(531)

32.5
(509)

33.8
(506)

34.8
(509)

34.8
(518)

Note: This equity data is based on voluntary EEO information reported by staff and shows both percentages (%) as well as 
a headcounts (No.) as a proportion of all staff who reported their EEO information. Data source: UTS Business Intelligence 
Portal; Cube: utsstaff; Reports:ATSI Academic & Support All UTS, Disability Academic & Support All UT, Language 
Academic & Support All UTS; Accessed on 30 April 2013. 

STAFF EQUITY GROUP REPRESENTATION

Chart 1
EQUITY GROUP REPRESENTATION: Headcount of equity groups at UTS 
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Female Staff Representation at UTS 2007–2012

Female Staff 2007
%

 (No.)

2008
%

 (No.)

2009
% 

(No.)

2010
%

 (No.)

2011
%   

(No.)

2012
%

(No.)

Academic 41.3
(360)

42.6
(379)

44.3
(413)

43.8
(421)

42.8
(427)

42.3
(438)

Non-Academic 56.8
(700)

56.9
(714)

58.3
(784)

59.0
(838)

59.7
(873)

59.0
(927)

SSG 34.6
(55)

36.4
(62)

37.3
(70)

37.0
(74)

39.7
(89)

40.6
(96)

Note: SSG refers to the Senior Staff Group (including senior specialists). Data source: UTS Business Intelligence Portal; 
Cube: utsstaff; Report: Female Academic & Support Staff All UTS; Accessed on 30 April 2013. Additional data obtained 
from HR system regarding female SSG representation.

FEMALE STAFF REPRESENTATION 2007-2012

Chart 2
FEMALE REPRESENTATION: Number of women as a percentage (%) of total staff numbers at UTS as well as a headcount (No.) 
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Simple Representation of Proportions of Men and Women across Academic Levels
2007–2012

Academic 
Level

2007
%

2008
%

2009
%

2010
%

2011
%

2012
%

M F M F M F M F M F M F

A 54.10 45.90 52.40 47.60 46.30 53.70 50.00 50.00 56.10 43.90 55.70 44.30

B 51.90 48.10 50.70 49.30 49.00 51.00 50.80 49.20 52.20 47.80 51.70 48.30

C 59.40 40.60 59.60 40.40 57.80 42.20 55.30 44.70 55.20 44.80 55.40 44.60

D 65.80 34.20 63.00 37.00 61.30 38.70 61.20 38.80 63.10 36.90 67.50 32.50

E 70.80 29.20 67.00 33.00 66.70 33.30 69.90 30.10 68.40 31.60 68.30 31.70

Note: Based on information sourced from UTS 2011 statistics from DEEWR snapshot; Data source: UTS Business 
Intelligence Portal; Cube: utsstaff; Report: Female Academic & Support Staff All UTS; Accessed on 1 May 2013.

UTS ACADEMIC STAFF REPRESENTATION AND DISTRIBUTION BY GENDER 2007-2012

Chart 3
ACADEMIC STAFF REPRESENTATION BY GENDER: The number of men and women as a percentage (%) of total staff 
numbers at UTS over six years, distributed across the five Academic Levels (A through E)
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